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Abstract

The November 2004 passage of Measure
R means that Antelope Valley College is,
in 2010, in the midst of several major
construction projects. As a result, students
will soon be making use of, and benefit-
ing from, new and renovated buildings
and infrastructure. But it is not just the
campus’s physical appearance that is
changing. Since the 2004 Accreditation
Self Study, the college’s day to day as-
sessment, analysis, and decision-making
methods have improved. All constituent
groups have worked hard to establish a
budgeting process that incorporates major
planning documents, program reviews,
institutional learning outcomes, student
learning outcomes, and accreditation re-
ports for major decision-making. The
work, achieved by lively and productive
team dialogue, has brought the college
community to a unifying theme: ‘improve
the institution for the benefit of our stu-
dents and the community we serve.’

Institutional Commitments

Reviewed annually, Antelope Valley Col-
lege’s mission is a high priority. It’s cen-
tral to all decision-making, and is integral
to the campus’s budgeting and planning
processes. The college consistently as-
sesses the mission statement by identify-
ing the needs of the community served.
This is done through college advisory
boards, membership in community
boards, and strong relationships estab-
lished by the college superintendent/
president. Since the last accreditation self
study, the college has revised, and in
some instances, developed program re-
view procedures that now touch every
part of the college, which are conducted
in a four-year cycle, with annual reviews.
Beginning in 2005, Student Learning Out-
comes (SLOs) were developed for the

vast majority of courses listed in the col-
lege catalog. SLOs currently include iden-
tified methods of assessment. Increas-
ingly, they are also being used to set tar-
gets for student achievement and inform-
ing college decision-making (related to
action plans). Student Learning Outcomes
and Program Learning Outcomes have
been developed and assessed for all areas
of Student Services. Operational Out-
comes, with corresponding assessments,
have been established for most nonin-
structional areas. Over one third of nonin-
structional areas have started assessing
outcomes and analyzing their effective-
ness, thereby influencing decisions. The
noninstructional areas are on track to
meet 100 percent assessment by 2012.
The college has invested in WEAVE
Online a web based SLO assessment
management database, which facilitates
the linkage and synthesis of assessment
data for all courses, programs, services,
and noninstructional areas. WEAVE
Online, combined with Institutional
Learning Outcomes, is a key tool for as-
sessing the institution’s effectiveness. In
addition, the college has, since 2005, de-
veloped planning documents that ensure
that the Educational Master Plan will be
carried out. The Department of Institu-
tional Research and Planning has made a
tremendous difference in the college’s
ability to make decisions based on data.
The department now includes not only the
director of institutional research and plan-
ning, but also a research analyst and a re-
search technician. At every major council
meeting, committee meeting, and division
meeting, the research department makes
its presence known. In short, Antelope
Valley College has, since 2005, not just
maintained, but improved upon, its com-
mitment to providing a high quality edu-

AVC Institutional Self Study Report 2010

www.avc.edu



cation to its diverse student population.
Over the past six years, the campus has
established a culture where evidence is
not just respected, but expected.

Evaluation, Planning, and Improvement
Since the last accreditation evaluation
visit in 2004, the program review proce-
dures for Academic Affairs and Student
Services incurred major revisions. As
such, substantial improvements have been
achieved. Program reviews with standard-
ized data is a major institutional improve-
ment compared to where the college was
six years ago. The Department of Institu-
tional Research and Planning provides
these standardized data, and both Aca-
demic Affairs and Student Services have
used it in their program reviews. Greater
emphasis, for example, has since been
placed on evaluating Student Learning
Outcomes and how they influence college
planning and resource allocations. Nonin-
structional areas, as well, utilize data that
they themselves have developed. Instruc-
tional and noninstructional areas can
make additional requests to the Depart-
ment of Institutional Research and Plan-
ning for data. Antelope Valley College
has emerged as a real culture of data
sharing and evaluation. In program re-
view self studies, for instance, data re-
quests are routinely made to the Depart-
ment of Institutional Research and Plan-
ning. The data provided ensures that, in
making budget requests and program im-
provements, the program reviews contain
information that is both meaningful and
useful. And the noninstructional areas, in
their program review procedures, also
have a data driven assessment tool—
Operational Outcomes (O0s). OOs assist
in evaluation and goal setting, thereby
leading to administrative improvements.
Since spring 2008, the noninstructional
areas, including the President’s Office,

have also completed self studies and peer
review reports. Likewise, the budgeting
procedure established by the Strategic
Planning & Budget Council (SPBC) re-
quires current program reviews (and thus
data) for additional budget requests. And
so—in the full light of data, the college’s
mission, and the college’s Institutional
Learning Outcomes (ILOs)—the new
SPBC budgeting and planning procedure
ensures that students and the community
are served well and efficiently. This pro-
cedure allows the college to: (1) evaluate
what it is doing; (2) review evidence; and
(3) utilize evidence for informed dialogue
that leads to improvement and planning
with the effect of improving student
learning. This cycle of evaluation closes
the loop that results in the college’s abil-
ity to know itself, know what it has
achieved, and ultimately plan for future
improvements. The completion of one
cycle leads to another—and since 2004 it
has become a part of the college’s institu-
tional culture. The new cultural reliance
on data and evidence, and regular proce-
dural evaluations based on data and evi-
dence, now functions as a safeguard to the
college’s ongoing mission. Data and regu-
lar evaluations of data and evidence help
the college not only to maintain its excel-
lence as an academic institution, but also
to advance it. Added to this is the fact that
all the planning documents—the Technol-
ogy Plan, the Human Resources Plan, the
Equal Employment Opportunity Plan, the
Facilities Plan, the Finance Plan, the Ma-
triculation Plan, the Basic Skills Plan, the
Student Equity Plan, the Enrollment Man-
agement Plan, the Communication/
Marketing Plan, and the Program Review
reports—are developed from the college’s
strategic plan: the Educational Master
Plan, while considering its accreditation
self study. This adds another measure of
quality assurance and coherence to Ante-
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lope Valley College’s mission, which
places student success and student-
centered learning as our number one pri-
ority.

Student Learning Outcomes

Antelope Valley College, as an institu-
tion, never stops thinking about the con-
nections between assessment, student
learning, and planning. The Student
Learning Outcomes Committee no longer
presents workshops with titles like “What
are Student Learning Outcomes?” Instead,
the workshops now address evaluation
issues: “How WEAVE Online can help in
the Assessment of Learning Outcomes.”
The committee, in other words, presents
workshops to faculty and staff in the use
and potential of WEAVE Online for re-
cording, assessing, and linking Student
Learning Outcomes (SLOs) to Program
Learning Outcomes (PLOs) and Institu-
tional Learning Outcomes (ILOs). The
committee has also discussed the potential
of WEAVE Online in mapping the cur-
riculum to all the learning outcomes. Dur-
ing spring 2010, the SLO Committee de-
veloped a handout, Communicating SLOs
to Students. The handout provides recom-
mendations for meaningful faculty-
student dialogue on the purpose and intent
of SLO assessment for improving institu-
tional effectiveness. For many academic
areas and programs on campus, the devel-
opment of PLOs is the next major step in
making Antelope Valley College an insti-
tution that connects assessment, student
learning, and planning. In accord with
Title 5, in spring 2008 the SLO Commit-
tee affirmed the definition of an academic
program as “an organized sequence of
courses leading to a defined objective: a
degree, a certificate, a diploma, a license,
or units transferable to another institution
of higher education.” Some academic ar-
eas have developed PLOs, such as the

Administration of Justice and Child and
Family Education. Other academic divi-
sions’ PLOs are in development. Student
Service areas have also developed PLOs,
and have identified their assessment
methods. For general education, the coun-
seling faculty have likewise been tasked
to develop PLOs. Three of those PLOs
were recently developed, and, in the fall
2010-2011 academic year, they will be
reviewed, and an assessment tool will be
created. All approved SLOs are posted to
the college website within the SLO Com-
mittee webpage. Furthermore, the Aca-
demic Policies & Procedures Committee
and the Student Learning Outcomes Com-
mittee have agreed to link the approved
CORs with the corresponding approved
SLOs. This will be completed during the
fall 2010 semester. In short, SLOs are
central to campus dialogue and culture.
As an example, the faculty (both full-time
and part-time) in Child and Family Edu-
cation Studies regularly hold dialogues on
its SLOs and its resulting assessments.
These dialogues have produced new ideas
for instruction, as well as the establish-
ment of capstone projects for Child and
Family Education 201 and 202. Child
Practicum courses make use of PLOs. As
further evidence that the campus culture
is shifting toward assessment, SLOs are
prominently discussed at Welcome Back
Day, the first meeting of the academic
year. They are also dialogued about in
professional development workshops, at
department and division meetings, and at
Academic Senate meetings. Strategic
Planning & Budget Council meetings,
Board of Trustees meetings, and Faculty
Recognition Day are also venues for SLO
dialogue. One-to-one faculty lunch con-
versations and emails are likewise places
where SLOs are discussed. In short, dia-
logues concerning Student Learning Out-
comes/Operational Outcomes are happen-
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ing all over the Antelope Valley College
campus. But more than dialogue is occur-
ring. Theorizing and implementation are
also ongoing. Antelope Valley College, as
an institution, is constantly strategizing
and working on ways to make connections
between assessment, student learning, and
planning.

Organization

Organizationally, Antelope Valley Col-
lege has, since 2004, moved forward on a
number of fronts. First, the college hired a
director for the Palmdale Center. The di-
rector provides much needed on-site ad-
ministrative direction for the Center and
its facilities. The director also arbitrates
issues surrounding academic course offer-
ings and student support services. Further,
he provides much needed personal out-
reach to those living in the City of Palm-
dale. This helps ensure that Palmdale stu-
dents’ educational needs are met, and that
Palmdale residents perceive Antelope Val-
ley College as a strong and caring public
institutional partner with their city. Sec-
ond, in spring 2008, noninstructional ad-
ministrative areas of the Lancaster cam-
pus, including the President’s Office,
completed program review self studies
and peer review reports. Third, after much
campus dialogue, the organization of the
college was restructured. The recession,
and subsequent budget cuts, gave added
impetus to this restructuring, and the col-
lege, over the past two years, has revisited
its core mission and found creative ways
to make efficient use of the resources
available to it. The process, though painful
(several deans retired or found employ-
ment elsewhere), nevertheless resulted in
creative restructurings. Specifically, the
college now has faculty department
chairs/coordinators in Health Sciences;
Language Arts; and Math, Science, and
Engineering. The perception by many is

that this has proved to be a positive devel-
opment, selecting a faculty member in
each of these areas as a liaison between
faculty and administration. In accordance
with shared governance, the department
chairs/coordinators provide support for the
daily operations of the divisions. It is ex-
pected that when college funding sources
improve, the department chairs/ coordina-
tors will stay, and expand to other divi-
sions as well. The campus, in fact, has al-
ready identified other divisions looking to
initiate department chairs/coordinators.

Dialogue

Because Antelope Valley College is an
institution that never stops thinking about
the connections between assessment, stu-
dent learning, budget decision making,
and planning, it is also an institution that
never stops dialoguing and theorizing
about how to improve student outcomes.
As such, dialogue and theorizing are in-
strumental to ensuring that real student
learning occurs. Indeed, since 2004 the
college’s emphasis has increasingly been
placed on dialogue surrounding three
things: (1) data; (2) what they tells us; and
(3) how we can be informed by the data to
improve instruction, student services,
campus planning, technological support,
staffing, and overall college operations.
SPBC is the major council body that over-
sees the blueprint for planning and ensures
that the Educational Master Plan, and its
supporting documents, are providing re-
sources to meet the Student Learning Out-
comes and Institutional Learning Out-
comes of the campus. This has resulted in
student learning and institutional change.
The council body is comprised of con-
stituency group representatives, the super-
intendent/president (as ex-officio), and a
student representative (also as ex-officio).
In addition, campus wide committees re-
port to SPBC, providing it with updates
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and needs related to student success.
Some of the campus committees included
are the Basic Skills Committee, the Ma-
triculation Committee, and the Enrollment
Management Committee. The dialogue is
then extended to our local community.
The Citizens Oversight Committee en-
sures that Measure R funds are being
spent as promised to the community. The
new Theater Arts Building, the new Auto
Body Facilities, central power plant, addi-
tional student parking spaces, and the
Health and Science Building—along with
other major infrastructure renovations—
will substantially improve the quality of
students’ educational experiences at Ante-
lope Valley College. The Latino Advisory
Board is comprised of leaders in the La-
tino community. It is provided with up-
dates on research, programs, and future
planning. The advisory board also has the
opportunity to offer recommendations to
the college and provide it with community
feedback. Antelope Valley College Foun-
dation is made up of major community
leaders advocating and fundraising on be-
half of the college. The Foundation is
committed to ensuring that the college
continues to be a jewel for Antelope Val-
ley residents. It obtains first-hand knowl-
edge of the college’s work, academic pro-
grams, and support services, and then pro-
motes them to the community. The Foun-
dation has been instrumental in obtaining
millions of dollars for our students. Dia-
logue is thus a back and forth process: the
community informs the college of its
needs and affirms the work of the college;
likewise, the college informs the commu-
nity of its ongoing changes in curriculum,
student support services, and efforts with
such programs as the SOAR, (Students on
the Academic Rise) high school campus
program and its partnering with California
State University, Bakersfield, Antelope
Valley.

Institutional Integrity

The college continually works at building
and maintaining healthy relationships with
the local community. The superintendent/
president, vice presidents, deans, faculty,
staff, and students are here to serve all
members of the community. Many of the
college staff serve on community boards,
offer services to local schools, and are of-
ten invited to speak on various issues. In
turn, the community leaders serve on the
College Foundation Board. They also
serve on Advisory Boards such as, Tech-
nical Education and Business, Computer
Studies, and Economic Development.
There are also community representatives
on the Measure R Citizens Oversight
Committee. The college ensures that all its
publications contain accurate, consistent,
and current information on its practices
and services. The college catalog, class
schedules, student handbook, foundation,
academic program brochures, student ser-
vice brochures, and college website con-
tain valuable information for current and
future students. The college continues to
maintain a strong relationship with the
Accrediting Commission for Community
and Junior Colleges (ACCJC). The col-
lege also takes seriously the importance of
self-reflection. The Accreditation Self
Study Steering Committee reaffirmed the
accreditation philosophy statement when
first developed for the 1998 Accreditation
Self Study:

We at Antelope Valley College
view the accreditation process as
an opportunity for reflection and
self-examination, activities often
neglected in the day-to-day pres-
sures of meeting the needs of our
students and community. Through
reflection and self-examination,
we hope to refine our programs
and services, identify areas that
need strengthening, and determine
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the future direction of the institu-
tion. If we are to fulfill these
goals, we must conduct our self-
examination honestly, openly, and
objectively.

It has been our experience in the
past that the self study process has
tended to provide a sense of com-
mon purpose and unity to the

campus. Staff from every sector of
the campus worked harmoniously
together to create a document that
reflects our best appraisal of
where we are, where we want to
go, and how to get there. The
process by which we create a self
study report is, therefore, as valu-
able as the document it produces.
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Organization for the Self Study

Background

During the 2007 fall term, the Mutual
Agreement Council, whose membership
includes the Academic Senate Executive
and the superintendent/president’s Execu-
tive Council, developed a job description
and process of selection for the accredita-
tion faculty coordinator. The position is a
three-year term, whereby a second term,
by the same faculty member, can be re-
quested to the Academic Senate (with
Mutual Agreement Council approval).
The faculty union agreed to provide the
accreditation faculty coordinator reassign
time for the fall and spring terms, with a
stipend for the summer months. The
monetary support for the position outlined
a six-year cycle. In spring 2008, the fac-
ulty accreditation coordinator was ap-
pointed by the Academic Senate with ad-
ministration agreement, and began serv-
ing in that role.

On May 5, 2008, the superintendent/
president’s announced to the campus
community that Antelope Valley College
was embarking on the institutional self
study to reaffirm accreditation. The stan-
dard co-chair positions of one administra-
tor and one faculty member were formally
announced and selected. The first Ac-
creditation Steering Committee meeting
occurred in July 2008. The following aca-
demic year, staff, students, and commu-
nity members were formally invited to
participate on standard committees, with
careful consideration of campus diversity.
When possible, staff member were placed
on the standard committee of their choice.
While many staff members were not able
to serve on a committee, many were
available as valuable resources for infor-
mation regarding the standard objectives.

The Steering Committee was comprised
of one co-chair from each standard com-
mittee, one board member, one commu-
nity member, one student appointed by
ASO, the director of institutional research
and planning, the director of public and
governmental relations, faculty and classi-
fied union representatives, past faculty
accreditation coordinator, one editor, and
a committee assistant, with the accredita-
tion liaison officer (ALO) and faculty ac-
creditation coordinator serving as co-
chairs. The Steering Committee met to
develop the timeline.

Accreditation Steering Committee Train-
ing

The faculty accreditation coordinator and
accreditation liaison officer prepared for
the self study by attending the Western
Association of Schools and Colleges Aca-
demic Resource Conference held in April
2008. Annually, the Accreditation Liaison
Officer attends the ALO training sessions
held at the Community College League of
California Conference in November. On
September 26, 2008, ten steering commit-
tee members, with a representative from
each standard committee and the two co-
chairs, attended the Self Study Training
Workshop provided by the ACCJC. Cop-
ies of the handouts from the workshop
were given to the steering committee at its
next meeting. Additionally, the Faculty
Accreditation Coordinator gave a presen-
tation highlighting the necessary proce-
dures for completion of the self study,
with emphasis on the points of data col-
lection and evidence. In January 2009 and
2010, the Faculty Accreditation Coordina-
tor attended the Accreditation Institutes
presented by the Academic Senate for
California Community Colleges.
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Campus Accreditation Training Oppor-
tunities

The start of the 2008-2009 academic year
was kicked-off with Welcome Back Day.
There was a presentation by the Aca-
demic Senate President on the Accredita-
tion Follow Up Report and Accreditation
Preparation: 2010 Full Self Study by the
faculty accreditation coordinator. The fac-
ulty accreditation coordinator also pre-
sented a faculty workshop entitled:
“Accreditation: Self Study-Faculty Par-
ticipation.” The ASO president and the
faculty accreditation coordinator pre-
sented Institutional Accreditation at the
August 27, 2008 meeting of the ASO Ex-
ecutive Council. On October 13, 2008, the
faculty accreditation coordinator pre-
sented an accreditation presentation
(previously viewed and endorsed by the

Steering Committee) to the College Board
of Trustees. The first “Dialogue with the
President” on the Accreditation Self
Study occurred on October 17, 2008. Dia-
logue with Business Services and the
classified staff on the accreditation self
study occurred in November 2008. An
update on the accreditation process, in-
cluding the philosophy statement, was
presented to the College Board of Trus-
tees on April 22, 2009. The results of the
Accreditation Self Study Survey were
presented in May 2009 campus wide and
to the academic deans.

The accreditation self study Steering
Committee reaffirmed the accreditation
philosophy statement when first devel-
oped for the 1998 Accreditation Self
Study.
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Timeline for Accreditation Preparation

Overview of Self Study Process

Spring 2008

e Accreditation Faculty Coordinator
and Accreditation Liaison Coordina-
tor attend WASC training

e Standard co-chairs identified and
standard committee members

Summer 2008

e Organization of the Steering Com-
mittee and Standard Committees
structures

e Development of standard committee
packets

e Accreditation survey developed

Fall 2008

e Accreditation Faculty Coordinator,
Accreditation Liaison Coordinator,
Steering Committee co-chairs attend
ACCJC training—Jack Pond

e Welcome Back campus wide presen-
tation and Faculty Workshop

e Campus Superintendent/President
Dialogue #1: Topic—Accreditation

e Research and drafting of each stan-
dard

e Survey finalized

Spring 2009
e Survey distributed to campus com-
munity

e Data analysis and development of
plans

e First standard drafts due

Summer 2009

e First revision of standard committee
report drafts

e Begin collection of evidence

Fall 2009

e Welcome Back campus wide presen-
tation and Faculty Workshop

e First revisions to report drafts re-
turned to standard co-chairs

e Begin campus review of standard
report drafts

e Campus Superintendent/Dialogue
Dialogue #2: Topic—Accreditation
Spring 2010

e Final Steering Committee Review
report sections

e Documents to Editor
e Campus Superintendent/President
Dialogue #3: Topic—Accreditation
Summer 2010

e Board Informational item of final
report—July 26

e Board Action item of final report—
August 9
August 10, 2010

e Submission of Self Study document
and back-up evidence to Team

September 2010

e Prepare for Visitation

October 2010
e October 18-21, 2010 ACCJC Visit-
ing Team
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Steering Committee Membership

Sharon Lowry, Vice President, Academic
Affairs, Accreditation Liaison Officer

Edward Beyer, Professor, Computer In-
formation Systems, Faculty Accredi-
tation Coordinator (ended May 2010)

Patricia Marquez, Professor, Counselor,
Matriculation Specialist, Past Aca-
demic Senate President, Faculty Ac-
creditation Coordinator (started June
2010)

Nancy Bednar, Instructor, Political Sci-
ence (started February 2010)

Beverly Beyer, Associate Professor, Busi-
ness, Office Technology (ended May
2010)

Carolyn Burrell, Professor, Library Sci-
ence (started June 2010)

John Cabral, Associated Student Organi-
zation Representative (2008-2009)

Terry Cleveland, Director, Risk Manage-
ment and Environmental Health

Richard Coffman, Associate Professor,
Earth Science

Karen Cowell, Dean, Health Sciences
(ended May 2010)

Margaret Drake, Dean, Technical Educa-
tion

Youssef Ezzeddine, Professor, Biological
Sciences

Robert Falb, Instructor, Fire Technology

Pamela Ford, Program Coordinator, Cal-
WORKS, President, AVCFCE

Sandra Govin, Associated Student Or-
ganization Representative (2009-
2010)

Tyrone Mettler, Professor, Aeronautics
(ended February 2010)

Louis (Tom) O’Neil, Dean, Business,
Computer Studies, and Economic De-
velopment, Dean, Social and Behav-
ioral Sciences

Melanie Parker, Instructor, Child Devel-
opment/ Early Childhood Education
(started June 2010)

Heidi Preschler, Assistant Professor, Ger-
man, French, English, Past President -
AVCFT

Shirley Sayles, Community Representa-
tive

Steve Standerfer, Director, Governmental
and Public Relations

Santi Tafarella, Editor, Associate Profes-
sor, English

LaDonna Trimble, Dean, Enrollment Ser-
vices

Leslie Uhazy, Dean, Math, Science and
Engineering
Betty Wienke, Board of Trustees Member

Dorothy Williams, 2004 Self Study Fac-
ulty Accreditation Coordinator

Sharon Wilson, Adjunct Instructor, Busi-
ness, Computer Studies and Economic
Development

Ted Younglove, Director, Institutional
Research and Planning

Patricia Harris, Committee Assistant,
Senior Administrative Assistant
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Standard Committee Membership

Standard | A&B—Institutional Mission
and Effectiveness

Louis (Tom) O’Neil, Dean, Business,
Computer Studies, and Economic De-
velopment, Dean, Social and Behav-
ioral Sciences, Administrative Co-
Chair

Sharon Wilson, Adjunct Instructor, Busi-
ness, Computer Studies and Economic
Development, Faculty Co-Chair

Ann Steinberg, Director of Job Placement

Resources:

Carol Eastin, Professor, Counselor, Pro-
gram Review Coordinator

Patricia Marquez, Past Academic Senate
President, Professor, Counselor, Ma-
triculation Specialist

Aaron Voelcker, Research Analyst, Insti-
tutional Research and Planning

Deborah Wallace, Vice President, Admin-
istrative Services (formerly Business
Services

Ted Younglove, Director, Institutional
Research and Planning

Standard 11 A&C—Academics/Library

Karen Cowell, Dean, Health Sciences,
Administrative Co-Chair 11A (ended
May 2010)

Beverly Beyer, Associate Professor, Busi-
ness, Office Technology, Faculty Co-
Chair 1A&C (ended May 2010)

Melanie Parker, Instructor, Child Devel-
opment/Early Childhood Education,

Faculty Co-Chair IlA (started June
2010)

Carolyn Burrell, Professor, Library Sci-
ence, Faculty Co-Chair II1C (started
June 2010)

Rona Brynin, Professor, Nutritional Sci-
ence/Dietetics

Kether Foisel, Tutoring Specialist, Read-
ing Center/Learning Center

Agnes Jose-Eguaras, Director, Basic
Skills

William Lund, Adjunct Instructor, Social
and Behavioral Sciences

Suzanne Malek, Adjunct Instructor, In-
structional Resource and Extended
Services

Rick Motawakel, Associate Professor,
Electronic Technology

Zia Nisani, Associate Professor, Biologi-
cal Sciences

Catherine Overdorf, Instructor, Child De-
velopment/Early Childhood Education

Van Rider, Instructor, Librarian

Elizabeth Soos, Associated Student Or-
ganization Representative (2008-
2009)

Karen Stenback, Adjunct Instructor,
Health Sciences

Donna Tantalo, Adjunct Assistant Profes-
sor, Language Arts

Shirlene Thatch, Coordinator, Instruc-
tional Multimedia Center

Cynthia Vargas, Instructor, Physical Edu-
cation

Darcy Wiewall, Instructor, Anthropology/
Archaeology

AVC Institutional Self Study Report 2010

14

www.avc.edu



Resources:

Maria Clinton, Assistant Professor, Aero-
nautics, AP&P Faculty Co-Chair

Carol Eastin, Professor, Counselor, Pro-
gram Review Coordinator

Standard 11B—Student Services

LaDonna Trimble, Dean, Enrollment Ser-
vices, Administrative Co-Chair

Tyrone Mettler, Professor, Aeronautics,
Faculty Co-Chair (ended February
2010)

Nancy Bednar, Instructor, Political Sci-
ence, Faculty Co-Chair (started Febru-
ary 2010)

Steve Buffalo, Board of Trustees Member

Roslyn Haley, Dean, Counseling and Ma-
triculation

Kelley Hare, Technical Analyst, Counsel-
ing and Matriculation

Karla Reynolds, Adjunct Instructor, Lan-
guage Arts

Gary Roggenstein, Director, Extended
Opportunity Programs and Services
(EOP&S)

Resources:

Carol Eastin, Professor, Counselor, Pro-
gram Review Coordinator

Rosa Hall, Vice President, Student Ser-
vices

Melanie Parker, Instructor, Child Devel-
opment/Early Childhood Education,
SLO Faculty Co-Chair

Standard 111 A&B—Human and Physi-
cal Resources

Terry Cleveland, Director, Risk Manage-
ment and Environmental Health, Ad-
ministrative Co-Chair

Youssef Ezzeddine, Professor, Biological
Sciences, Co-Chair

Fredy Aviles, Associate Professor, Psy-
chology

Leslie Baker, Instructor, Interior Design

Mark Branner, Instructor, Drama/Theatre
Arts

Cynthia Hoover, Director, Human Re-
sources and Employee Relations

Jamie Jones, Coordinator, Facilities Plan-
ning (Bond), Facilities Planning and
Campus Development

Mark McGovern, Associate Professor,
Physics/Astronomy

Mike Pesses, Instructor, Geography

Alexandra Schroer, Professor, Physical
Science

Jeffrey Stephens, Instructor, Respiratory
Therapy

Resources:

Carol Eastin, Professor, Counselor, Pro-
gram Review Coordinator

Melanie Parker, Instructor, Child Devel-
opment/Early Childhood Education,
SLO Faculty Co-Chair
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Standard 111 C&D—Technology and
Financial Resources

Ms. Margaret Drake, Dean, Technical
Education, Administrative Co-Chair

Robert Falb, Instructor, Fire Technology,
Co-Chair

Stacey Adams, Instructor, Accounting
David Champagne, Professor, Accounting

Diana Keelen, Director, Business Ser-
vices

Kenneth Lee, Instructor, Language Arts

Susan Lowry, Professor, English

Heidi Preschler, Assistant Professor, Ger-
man, French, English, Past President,
AVCFT

Bassam Salameh, Instructor, Biological
Sciences

Catherine Smith, Accounting Assistant
111, Business Services

Ken Shafer, Instructor, History
Justin Shores, Instructor, Electricity

Tim Sturm, Instructor, Automotive Colli-
sion Repair

Resources:
Woody Burns Jr., Network Manager, ITS

Carol Eastin, Professor, Counselor, Pro-
gram Review Coordinator

Kelley Hare, Technical Analyst, Counsel-
ing and Matriculation

Connie Moise, Director, Information
Technology Services

Melanie Parker, Instructor, Child Devel-
opment/Early Childhood Education,
SLO Faculty Co-Chair

Standard IV—Leadership and Govern-
ance

Leslie Uhazy, Dean, Math, Science and
Engineering, Administrative Co-Chair

Richard Coffman, Associate Professor,
Earth Science, Co-Chair

Jeffrey Cooper, Professor, Chemistry

Pamela Ford, Program Coordinator, Cal-
WORKSs, President, AVCFCE

Lee Grishman, Professor, Transfer Center
Coordinator

Rosa Hall, Vice President, Student Ser-
vices

Paula Norsell, Executive Assistance,
President’s Office

Heidi Preschler, Assistant Professor, Ger-
man, French, English, Past President,
AVCFT

Roxanna Schleven, Associated Student
Organization Representative (2008-
2009)

Betty Wienke, Board of Trustees Member

Jill Zimmerman, Dean, Student Develop-
ment and Student Programs and Ser-
vices

Resources:

Carol Eastin, Professor, Counselor, Pro-
gram Review Coordinator

Patricia Marquez, Professor, Counselor,
Matriculation Specialist, Past Aca-
demic Senate President

Melanie Parker, Instructor, Child Devel-
opment/Early Childhood Education,
SLO Faculty Co-Chair
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College History

Antelope Valley College (AVC) is a sin-
gle college district located 70 miles north-
east of Los Angeles. The institution was
founded in 1929 as a department of Ante-
lope Valley Joint Union High School in
Lancaster. The district covers about 2,000
square miles of semi-arid terrain in North-
ern Los Angeles County and a small sec-
tion of Southern Kern County. The Lan-
caster campus sits on 135 acres of land in
Lancaster. The campus has been likened
to a park in Southern California’s high
desert. Located between the Angeles Na-
tional Forest and Tehachapi Mountains,
about a one-hour drive northeast of Los
Angeles, it has mature trees and lush
lawns that provide inviting places for stu-
dents to study and relax. Academic disci-
plines are situated in quads for art, busi-
ness, language, math, and technology.
The Palmdale Center is in a temporary
site in an office building in the City of
Palmdale, and land has been purchased
farther east in Palmdale for construction
of a permanent campus.

During the 1929-1930 school year, aver-
age daily attendance at the college was
just 13 students, but by 1939 average
daily attendance had reached 100 stu-
dents. The World War Il years saw atten-
dance dwindle to the same average daily
attendance as the year the school was
founded (13 students). Under these condi-
tions, there were pressures to close the
junior college. But trustees and staff held
out until the veterans returned from the
war. Enrollment grew steadily during the
postwar years, in part because of the Gl
Bill of Rights and a new developing air-
craft industry in the Antelope Valley.

In 1959, groundbreaking was held for a
new college campus on 125 acres at Ave-

nue K and 30th Street West. Since then,
the college has purchased land to expand
the campus to 135 acres. At this location,
the college has experienced overall
growth. In 1973 enrollment at the campus
was 4,575 students. By 1990, enroliment
had grown to 10,084 students.

Today, while some of the college land
remains undeveloped, the campus is in the
midst of a growth phase funded by a local
bond. Enrollment is expected to change
with projected growth to 20,000 students
in the district by 2020. By the year 2020,
it is anticipated that enrollment for AVC
in Lancaster will be roughly 18,000 stu-
dents. The projected enrollment figure for
the Palmdale Center is 3,500 students. In
the fall of 2009, Antelope Valley College
had an enrollment of 15,366 students.
Also, in order to provide convenience to
its students—and for added future capac-
ity—the District established a second in-
terim campus site in Palmdale.

District Profile

The district includes 40 percent of the
landmass of Los Angeles County, as well
as a small section in the southeastern part
of Kern County. The geography is charac-
terized by a broad flat high desert plain
that merges into the San Gabriel Moun-
tains. These mountains serve as a physical
divider between the Antelope Valley and
the Los Angeles Basin. Also, located be-
tween the mountains and the valley is the
California Aqueduct, one of the main
sources of water for Southern California.
This aqueduct runs through nearly the en-
tire District.

In the center of the District are the two
cities of Lancaster and Palmdale. They
account for 84 percent of the District’s
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population. The rest of the population is
dispersed somewhat equally throughout
the region. The location of the current
campus is in the center of the entire dis-
trict, providing equal access to all the ru-
ral areas. The nearest community colleges
in other districts are at least 50 miles
away, making commuting time to these
locations over an hour in length. Despite
this long commute, some students still
choose to attend classes in other districts.

Major residential centers in the valley in-
clude the incorporated cities of Lancaster
and Palmdale, and the smaller communi-
ties of Quartz Hill, Antelope Acres, Rosa-
mond, Littlerock, Pearblossom, Acton,
Sun Village, and Lake Los Angeles. Resi-
dential areas such as Leona Valley, Green
Valley, Lake Hughes, and Lake Elizabeth
exist in outlying regions.

For the first half of the 20th century, the
basic industry in the Antelope Valley was
agriculture, but by the late 1950s, aircraft
and aerospace industries began to domi-
nate the economy. The region’s dry cli-

mate and high percentage of sunny days
make it an ideal location for aircraft
manufacturing and testing.

There are two principal centers of the air-
craft industry that house over 20,000 em-
ployees: one center is located in Palmdale
at Air Force Plant 42 (which is where
many advanced aircraft have been devel-
oped); and the second is at Edwards Air
Force Base, located outside the Antelope
Valley Community College District, but
with a significant percentage of civilian
employees who live within the District. A
large portion of the valley’s population
commutes to jobs in the Los Angeles ba-
sin. With 860 employees, the college con-
tributes directly to the economic health of
Antelope Valley. Combined income from
college employees is more than $40 mil-
lion, most of which is spent locally.

AVC’s student body consists of a wide
range in ages, from pre-teens (11) to sen-
ior citizens (82), with the average age of
27 years. Women comprise 60 percent of
the student body.

AVC Institutional Self Study Report 2010

18

www.avc.edu



Service Area

The Antelope Valley Community College
District (Figure 1) has a service area of
1,945 square miles. The State of Califor-
nia Master Plan for Higher Education in-
dicates that a community college is pri-
marily oriented to the needs of the local
community—a University of California
campus is considered statewide, and a
California State University campus re-
gional. The local community has been
defined as an attendance area within ap-
proximately 30 to 40 driving minutes
from the site of the campus. The nearest
community college in another district is
51 miles away. The travel distance sug-
gests that this “free flow” will not pull a
large percentage of students from the Dis-
trict. However, this issue remains because
a large number of residents commute
these distances for other reasons (job,
shopping, etc.) and may find it convenient
to take classes at a college near their des-
tination outside the service area.

The Palmdale Center Service Area

In hopes of expanding services to south
Antelope Valley, plans to establish a sec-
ond campus in Palmdale are being imple-
mented. The planning began in 1988 as
efforts began to look for a second campus

site in the southeast area. Today the loca-
tion of the Palmdale Center is on a piece
of property in Southeast Palmdale. Sixty
acres were purchased for $5 million dol-
lars in February 2008. Current data show
that growth in the area seems to be mov-
ing east along Highway 138, which places
substantial growth within the service area
of the proposed location.

Although regional approval for a center
has already been granted, justification for
construction must still be met by demon-
strating an enrollment of 1000 Full-Time
Equivalent Students (FTES) sustainable
for an academic year. The district will
borrow 40 FTES from the summer ses-
sion and will be shown on the final 320
report in July 2010. An interim South
Valley Campus was established, and, in
2004, the interim South Valley Campus
was moved to a new larger location on
Palmdale Blvd. This was done in order to:
(1) expand services in the area; and (2)
help the college establish the 1000 sus-
tainable FTES required by the state. In the
2009-2010 academic year the interim
South Valley Campus in Palmdale gener-
ated about 960 FTES.
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Demographic Information and Longitudinal Student Achievement

Data

Enrollment Status

Enrollment Status | Fall 2004 | Faf1 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
Continuing Student | 1,290 898 700 6,903 | 8056 | 9,102
First-Time Student | 5,882 6,123 | 6477 | 3717 | 3929 | 3,651
Returning Student 3,224 3,195 3,472 1,994 1,907 1,789
Total 10,396 | 10,216 | 10,649 | 12,614 | 13,892 | 14,542

Enrollment Status | Fall 2004 | Fa11 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
Continuing Student | 12.4% | 8.8% 6.6% | 54.7% | 58.0% | 62.6%
First-Time Student | 56.6% | 59.9% | 60.8% | 29.5% | 28.3% | 25.1%
Returning Student 31.0% 31.3% 32.6% 15.8% 13.7% 12.3%
Total 100.0% | 100.0% | 100.0% | 100.0% | 100.0% | 100.0%
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Student Diversity

Gender
Gender Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
Female 7,415 7,374 7,868 8,193 9,208 9,421
Male 4,553 4,597 4,852 5,251 6,023 6,414
Unknown 76 118 114 153 171 182
Total 12,044 12,089 12,834 13,597 15,402 16,017
Percent Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
Female 61.6% 61.0% 61.3% 60.3% 59.8% 58.8%
Male 37.8% 38.0% 37.8% 38.6% 39.1% 40.0%
Unknown 0.6% 1.0% 0.9% 1.1% 1.1% 1.1%
Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%
Unknown
1%
Male
40%
Female
59%
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Age

AVC Institutional Self Study Report 2010
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Age Group Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
Under 20 3,634 3,834 4,275 4,269 5,019 4,996
20-24 3,509 3,449 3,578 3941 4,379 4,838
25-29 1211 1,278 1325 1,439 1,664 1,785
30-34 840 775 837 902 9,85 1,039
35-39 737 635 698 147 867 839
40-49 1,435 1,397 1,348 1,344 1,488 1,540
50+ 676 717 771 953 999 978
Unknown 2 4 2 2 1 2
Total 12,044 12,089 12,834 13,597 15,402 16,017
Percent Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
Under 20 30.2% 31.7% 33.3% 31.4% 32.6% 31.2%
20-24 29.1% 28.5% 27.9% 29.0% 28.4% 30.2%
25-29 10.1% 10.6% 10.3% 10.6% 10.8% 11.1%
30-34 7.0% 6.4% 6.5% 6.6% 6.4% 6.5%
35-39 6.1% 5.3% 5.4% 5.5% 5.6% 5.2%
40-49 11.9% 11.6% 10.5% 9.9% 9.7% 9.6%
50+ 5.6% 5.9% 6.0% 7.0% 6.5% 6.1%
Unknown 0.0% 0.0% 0.0% 0.0% 0.0% 0.0%
Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%
50+
Under 20
35-39
30-34
25-29
20-24
www.avc.edu



Ethnicity

Ethnicity Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
\White Non-Hispanic| 5,326 5,102 5,006 4,982 5,292 3,956
Hispanic 3,136 3,275 3,690 4,160 4,777 3,899
African-American 2,174 2,110 2,387 2,497 3,136 2,621
Asian 315 314 367 358 408 300
Filipino 276 299 313 337 372 280
Other Non-White 195 206 218 268 266 0
[American Indian/
Alaskan Native 131 128 133 131 158 114
Pacific Islander 56 56 50 58 69 52
Unknown 435 599 670 806 924 4,795
Total 12,044 12,089 12,834 13,597 15,402 16,017
Percent Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 |Fall 2008 |Fall 2009
\White Non-Hispanic| 44.2% 42.2% 39.0% 36.6% 34.1% 24.7%
Hispanic 26.0% 27.1% 28.8% 30.6% 30.7% 24.3%
African-American 18.1% 17.5% 18.6% 18.4% 20.2% 16.4%
Asian 2.6% 2.6% 2.9% 2.6% 2.6% 1.9%
Filipino 2.3% 2.5% 2.4% 2.5% 2.4% 1.7%
Other Non-White 1.6% 1.7% 1.7% 2.0% 1.7% 0.0%
IAmerican Indian/
Alaskan Native 1.1% 1.1% 1.0% 1.0% 1.0% 0.7%
Pacific Islander 0.5% 0.5% 0.4% 0.4% 0.4% 0.3%
*Unknown 3.6% 5.0% 5.2% 5.9% 5.9% 29.9%
Total 100.0% | 100.0% | 100.0% | 100.0% | 100.0% | 100.0%
Asian/Filipino
W hite Non-
Hispanic
Others/Unknown
Hispanic
African-A merican
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Unit Load Attempted

Student Units | Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
0to 2.9 815 878 858 873 878 841
3.0t08.9 5,801 5,765 5,958 6,423 6,986 7,402
9.0to 11.9 1,927 1,893 1,956 2,249 2,607 2,892
12.0to 14.9 2,827 2,779 2,968 3,311 3,667 3,702
15 or more 682 772 942 1,181 1,264 1,180
Total 12,042 12,087 12,682 14,037 15,402 16,017
Student Units | Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
0to 2.9 6.8% 7.3% 6.8% 6.2% 5.7% 5.3%
3.0t0 8.9 48.2% 47.7% 47.0% 45.8% 45.4% 46.2%
9.0to 11.9 16.0% 15.7% 15.4% 16.0% 16.9% 18.1%
12.0t0 14.9 23.5% 23.0% 23.4% 23.6% 23.8% 23.1%
15 or more 5.7% 6.4% 7.4% 8.4% 8.2% 7.4%
Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%
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Annual FTES Generated by Attendance Accounting Method

2004- 2005- 2006- 2007- 2008- 2009-
Attendance Method 2005 2006 2007 2008 2009 2010
\Weekly Census 8,189.41 | 8,054.00 | 8,491.28 | 9,220.07 |10,066.69| 9,368.51
Daily Census 1,391.85]1,623.92 | 1,953.59 | 1,656.83 | 2,335.55 | 1,711.35
Positive Attendance 275.34 | 189.47 | 259.76 | 4,05.37 | 387.34 | 199.05
Independent Study
\Weekly 18.02 26.15 33.43 37.50 4457 26.76
Independent Study
Daily 27.41 3.14 7.11 6.77 8.03 4.45
Total 9,902.03 | 9896.68 |10,745.17|11,326.54|12,842.18(11,310.12
2004- 2005- 2006- 2007- 2008- 2009-
Attendance Method 2005 2006 2007 2008 2009 2010
\Weekly Census 82.7% 81.4% 79.0% 81.4% 78.4% 82.8%
Daily Census 14.1% 16.4% 18.2% 14.6% 18.2% 15.1%
Positive Attendance 2.8% 1.9% 2.4% 3.6% 3.0% 1.8%
Independent Study
\Weekly 0.2% 0.3% 0.3% 0.3% 0.3% 0.2%
Independent Study
Daily 0.3% 0.0% 0.1% 0.1% 0.1% 0.0%
Total 100.0% | 100.0% | 100.0% | 100.0% | 100.0% | 100.0%
Annual FTES Generated by Attendence Accounting Method
12000.00
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Sections Offered by Attendance Accounting Method

Attendance Method Fall 2004 |Fall 2005 |Fall 2006 |Fall 2007 |Fall 2008|Fall 2009
\Weekly Census 1,399 1,538 1,512 1,547 1,486 1,456
Daily Census 82 75 100 98 112 87
Positive Attendance 149 116 151 143 155 139
Independent Study Weekly | 47 52 65 64 76 58
Independent Study Daily 0 0 1 0 0 0
Non FTES - Other Classes 0 2 0 0 0 6
Total 1677 1783 1829 1852 1829 1746
Attendance Method Fall 2004|Fall 2005|Fall 2006|Fall 2007|Fall 2008|Fall 2009
\Weekly Census 83.4% | 86.3% | 82.7% | 83.5% | 81.2% | 83.4%
Daily Census 4.9% 4.2% 5.5% 5.3% 6.1% 5.0%
Positive Attendance 8.9% 6.5% 8.3% 7.7% 8.5% 8.0%
Independent Study Weekly 2.8% 2.9% 3.6% 3.5% 4.2% 3.3%
Independent Study Daily 0.0% 0.0% 0.1% 0.0% 0.0% 0.0%
Non FTES - Other Classes 0.0% 0.1% 0.0% 0.0% 0.0% 0.3%
Total 100.0% | 100.0% | 100.0% | 100.0% | 100.0% | 100.0%
Sections Offered by Attendance Accounting Method
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Sections Offered by Primary Instructional Method

Instructional
Method Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
Lecture 914 994 1,006 1,027 996 983
Lecture/Lab 457 469 466 447 424 386
Laboratory 151 183 181 181 177 160
Clinical-Lec/Lab 38 38 51 51 47 45
Distance Education 19 29 40 62 84 96
\Work Experience 33 34 41 39 45 45
Other 59 23 29 33 41 18
Inter-Col Athletic 0 7 10 6 6 6
Tutoring 6 6 5 6 9 7
Total 1,677 1,783 1,829 1,852 1,829 1,746
Instructional
Method Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
Lecture 54.5% 55.7% 55.0% 55.5% 54.5% 56.3%
Lecture/Lab 27.3% 26.3% 25.5% 24.1% 23.2% 22.1%
Laboratory 9.0% 10.3% 9.9% 9.8% 9.7% 9.2%
Clinical-Lec/Lab 2.3% 2.1% 2.8% 2.8% 2.6% 2.6%
Distance Education 1.1% 1.6% 2.2% 3.3% 4.6% 5.5%
\Work Experience 2.0% 1.9% 2.2% 2.1% 2.5% 2.6%
Other 3.5% 1.3% 1.6% 1.8% 2.2% 1.0%
Inter-Col Athletic 0.0% 0.4% 0.5% 0.3% 0.3% 0.3%
Tutoring 0.4% 0.3% 0.3% 0.3% 0.5% 0.4%
Total 100.0% | 100.0% | 100.0% | 100.0% | 100.0% | 100.0%
Sections Offered by Primary Instructional Method
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Sections Offered by Occupational Status

Non-Occupational

Occupational

Non-Occupational 80.8% | 81.1% | 81.4% | 825% | 86.5% | 85.9%

Occupational 19.2% 18.9% 18.6% 17.5% 13.5% | 14.1%
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Success Rates and Retention Rates

Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
Success Rate 20,789 | 20,677 | 22,354 | 23,738 | 27,093 | 28,798
Retention Rate 26,475 | 26,766 | 29,093 | 30,804 | 35071 | 37,371
Students Enrolled 31,638 | 31,728 | 33,645 | 37,649 | 41,946 | 43,780
Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008 | Fall 2009
Success Rate 65.7% 65.2% 66.4% 63.1% 64.6% | 65.8%
Retention Rate 83.7% 84.4% 86.5% 81.8% 83.6% 85.4%
Students Enrolled 100.0% | 100.0% | 100.0% | 100.0% | 100.0% | 100.0%
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Degrees and Certificates Awarded

2004- 2005- | 2006- | 2007- | 2008- 2009-

Degrees and Certificates 2005 2006 2007 2008 2009 2010*
/Associate in Arts 614 524 641 646 690 284
/Associate in Science 258 251 269 344 376 196
Total Degrees 872 775 910 990 1,066 480
Total Degrees

Unduplicated 834 737 890 919 1,040 469
Total Certificates 240 231 208 272 312 165
Total Certificates

Unduplicated 202 199 183 234 293 152
Total Awarded 1,112 1,006 | 1,118 | 1,262 | 1,378 645
Total Awarded

(Unduplicated) 1,036 936 1073 | 1,153 | 1,333 621

* Degrees and Certificates Awarded in 2009-2010 have not all been reflected in the data-
base at the time of this report and the final number will be higher.
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Transfers to Four-Year Institutions

2003/ 2004/ 2005/ 2006/ 2007/ 2008/
Four-Year Institution 2004 2005 2006 2007 2008 2009
UC Berkeley 3 4 6 7 10 14
UC Davis 1 1 0 6 1 1
UC Irvine 6 6 10 13 9 5
UC Los Angeles 22 26 27 24 26 26
UC Merced N/A N/A 1 0 0 0
UC Riverside 4 3 5 3 4 8
UC San Diego 5 6 8 3 4 6
UC Santa Barbara 9 13 12 10 10 10
UC Santa Cruz 1 5 4 0 4 1
UC Total 51 64 73 66 68 71
California Maritime Acad-
emy 0 0 0 0 0 0
Cal Poly San Luis Obispo 5 9 6 9 11 3
Cal Poly Pomona 6 7 6 5 9 11
CSU Bakersfield 215 214 196 214 200 199
CSU Channel Islands 3 6 11 13 10 3
CSU Chico 10 5 3 7 5 4
CSU Dominguez Hills 7 10 10 12 13 8
CSU East Bay 2 1 1 0 0 1
CSU Fresno 6 14 10 7 8 12
CSU Fullerton 12 18 13 22 13 10
CSU Long Beach 17 36 34 33 32 27
CSU Los Angeles 17 22 16 15 12 14
CSU Monterey Bay 1 3 2 3 2 4
CSU Northridge 107 168 187 182 204 174
CSU Sacramento 1 6 2 1 8 4
CSU San Bernardino 4 7 12 12 8 15
CSU San Marcos 1 0 4 4 1 5
CSU Stanislaus 2 4 2 1 0 0
Humboldt State 0 5 8 10 15 11
San Diego State 12 9 15 22 16 8
San Francisco State 5 4 6 9 15 3
San José State 1 2 2 3 3 5
Sonoma State 2 2 2 1 1 1
CSU Total 436 552 548 585 586 522
Total 487 616 621 651 654 593
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Transfers to Four-Year Institutions (Continued)

2003/ 2004/ 2005/ 2006/ 2007/ 2008/
Four-Year Institution 2004 2005 2006 2007 2008 2009
UC Berkeley 0.6% 0.6% 1.0% 1.1% 1.5% 2.4%
UC Davis 0.2% 0.2% 0.0% 0.9% 0.2% 0.2%
UC Irvine 1.2% 1.0% 1.6% 2.0% 1.4% 0.8%
UC Los Angeles 4.5% 4.2% 4.3% 3.7% 4.0% 4.4%
UC Merced N/A N/A 0.2% 0.0% 0.0% 0.0%
UC Riverside 0.8% 0.5% 0.8% 0.5% 0.6% 1.3%
UC San Diego 1.0% 1.0% 1.3% 0.5% 0.6% 1.0%
UC Santa Barbara 1.8% 2.1% 1.9% 1.5% 1.5% 1.7%
UC Santa Cruz 0.2% 0.8% 0.6% 0.0% 0.6% 0.2%
UC Total 10.5% 10.4% 11.8% 10.1% 10.4% 12.0%
California Maritime Acad-
emy 0.0% 0.0% 0.0% 0.0% 0.0% 0.0%
Cal Poly San Luis Obispo 1.0% 1.5% 1.0% 1.4% 1.7% 0.5%
Cal Poly Pomona 1.2% 1.1% 1.0% 0.8% 1.4% 1.9%
CSU Bakersfield 44.1% 34.7% 31.6% 32.9% 30.6% 33.6%
CSU Channel Islands 0.6% 1.0% 1.8% 2.0% 1.5% 0.5%
CSU Chico 2.1% 0.8% 0.5% 1.1% 0.8% 0.7%
CSU Dominguez Hills 1.4% 1.6% 1.6% 1.8% 2.0% 1.3%
CSU East Bay 0.4% 0.2% 0.2% 0.0% 0.0% 0.2%
CSU Fresno 1.2% 2.3% 1.6% 1.1% 1.2% 2.0%
CSU Fullerton 2.5% 2.9% 2.1% 3.4% 2.0% 1.7%
CSU Long Beach 3.5% 5.8% 5.5% 5.1% 4.9% 4.6%
CSU Los Angeles 3.5% 3.6% 2.6% 2.3% 1.8% 2.4%
CSU Monterey Bay 0.2% 0.5% 0.3% 0.5% 0.3% 0.7%
CSU Northridge 22.0% 27.3% 30.1% 28.0% 31.2% 29.3%
CSU Sacramento 0.2% 1.0% 0.3% 0.2% 1.2% 0.7%
CSU San Bernardino 0.8% 1.1% 1.9% 1.8% 1.2% 2.5%
CSU San Marcos 0.2% 0.0% 0.6% 0.6% 0.2% 0.8%
CSU Stanislaus 0.4% 0.6% 0.3% 0.2% 0.0% 0.0%
Humboldt State 0.0% 0.8% 1.3% 1.5% 2.3% 1.9%
San Diego State 2.5% 1.5% 2.4% 3.4% 2.4% 1.3%
San Francisco State 1.0% 0.6% 1.0% 1.4% 2.3% 0.5%
San José State 0.2% 0.3% 0.3% 0.5% 0.5% 0.8%
Sonoma State 0.4% 0.3% 0.3% 0.2% 0.2% 0.2%
CSU Total 89.5% 89.6% 88.2% 89.9% 89.6% 88.0%
Total 100.0% | 100.0% | 100.0% | 100.0% | 100.0% | 100.0%
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Transfers to Four-Year Institutions (Continued)

2003/ 2004/ 2005/ 2006/ 2007/ 2008/
Four-Year Institution 2004 2005 2006 2007 2008 2009
UC Total 51 64 73 66 68 71
CSU Total 436 552 548 585 586 522
Total 487 616 621 651 654 593
Transfers to Four-Year State Institutions
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O UC Total B CSU Total

Student Term Persistence

Percent Fall Spring | Fall | Spring | Fall | Spring | Fall | Spring
Fall 2005 100.0% | 56.1% [41.1% | 352% |27.4% | 24.2% |18.9% | 17.8%
Fall 2006 | 100.0% | 59.6% |44.2% | 38.5% |30.9% | 27.1%

Fall 2007 | 100.0% | 61.0% |46.2% | 40.3%

Fall 2008 | 100.0% | 69.0%

Percent Fall Spring Fall Spring Fall Spring Fall | Spring
Fall 2005 | 2857 1602 1175 1006 784 691 540 508
Fall 2006 | 3269 1947 1446 1258 1010 887

Fall 2007 | 3542 2161 1637 1429

Fall 2008 | 3737 2580
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Basic Skills Matrix

Baseline Measures for Developmental Edu-
cation for Selected Fall Term

Levels of Measurement

Optional, Discipline-Specific Develop-

mental Education Data

All Develop-
mental Educa-
tion

Indicated Term: FALL 2008

Math | English | Reading ESL
Percentage of New Students that took an As-
sessment Test that Placed into Developmental
Education Courses 95.5% 93.8% | 65.5% 57.9% | 100.0%
Number of Developmental Education Courses
Offered 162 76 49 13 24
Percentage of Section Offerings that are Devel-
opmental Education 48.6% 45.0% | 38.9% | 92.9% | 100.0%
Unduplicated Number of Students Enrolled in
Developmental Education 3770 2834 1161 338 304
Student Success Rate in Developmental Educa-
tion Courses 56.4% 60.9% | 37.0% 52.4% 69.4%
Student Retention Rate in Developmental Edu-
cation Courses 85.1% 88.4% | 77.0% 76.9% 91.2%
Student Course Repetition Rate in Develop-
mental Education Courses 13.3% 12.7% | 18.2% 3.8% 11.5%
Fall-to-Fall Persistence Rate of Developmental
Education Students 55.1% 58.7% | 53.3% 43.9% 42.6%
Percent of Developmental Ed. Sections Taught
by Full-Time Faculty 46.3% 38.2% | 65.3% 53.8% 29.2%

Additional Recommended Measures

Percentage of Developmental Education Stu-
dents who Subsequently Enroll in Transfer-
Level Courses

67.0%

75.0%

66.8% 58.8% 21.8%

Success Rate of Developmental Education Stu-
dents in Transfer-Level Courses

67.6%

68.7%

64.3% 57.4% 81.9%

Percentage of Students who Successfully Com-
pleted a Developmental Education Course and
Earned a Degree or Certificate

18.0%

20.3%

22.7% 10.0% 3.3%

Percentage of Students who Successfully Com-
pleted a Developmental Education Course and
Subsequently Transferred

6.1%

7.4%

3.9% 6.0% 0.8%
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Basic Skills Matrix (Continued)

Levels of Measurement
Baseline Measures for Developmental Edu- Optional, Discipline-Specific Develop-
cation for Selected Fall Term All Develop- mental Education Data
mental Educa-
) tion
Indicated Term: FALL 2008 Math | English | Reading ESL

Locally-Determined Measures

Percentage of New Students Assessed into De-

\velopmental Education Courses

Percentage of Students who Successfully Com-
pleted a Developmental Education Course that
were Degree or Certificate Seeking (Fall 2004
Cohort) 54.3% 60.0% | 58.1% 60.0% 18.3%
Percentage of Students who Successfully Com-
pleted a Developmental Education Course that
were Not Degree or Certificate Seeking (Fall
2004 Cohort) 45.7% 40.0% | 41.9% 40.0% 81.7%
Percentage of Students who Successfully Com-
pleted a Developmental Education Course and
Earned a Degree or Certificate that were De-
gree or Certificate Seeking (Fall 2004 Cohort) 64.5% 65.8% | 71.7% 50.0% 25.0%
Percentage of Students who Successfully Com-
pleted a Developmental Education Course and
Earned a Degree or Certificate that were Not
Degree or Certificate Seeking (Fall 2004 Co-

hort) 35.5% 34.2% | 28.3% 50.0% 75.0%

Ethnicity (Fall 2008) 3770 2834 1161 338 304
Unknown 0.5% 0.5% 0.4% 1.2% 0.3%
Am. Indian or Alaskan Native 1.2% 1.4% 1.3% 0.6% 0.0%
Asian or Pacific Islander 4.0% 3.3% 3.2% 3.6% 12.5%
Black Non-Hispanic 23.9% 23.3% | 31.9% 36.1% 3.6%
Hispanic 38.7% 35.4% | 39.4% 36.7% 75.3%
Other 6.2% 7.0% 5.1% 5.3% 3.0%
White Non-Hispanic 25.5% 29.1% | 18.8% 16.6% 5.3%
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Staff Diversity

6.80%
4.70%

77.90%

Faculty Full-Time Adjunct All
African-American 13 6.8% 33 | 7.8% 46 7.5%
Asian, Pacific Islander, Filipino 9 4.7% 18 | 4.2% 27 4.4%
\White Non-Hispanic 148 77.9% | 300 | 70.6% | 448 | 72.8%
Hispanic 13 6.8% 32 | 7.5% 45 7.3%
American Indian/AK Native 1 0.5% 6 1.4% 7 1.1%
Other / Unknown 6 3.20% 36 | 8.5% 42 6.8%
Total 190 100.0% | 425 |100.5% | 615 [ 100.0%
3.20% Full Time Faculty
0.50%

@ African-American

W Asian, Pacific Islander, Filipino
0O White Non-Hispanic

O Hispanic

B American Indian/AK Native

@ Other / Unknown

0,
8.50% 7.80%

4.20%

70.60%

Adjunct Time Faculty

O African-American
B Asian, Pacific Islander, Filipino
O White Non-Hispanic

O Hispanic
B American Indian/AK Native
O Other / Unknown
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Staff Diversity (Continued)

Staff Headcount Percent FTE
African-American 32 14.0% 31.4
Asian, Pacific Islander, Filipino 9 3.9% 8.8
\White Non-Hispanic 143 62.7% 140.4
Hispanic 31 13.6% 30.4
L American Indian/Alaskan Native 1 0.4% 1
Unknown 12 5.3% 11.8
Total 228 100.0% 223.8
Staff
5.30%

0.40% 14.00%

13.60%
3.90%

62.70%

O African-American

B Asian, Pacific Islander,
Filipino

00 White Non-Hispanic

O Hispanic

B American Indian/Alaskan

Native
O Unknown
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Instructional and Noninstructional Program Reviews:

Institutional Effectiveness

The primary purpose of the Educational
Master Plan is to provide the broad frame-
work for campus planning with the pro-
gram review process serving to clarify
and achieve goals that align with the stra-
tegic planning outlined in the Educational
Master Plan. The information gathered
during the Educational Master Plan and
the program review process provides a
basis for informed decision-making by
faculty, staff, and administration regard-
ing the future of the college and resource
allocations by the Strategic Planning &
Budget Council (SPBC). Budget requests
to SPBC are only reviewed if supported
by an up-to-date program review report
and if they fit within the plans outlined
within the Educational Master Plan.

The near term planning of the Educational
Master Plan process overlaps with the
program review that provides feedback to
the Educational Master Plan Process.
However, the program review process is
more focused on operational successes
and challenges, while the Educational
Master Plan is more focused on the set-
ting and achievement of strategic goals in
line with the Mission, Vision, ILOs and
goals of the college. The linkage between
planning, reviewing, and budgeting serves
to keep the resources of the college allo-
cated and in line with the actual needs,
mission, and goals of the college.

The Educational Master Plan aids the Dis-
trict in:

e Providing a framework for strategic
planning in three time frames:

°  Current (up to 3 Years)
°  Mid Term (3-5 Years)
° Long Term (5-10 Years)

e Strategic goal setting for the district.

e Collecting and organizing individual
Department/Division plans. These
serve as a basis for updating the col-
lege Facilities Plan, Technology
Plan, Human Resources Plan, and
Finance Plan. They also influence
the Enrollment Management Plan,
Student Equity Plan, and Marketing
Plan.

The program review self study process
aids divisions/departments in:

e Strengthening divisions/departments
through self-improvement and self-
determination.

e Generating continuous and ongoing
dialogue about how student learning
and achievement can be enhanced.
These take place through course de-
velopment and review, as well as
program and service improvements.

e Evaluating their contribution to
achieving the college mission, vi-
sion and Institutional Learning Out-
comes (ILOs).

The spring 2009 revision of program re-
view procedures for instructional and stu-
dent services have made the process more
relevant for planning at both the program
and campus level. A four-year review cy-
cle with annual updates, a shorter self
study report length, and an increased fo-
cus on data, SLO, OO, and PLO assess-
ments, have been seen as improvements
by most faculty and staff. Program review
has become an ongoing dialogue about
assessment, planning and improving pro-
gram practices to better support student
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SUcCcCess.

The inclusion of noninstructional pro-
grams in program review since 2009 has
helped staff in those areas clarify their
critical role in student learning and
achievement. It has also given faculty and
staff on those peer review teams a better
understanding of operational outcomes
and how various facets of the campus
support student learning and achievement.
This knowledge makes campus planning
more effective.

Program review processes are ongoing,
systematic and used to assess and im-
prove student learning and achievement.
Because the campus has established and
implemented a four-year review cycle
with annual updates it ensures AVC’s
programs continuously monitor and util-
ize the results of SLO, PLO and OO as-
sessments. Campus planning is based on
the up-to-date information and findings of
program review.

District planning and institutional effec-
tiveness are evident through the frame-
work of the SPBC. The overall purpose of
the SPBC is to help ensure strong align-
ment with the district’s mission and its
resources for institutional effectiveness.
Consequently, the Educational Master
Plan, the district’s strategic plan, provides
the necessary structure to help ensure that
the district has a stated plan for the future.

To ensure the Educational Master Plan is
supported and accomplished, SPBC has
defined subgroups as follows: Educa-
tional Master Plan, Finance, Facilities,
Human Resources, and Communications/
Marketing. The subgroups are the
“workgroups” of the SPBC and responsi-
ble for coordinating the development of
the Educational Master Plan and creating

and updating a Finance Plan, Facilities
Plan, and Human Resources Plan. The
SPBC Budget subcommittee, which is
responsible for budget planning and
monitoring of district financial resources
and allocations, is currently approved by
the district’s College Coordinating Coun-
cil (CCC) to be integrated with the Fi-
nance subgroup come fall 2010. The
Communications subgroup is responsible
for disseminating information to the cam-
pus and general community, as well as
providing the outcome of budget deci-
sions. Although outside the purview of
the SPBC, the Information Technology
(IT) Committee and Enrollment Manage-
ment Committee (EMC) have established
a Technology Plan and Enrollment Plan
respectively.

Also important to the process is input
from the Student Equity Plan, Accredita-
tion Self Study, Matriculation Plan, and
Program Reviews. All college plans sup-
port the college’s Student Learning Out-
comes (SLOs) and Operational Outcomes
(OQO’s). Vocational program advisory
groups also provide data, both qualitative
and quantitative, for the assessment and
development of each plan. Input from
these groups is necessary on a continuing
basis to support the overall planning, as-
sessment, and evaluation of the Educa-
tional Master Plan.

The next step as defined in the SPBC
planning process is Resource Allocation.
The budget development process has been
defined, and budget request forms along
with the supporting budget narratives are
reviewed annually. Divisions/departments
are asked to identify their annual goals
and objectives, and submit budget re-
quests that support the Institutional Learn-
ing and Operational Outcomes. The
budget development process has proven
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effective even when statewide budgets are
difficult. For example, the allocation
process was reversed during the 2008-
2009 and 2009-2010 fiscal years to ac-
commodate budget cuts. Modifications
have been made to streamline the budget
process, as well as allow for better plan-
ning and communication.

To most efficiently utilize institutional
resources, SPBC evaluates and prioritizes
the annual budget requests. The council
works collegially with the superintendent/
president until consensus is reached on
budget priorities. The superintendent/
president then submits recommended
budget expenditures to the Board of Trus-
tees for implementation. As stated in
Board Policy, Education Code, and Title
5, the superintendent/president may revise
the recommendation without consensus of
the council to sustain fiscal solvency and
comply with legal statutes.

Evaluations of the Student Learning and
Operational Outcomes are used to deter-
mine the most appropriate corrective ac-
tion plan to improve student learning.
Based on the outcomes assessment, the
process begins again with an annual re-
view of the Educational Master Plan and
the college’s mission.

The SPBC planning timeline provides a
monthly checklist to help ensure that the
planning and budgeting process will be
dynamic and ongoing. Each year, the
SPBC produces an Annual Report to indi-
cate progress toward achieving the dis-
trict’s strategic goals. Updated goals and
annual achievements are also communi-
cated in the report. The report is dissemi-
nated to the campus community and
posted on the college website.
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Stages for Developing and Assessing Student Learning Outcomes

Part I: SLO History

Antelope Valley College began the jour-
ney into Student Learning Outcomes
(SLOs) development in spring of 2003,
when a group of faculty and administra-
tors traveled to Bakersfield College for a
meeting with faculty familiar with SLOs
and assessment methods. At the time that
the 2004 Accreditation Self Study was
written, over 400 courses had been devel-
oped, updated, or revised to include meas-
urable learning objectives based upon
Bloom's Taxonomy. Integrating assign-
ments and methods of evaluation with the
course objectives proved to be an impor-
tant first step toward writing and estab-
lishing SLOs.

In spring 2005, all of student services re-
ceived training in the definition, creation,
implementation, and analysis of SLOs.
Student Services then established a SLO
Taskforce. In the fall of 2005, the Strate-
gic Planning & Budget Council (SPBC)
established a taskforce to develop six In-
stitutional Learning Outcomes (ILOs),
which were then approved by the SPBC
and the Academic Senate, and distributed
to all faculty and staff. During the same
semester, Bonnie Suderman presented
two workshops on SLOs to an audience
that included the Academic Senate, Aca-
demic Policies & Procedures Committee
(AP&P), deans, and interested faculty.
Based upon information presented in
these workshops, and with advice from
Bonnie Suderman, the Academic Senate
created a Student Learning Outcomes
Taskforce. The Taskforce was charged
with determining a campus wide process
for uniform implementation and assess-
ment of SLOs at the course, program, and
department level. In fall 2005, the college
defined SLOs/OOs (Operational Out-

comes) as "overarching specific observ-
able characteristics (i.e., skills, knowl-
edge, etc.) developed by faculty/staff that
allow them to determine or demonstrate
that learning has occurred as a result of a
specific course, program, activity, or
process."” A Faculty Chair, with 40 per-
cent reassigned time, was appointed by
the Academic Senate in February 2006.
The Taskforce met five times during the
spring 2006 semester, began researching
best practices, and created a form to be
used in developing SLOs. The 2005-2006
Accreditation Progress Report Survey in-
dicated that over 83 percent of respon-
dents had discussed SLOs at least three
times in various campus settings.

The SLO Taskforce became a permanent
standing committee of the Academic Sen-
ate in March 2006. The Taskforce recom-
mended that primary committee functions
include: (1) support and training across
campus; (2) recommendation of assess-
ment methods and tools; (3) guidance in
the analysis of data; (4) connection to cur-
rent campus practices; (5) support for the
connection of SLOs/OQOs to ILOs; and (6)
the Program Review process for future
accreditation reports. In the review of the
ILOs and to establish SLOs at the course
level, both the Academic Senate and
AP&P representatives served as facilita-
tors within their respective divisions. SLO
Taskforce responsibilities ended in Spring
2006 and the newly created SLO Com-
mittee, a standing committee of the Aca-
demic Senate, became active in fall 2006.

A pivotal point in AVC's SLO history
was the hiring of a new director of institu-
tional research and planning in June 2006.
Important initial functions of the director
were acquainting the campus with re-
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search methods and supporting evidence
based-decision making. The director be-
came a permanent member of the SLO
Commiittee. In spring 2007, the director of
institutional research and planning began
informal discussion with faculty and staff
on research methods. During the same
semester, the SLO Committee Chair be-
gan attending division meetings to discuss
the college's commitment to SLOs. Staff
members in Student Services met with the
SLO Chair and the director of research
and planning to discuss their progress in
the area of assessment.

Workshops for faculty and staff on the
meaning and application of research tech-
niques and internal training for the SLO
Committee were conducted in 2007. The
SLO Committee presented professional
development workshops for the faculty
and campus community on the develop-
ment of course and program level SLOs.
Inclusion of ILOs and SLOs as part of
program review was approved in May
2007 and with that decision the connec-
tion between SLOs at the course and pro-
gram levels became more clearly visible.
Also in May 2007, the SLO Committee
recommended there be a change in com-
mittee leadership. A motion was approved
for a faculty co-chair to continue to be
appointed by the Academic Senate with
the vice president of academic affairs or
designee, serving as co-chair.

During the 2007-2008 academic year, the
SLO Committee continued to develop
plans to assist faculty and staff in assess-
ment strategies for courses, programs, and
services. Several SLO workshops were
presented as part of the Faculty Academy
Program. The workshops provided oppor-
tunities for training in the development of
SLOs, based upon measurable learning
objectives. Faculty began establishing

course level SLOs using existing Course
Outlines of Record (CORs). A number of
"SLO Write-Ins" were held, where mem-
bers of the SLO Committee were avail-
able to guide faculty in appropriate crea-
tion and identification of SLOs and as-
sessment methods. As SLOs were written,
they were submitted to the SLO Commit-
tee for approval and review. Approved
SLOs were filed with CORs in the Office
of Academic Affairs. By fall 2008, fac-
ulty began collecting and analyzing as-
sessment data.

As files filled with SLO paperwork, it be-
came evident that to facilitate the compre-
hensive documentation and analysis of
SLO data, some type of software package
was needed. The SLO Committee and
AP&P Committee evaluated software
packages that would automate assessment
management and link the process to pro-
gram and institutional level outcomes.
After review and input from administra-
tion, faculty, and Information Technology
Services (ITS), the SLO Committee
agreed that WEAVE Online met the insti-
tution's needs best. WEAVE Online was
used on a limited basis during the 2008-
2009 academic year while the program
was being structured and individualized to
meet campus needs. The research analyst
of the Department of Institutional Re-
search and Planning became the WEAVE
Online Administrator. The SLO Commit-
tee and Department of Institutional Re-
search and Planning continued to offer
several workshops to help faculty and
staff understand the role of SLOs, refine
assessment, and begin dialogue regarding
the data they were collecting. Members of
the committee attended division and de-
partment meetings to present information
and answer questions. The SLO Commit-
tee presented Faculty Professional Devel-
opment events throughout the 2008-2009
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and 2009-2010 academic years. Topics
such as appropriate assessment design,
connection of SLOs and program learning
outcomes, and utilizing assessment re-
sults, were presented in workshop set-
tings. In many workshops, active learning
through hands-on experiences proved key
to facilitating increased knowledge and
understanding. As faculty grew in the
knowledge of assessment, establishment
and assessment of SLOs progressed.

AVC's WEAVE Online Administrator
became a permanent member of the SLO
Committee in spring 2010. By spring
2010, a total of 210 faculty and staff had
attended 52 WEAVE Online training ses-
sions and as the connection between
SLOs, planning, and budgeting became
clearer, so did faculty and staff participa-
tion in the process. The SLO Committee
sponsored a spring 2010 Learning Out-
comes Update event the same semester,
where progress made in the last several
years was communicated. The challenges
ahead were also discussed, and SLO suc-
cess stories were shared. Attendees were
free to dialogue concerning their frustra-
tions as well as triumphs. This workshop,
well attended by a cross section of fac-
ulty, student services personnel, admini-
stration, and staff, was recognized by the

SLO Committee as a cultural turning
point for the campus: we could confi-
dently say we were seeing widespread
institutional dialogue and that student
learning outcomes and assessment results
were influencing decision-making and
improving student learning.

Part I1: Where We are Now

The gathering of SLO assessment data
has been steadily increasing over the past
three years, with excellent discussions,
modifications, and corrective actions in
some areas like Psychology and Physics.
As a whole, the campus is making good
progress and is shifting from reporting by
email summary to fully adopting report-
ing of Program, Student, and Operational
Outcomes and assessments on the
WEAVE Online program.

In order for courses to be counted as hav-
ing provided assessment results in the fol-
lowing charts, course facilitators would
have had to, at a minimum, entered infor-
mation under the “Findings” section
within  WEAVE Online. Additionally,
percentages were calculated using the to-
tal number of courses offered rather than
the total number of courses in the college
catalog for the corresponding assessment
cycle.
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Academic Year Total Taught Total Assessed Percent Assessed

2008-2009 950 23 2.42%

2009-2010 885 276 31.19%

For the 2008-2009 assessment cycle, the percent of courses that reported assessment
findings is extremely low. It was during this period that the majority of the assessment
effort was in the development of assessment tools used to measure course SLOs and the
formalization of practices to implement the use of those assessment tools. WEAVE
Online was not fully operational and the majority of faculty did not have access or train-
ing pertaining to WEAVE Online. A considerable increase has been noted between the
2008-2009 and 2009-2010 assessment cycles when observing the percent of total
courses assessed. This percent increase corresponds with institutional efforts to empha-
size the necessity for reporting SLO assessment findings. The increase of nearly 21 per-
cent is preliminary, as the deadline for reporting findings has not been reached and
many WEAVE Online facilitators are working to collect and aggregate any remaining
SLO assessment results for their courses. The Department of Institutional Research and
Planning anticipates a larger percent increase over the 2008-2009 assessment cycle, but
will not be able to measure how much of an increase until the reporting deadline is
reached.

Percent of All Courses with Findings Reported within WEAVEonline
6-29-2010

0,
100'000A’ 2011-2012
90.00% 88.72%
80.00% -
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60.00% 5
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40.00% - 2009-2010
30.00% 31.19%

20.00%
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Assessment Cycle

The preceding table shows the current SLO assessment reporting trend, where the first
data point, in blue, indicates institutional achievement at the 2008-2009 assessment cy-
cle and the last data point, in red, indicates where AVC will be at the 2011-2012 assess-
ment cycle if the current trend continues. Antelope Valley College anticipates to be in a
100 percent compliance in the SLO assessment reporting by 2012.

AVC Institutional Self Study Report 2010 www.avc.edu

44



Below is the number of courses by academic division that reported SLO assessment re-
sults for both the 2008-2009 and 2009-2010 assessment cycles. Both the Technical Edu-
cation and Health Sciences divisions are ahead as far as sheer volume of courses report-
ing assessment results in WEAVE Online is concerned.

Number of Courses by Division with Assessment Findings Reported on WEAVE
6-29-2010
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This next chart puts these divisional totals into perspective as each academic division
offers a different total number of courses. The Health Sciences division has nearly a 60
percent compliance rate and currently is the leader in the overall percentage of courses
reporting assessment findings in WEAVE Online. For divisions with a larger number of
course offerings, it is evident that the same amount of work will yield a lower assess-
ment reporting compliance rate as the denominator will have been larger. Special atten-
tion must be paid to academic divisions that have disproportionately more course offer-
ings as these divisions may need more help coordinating faculty assessment efforts.

Percent of Courses by Division with Assessment Findings Reported on WEAVE
6-29-2010
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Part I111: Next Steps

At this point, approximately 95 percent of
AVC courses include approved SLOs. In
some cases further faculty dialogue must
occur before there is consensus on SLOs
still in the approval process. To date, al-
most 24 percent of courses taught during
the 2009-2010 academic year have assess-
ment data entered in WEAVE Online.
Percentages are expected to increase as
faculty continue to enter assessment re-
sults throughout the summer.

Goals for the future include the establish-
ment of Program Learning Outcomes
(PLOs) for all campus certificate and de-
gree programs; increased participation in
ongoing assessment of SLOs, PLOs, and
OOs; and full incorporation of assessment
results into yearly program review up-
dates. The counseling faculty were tasked
by the SLO Committee to develop PLOs
for the general education of the associate
degrees. During the later part of the
spring 2010 semester the faculty agreed to
three PLOs: (1) students demonstrate
critical thinking skills and the competen-
cies to function effectively within society;
(2) students develop an appreciation of
the physical environment and culture in
which we live; and (3) students gain a
self-awareness and self-understanding
relative to our diverse society and global

community. The counseling faculty will
review the PLOs during the fall 2010 se-
mester and begin developing assessment
tools under the guidance of the SLO
Committee. WEAVE Online mapping
functions will be fully utilized by fall
2011. Quality improvement of SLOs and
assessment methods will occur as revision
needs are recognized. The SLO Commit-
tee will continue to address these and
other emerging issues in Faculty Profes-
sional Development events, at Welcome
Back Day, and in division, department,
and committee meetings across campus.

Integrating learning outcomes and assess-
ment practices across campus represents a
tremendous cultural shift. The SLO Com-
mittee recognizes cultural change takes
time, and that when examining our some-
times painful progress since 2004, we
have made some amazing leaps. Rather
than force change from the top down, the
committee has agreed that faculty and
staff must lead the way. Allowing faculty
and staff to take ownership of these proc-
esses and to "learn by doing™ will ensure
that outcomes and assessment practices
become a lasting, integral part of campus
culture, will ensure student learning is a
visible priority, and will increasingly in-
fluence ongoing improvement throughout
the institution.
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Off Campus Sites: Palmdale Center, Fox Field, and L.A. County Fire
Department’s North Training Center

Palmdale Center

Located in the City of Palmdale at 1529
East Palmdale Boulevard, the Antelope
Valley College Palmdale Center is ap-
proximately eight miles from the col-
lege’s main campus in the City of Lancas-
ter. The Palmdale Center consists of
18,108 sq. feet of instructional space. This
space includes nine “smart” classrooms
and a newly constructed “state-of-the art”
science lab. The science lab provides
space for instruction in Astronomy and
Physical Science. It also has an expanded
student computer lab. Within the newly
constructed Learning Resources Center,
students can access Instructional Support/
Learning Center services that include:

e Basic skills tutoring

e General tutoring

e Media viewing room (3 stations)
Supplemental Instruction

Study Areas (individual and group)
Open Computer Lab

In addition, reference and reserve library
services are available to students. Coun-
seling, financial aid, CalWORKSs, career
placement and student success planning
are among the student service offices that
operate at the Palmdale Center.

The director of extended services-
assumes overall administrative oversight
of the Palmdale Center, and is responsible
for its day-to-day operation. A clerical
assistant Ill, a short-term hourly staff
member, and students works provide ad-
ditional support for faculty, students and
the public.

Enrollment at the Palmdale Center has
dramatically increased, and all prevailing

evidence suggests this trend will continue.
Current student headcount enrollment at
the Palmdale Center is approximately
2,300. Over the next three to five years,
enrollment at the Palmdale Center is ex-
pected to increase to between 2,600 and
3,500 students. Students may enroll in
courses at the Palmdale Center to com-
plete the general education and subject
area requirements for the associate de-
gree.

The expansion of instructional programs,
and support for learning resource ser-
vices, meet the increased student enroll-
ment at the Palmdale Center of 1,000,
sustainable FTES. Present and future in-
struction master plans combine expanded
course offerings to accommodate an in-
creasing number of students. These stu-
dents choose to pursue studies in basic
skills and general education through ex-
clusive enrollment in courses at the Palm-
dale Center. Coordination of the academic
scheduling works to ensure that these
course offerings are appropriate in nature
and mirror the quality of services at the
Lancaster Campus.

After working for more than a decade to
secure donated property for a permanent
Palmdale Campus, in 2008 a 60-acre par-
cel was purchased by the district for a
new college campus. The purchase com-
pleted a significant milestone toward es-
tablishing a comprehensive college in the
City of Palmdale. During 2007, an update
of the college’s Educational Master Plan
was completed that identified the plan-
ning for future programs to be offered at
the new Palmdale Campus. The district’s
Educational Master Plan is currently un-
dergoing an additional revision to reflect
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the instructional programs that will be
needed over the next three to five years to
meet the current and anticipated needs of
the community.

Technical Education Division

The Airframe and Powerplant program
conducts classes at Barnes Aviation, lo-
cated at William J. Fox Airfield (50"
Street West and Avenue G). This location
provides students with a computer
equipped classroom, technical library
area, ample shop space and access to a
general aviation hanger. There are also
storage areas for the large training aids
that students use as simulators for various
aircraft systems. Appropriate parking and
tie down locations are available for both
the fixed wing aircraft and the helicopter.
Students have convenient access to the
aircraft at this location. This location
meets all requirements of the Federal
Aviation Administration.

The municipal Fire Fighter 1 Academy
conducts all laboratory exercises at the
Los Angeles County Fire Department’s

North Training Center. This state-of-the-
art facility provides students with access
to a three story fire drill tower, fire en-
gines, fire fighting tools and equipment,
standard fire fighting hoses and hydrants,
various types of fire fighting ladders, and
a spacious courtyard to conduct fire fight-
ing training exercises. A classroom area is
also available. By scheduling laboratory
classes on Saturdays, AVC enables stu-
dents to have full access to all equipment
and facilities. Students have full access on
that day because the fire department, for
its training purposes, does not use the fa-
cility on Saturdays.

(Location 6™ Street West and Avenue M)

Data summary for off campus sites, cen-
ters, and distance learning

The college offers courses at a number of
sites away from the main campus in Lan-
caster in addition to the Palmdale Center.
The subject areas and Lecture Hour
Equivalent (LHE) for courses at the vari-
ous sites are listed in the tables below for
the 2009-2010 year.

LANCASTER Division | Summer 09| Fall 09 | Intersession 10 | Spring 10 | 2009-2010
BUS 99.2] 436.2 338.7 874.1
HD 21.8 519 30.5 104.2
HS 48.7] 3238 586.8 959.3
IR 15 4.5 05 7.5 14
LA 1932 759.6 79| 64246 1603.16
LIB 4 16 13 33
MS 402.5| 1188.1 25 988.2 2603.8
NCR 255 5152 4 0 81.02
PE 141] 319.65 12 304  776.65
SS 184.5 553 387 1124.5
TEC 77.2| 556.7 14 490.3 1125.6
VAPA 180.8] 629.64 596.3| 1406.74
WE 0 0 0
TOTAL 1379.9 4890.61 508 4384.76 10706.07
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PALMDALE Division | Summer 09 [ Fall 09 | Intersession 10 | Spring 10 | 2009-2010
BUS 27 36 63
HD 3 3 6
HS 20 18 38
LA 30f 110.3 15 117.3 272.6
MS 58 67 28 84.5 237.5
NCR 0 0 0 0
PE 9 15 18 42
SS 26.9 69 18 87 200.9
TEC 15 18 33
VVAPA 19 9 28
TOTAL 1239 3453 61 390.8 921
SOUTH VALLEY | Division [ Summer 09 | Fall 09 | Intersession 10 | Spring 10 | 2009-2010
BUS 4 4
HS 6 8.5 14.5
TOTAL 6 12.5 18.5
VARIOUS Division | Summer 09 [ Fall 09 | Intersession 10 | Spring 10 | 2009-2010
HS 445 3575 12.3 2.5 416.8
PE 4 2 2 7 15
TEC 21.2 74.2 84.2 179.6
TOTAL 69.7  433.7 143 93.7 611.4

As the data show, most divisions are rep-
resented at the Palmdale Center, but the
courses are more limited in scope in the
other off-site locations.

Distance Education offerings have also
increased, and most divisions are now
represented. Success and retention for
online courses were compared to the same
course on campus. The results of the
study indicate that students do better in
their courses in a traditional course setting
compared with an online environment. A
few courses, such as BUS 212 and CA
221, are exceptions, with a trend on a
higher success rate online over the recent
terms. The CFE 102 shows a higher rate
of success in a traditional setting com-
pared with online and MOA 101 has a
high rate of success online. There is a
higher rate of success in ESL courses in a
traditional setting compared to online.

ENGL 101 and 102 are close to each
other in comparing classroom environ-
ments with a slight edge in the traditional
atmosphere. Students have historically
had high success rates in traditional envi-
ronments compared with the online
courses. The remedial MATH 060 has
been showing a decrease within the dif-
ference between the course environments.
Additionally, BIOL 101 has a higher rate
of success in the online environment. The
traditional courses and online courses
have grown more consistent from the be-
ginning of offering HE 101 to the present.
SOC 101 has a higher success rate online
compared to the traditional atmosphere.

There is a higher rate of retention in the
online OT courses, especially in OT 102.
The other business courses seem to have
close to a neutral retention rate with a
slight advantage to traditional settings.
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CFE 102 indicates a higher retention rate
in the traditional course and the MOA 101
has a growing rate of retention in the
online courses. ENGL 101 shows an in-
creasing trend in retention in the tradi-
tional setting compared with the online
setting. ESL courses show a similar rate
in the class with a slight increase in online
student retention over the past terms. The
data shows that traditional courses have a
higher rate of retention in the Math, Sci-
ence and Engineering Department espe-
cially in BIOL 204 and CHEM 101.
BIOL 101 is moving toward a higher re-

tention rate online in comparison with
traditional. The rate of retention in the
Physical Education Division has shown to
be close, but slightly varying semester to
semester between online versus tradi-
tional settings. The courses within the So-
cial and Behavioral Sciences Division
show close to a neutral level of retention.
They also show a slightly higher rate of
retention in traditional courses, including
POLS 101, ECON 102, COMM 131, and
FTV 101. These courses thus show a
trend of retaining more students than
online.
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External Independent Audit in use of Federal Grant Monies

Antelope Valley College administers a
substantial amount of financial assistance
from federal student aid under the follow-
ing grants: (1) Federal Pell Grant, (2)
Academic Competitiveness Grant, (3)
Federal Stafford Loan, (4) Federal PLUS
Loan, (5) Federal Supplemental Educa-
tional Opportunity Grant, and (6) Federal
Work-Study. The total amount for 2010
was $39.4 million. In addition, for the
2009-2010 fiscal year, AVC received ap-
proximately $1.3 million from the U.S.
Department of Education under the Title
V Hispanic Serving Institutions Grant.

As a non-federal entity, Antelope Valley
College conducts an annual independent
audit as required by the Single Audit Act
Amendments of 1996 (31 U.S.C. 7501-
7507) and revised OMB Circular A-133,
“Audits of States, Local Governments,
and Non-Profit Organizations.”

AVC is currently in contract with the ac-
counting firm Messner & Hadley (17072
Silica Dr., Suite 101 Victorville, Califor-

nia 92395) that performs the annual inde-
pendent audit. The auditing process in-
cludes an informal pre-audit that occurs in
June of each year, and the formal audit
that is conducted every November. The
June visit is to ensure that there are no
major compliance-related issues, and if
any are addressed at this time, the college
will have ample time to correct these is-
sues.

Besides fiscal audit authority, Messner &
Hadley has programmatic authority,
which gives it the power to review the
progress towards goals and objectives on
all competitive federal grants. The audi-
tors have access to the financial docu-
ments of all grants, as well as the midterm
and annual reports that are submitted to
the program offices. For the 2007-2008,
and 2008-2009 fiscal years, the auditors
reported no major findings and certified
that AVC complies with all Education
Department General Audit Requirements.
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Eligibility Requirements

The Accrediting Commission for Junior
and Community College (ACCJC) last
visited Antelope Valley College in fall
2004. We received notification of reaf-
firmation of accreditation with six recom-
mendations and a request of a progress
report with a visit. The 2006 Progress Re-
port addressed the six recommendations,
followed by an ACCJC visit on Novem-
ber 6, 2006. The visiting team validated
that progress had been achieved and the
report was “clear, concise, and compre-
hensive.” On October 8, 2007, the college
submitted the Midterm Report to ACCJC.
The commission accepted the report with
the requirement that the college complete
a Follow Up Report, again followed by an
ACCJC visit. In the report, emphasis was
placed on the following three recommen-
dations: 1, 3, and 6. On October 15, 2008,
the college submitted to ACCJC the Fol-
low Up Report. The visiting team vali-
dated that all three of the 2004 recom-
mendations had been satisfied. ACCJC
notified the college that the report was
accepted at the January 2009 Accrediting
Commission meeting. The college then
began preparation for its self study in
2008 for accreditation in 2010 and contin-
ues to meet eligibility requirements for
accreditation in the following areas:

1. Authority

Antelope Valley College is authorized as
an educational institution to award de-
grees sanctioned by the Accrediting Com-
mission for Community and Junior Col-
leges (ACCJC) of the Western Associa-
tion of Schools and Colleges (WASC), an
institutional accrediting body recognized
by the Commission on Recognition of
Postsecondary Accreditation and the U.S.
Department of Education. (California
Code of Regulations, Title 5. Division 6.

Chapter 2. Subchapter 1.851016)

2. Mission

The Academic Policies & Procedures
Committee (AP&P) annually reviews and
considers revision to the district mission.
At the May 20, 2010 Academic Senate
meeting, the mission editorial revision
submitted by AP&P was approved to
read:

The mission of Antelope Valley
Community College District is to
serve the community by placing
student success and student-
centered learning as our number
one priority through higher edu-
cational standards and innova-
tive programs and services in a
professional, team-driven envi-
ronment. Antelope Valley Col-
lege takes pride in providing a
quality, comprehensive education
for a diverse community of learn-
ers. We are committed to student
success, offering value and op-
portunity to all members of our
community.

We offer: the following:

Associate Degree Programs, Ca-
reer Technical Programs, Trans-
fer/General Education Courses,
Basic Skills Courses, Student
Support and Instructional Sup-
port, Workforce Preparation and
Economic  Development, and
Personal Enrichment and Profes-
sional Development.

On the May 26, 2010, SPBC was in-
formed of the editorial revision. The mi-
nor revision was presented at the July 12,
2010 Board of Trustees meeting. The dis-
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trict mission is published in the college
catalog, Educational Master Plan, student
handbook, Faculty Handbook, college
website, Strategic Planning & Budget
Council Annual Review Report, and AVC
Tentative and Adopted Budget Reports.

3. Governing Board

The Board of Trustees for Antelope Val-
ley College is an independent policy-
making body, consisting of five elected
members of the community. The board is
responsible for the quality, integrity, and
financial stability of the college. Board
members serve on a staggered four-year
schedule, thus providing continuity of ser-
vice. There are no term limits to serve on
the board. Annually, one student is
elected by the student body to serve as
Student Trustee.

The Board of Trustees for Antelope Val-
ley College reflects constituent and public
interests in activities and decisions
through monthly meetings open to the
public. In accordance with the Brown
Act, meeting agendas are posted in ad-
vance and minutes are posted after each
meeting.

4. Chief Executive Officer

The Antelope Valley Board of Trustees
appointed Dr. Jackie L. Fisher Sr. as its
Chief Executive Officer on March 24,
2004. Dr. Fisher’s full-time responsibility
is to the institution, with the requisite au-
thority to administer board policies. Dr.
Fisher serves as secretary to the Board of
Trustees.

5. Administrative Capacity

The administrative staff consists of four
vice presidents, who reside over four ar-
eas: Academic Affairs; Student Services;
Administrative Services (formerly Busi-
ness Services); and Human Resources and

Employee Relations. In Student Services,
three deans oversee the various services
to students. In Academic Affairs, six
deans oversee the academic programs.
Due to changes in funding, several dean
positions were frozen, which increased
the range of oversight for many of the
current deans. However, department
chairs/coordinators were established in
three divisions to assist with daily man-
agement activities. A director was hired in
December 2009 to administer the day-to-
day operations of the Palmdale Center.

6. Operational Status

Antelope Valley College has been opera-
tional since 1929 (81 years). The college
offers students continuous access to a di-
verse set of courses and programs. These
courses and programs lead to specific stu-
dent goals: completing a certificate; com-
pleting an associate degree; transferring to
a four-year institution; and/or improving
skills necessary to compete in the work-
force.

7. Degrees

Antelope Valley College offers 71 associ-
ate degrees (AA and AS) and 59 certifi-
cates in 43 areas of study in accordance
with Title 5, 855063 and 855070 of the
California Code of Regulations. At the
beginning of the 2009 fall semester,
slightly more than 16,000 students en-
rolled in classes leading to an associate
degree or certificate. Degree and certifi-
cate opportunities, as well as transfer op-
tions, are outlined in the college catalog.
Currently, at the Palmdale Center, full
degrees are not offered; however, students
can complete coursework leading to a de-
gree or certificate.

8. Educational Programs
Antelope Valley College offers associate
degrees and certificates that are in com-
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pliance with Title 5 855063 and 855070
respectively of the California Code of
Regulations and California Chancellor’s
Office requirements. The Academic Poli-
cies & Procedures Committee (AP&P), a
standing committee of the Academic Sen-
ate, ensures that all new or revised
courses and programs are in accordance
with the college mission. The committee
is currently transitioning to CurricUNET
software for course submissions. All asso-
ciate degrees and certificates are identi-
fied on student transcripts and diplomas.

The college offers a comprehensive gen-
eral education curriculum that includes a
variety of general education, basic skills,
and career technical courses. General edu-
cation and basic skill courses, as well as
support services, are offered at the Palm-
dale Center. These courses and services
significantly reduce the need for students
to travel to the Lancaster Campus. Fox
Field, an instructional site, provides in-
structional facilities for the Airframe and
Powerplant program.

Since the Basic Skills Initiative, the col-
lege has been more aggressive in provid-
ing intervention to Basic Skills students.
The college established a Basic Skills
Committee in 2007, with a faculty mem-
ber and administrator serving as co-
chairs. A director, counselor, and an edu-
cational advisor have since been hired in
June 2009 to oversee additional activities
and services.

Learning Resource Services are provided
at the Lancaster campus and Palmdale
Center. The Lancaster campus has the
comprehensive offerings and supportive
services. The services include the Math,
Reading, and Writing Center, as well as
tutoring, supplemental instruction, and
workshops. These services are currently

limited at the Palmdale Center. The In-
structional Multimedia Center is also
made available to students, staff, and fac-
ulty as a resource for term paper research,
to reinforce and improve study skills or
personal growth.

9. Academic Credit

Antelope Valley College grants academic
credit in accordance with Title 5,
§55002.5 of the California Code of Regu-
lations. Information regarding degrees
and certificates awarded by Antelope Val-
ley College is made available to the pub-
lic through the college catalog, both in
print and online on pages 54-55.

10. Student Learning and Achievement

The Academic Policies & Procedures
Committee (AP&P) ensures that for each
Course Outline of Record (COR) the
measurable objectives and their identified
assessments are stated for approval (as
mandated by Title 5 855002). In fall
2005, the college defined Student Learn-
ing Outcomes/Operational  Outcomes
(SLOs/OO0s) as “overarching specific ob-
servable characteristics (i.e., skKills,
knowledge, etc.) developed by faculty/
staff that allow them to determine or dem-
onstrate evidence that learning has oc-
curred as a result of a specific course, pro-
gram, activity, or process.” Faculty, when
developing or revising a course, must de-
velop SLOs and have prior approval from
the SLO Committee in order to complete
the AP&P curriculum process. The ap-
proved CORs and SLOs are housed in the
Office of Academic Affairs and are
posted on the college website. In spring
2010, the SLO Committee developed a
new handout, “Communicating SLOs to
Students.” The handout provides faculty
with recommendations on how to initiate
a conversation with students explaining
SLOs and how the assessments will be
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used for evaluating institutional effective-
ness. The handout was distributed via
email, and is housed in the Faculty Hand-
book and on the SLO Committee web-

page.

SLOs and related PLOs have been devel-
oped in all areas of Student Services.
Each area has completed several cycles of
assessment and, based on the assessment
results, has made adjustments on how ser-
vices are delivered. In some instances,
SLOs have been revised. A primary ex-
ample of the SLO revision, based on dia-
logue, has occurred in the Counseling and
Matriculation Division. The division de-
veloped not only SLOs for Human Devel-
opment courses, but also for counseling
services. Four of the six matriculation re-
search projects were identified as the as-
sessment tools to determine if students are
gaining the decision-making skills neces-
sary to meet their educational goals. One
such project is a longitudinal study to de-
termine if students follow their educa-
tional plans. A new program, “Degree-
Works,” will be used to compile data to
support assessment for this project.

Operational Outcomes (OOs) have been
identified for Administrative Services
(formerly Business Services), Human Re-
sources and Employee Relations, Mainte-
nance and Operations, the President’s Of-
fice, Information Technology, and the
College Foundation. The SLO Committee
also obtains and approves OQOs for each of
these areas. Once the committee has ap-
proved the OOs, they are returned to the
respective area. The SLO Committee
maintains a record of each approved OO.

SLOs and OOs are integrated into the
four-year cycle of the Program Review
report and the annual Program Review
report. All of the SLOs/OOs are tied to

the six Institutional Learning Outcomes
(ILOs), which are published in the college
catalog, the student handbook, and col-
lege website. ILOs, SLOs, OOs, and pro-
gram review results are linked to the plan-
ning and budgeting process, influencing
budgeting and institutional planning. The
Strategic Planning & Budget Council uses
these results to assess if decisions made
have led to institutional effectiveness.

11. General Education

Antelope Valley College offers degree
programs that include, as a substantial
component, general education require-
ments. These general education require-
ments promote students’ growth in both
intellectual inquiry and breadth of knowl-
edge. The Board of Governors of Califor-
nia Community Colleges and the col-
lege’s Governing Board specify the re-
quirements for graduation for an associate
degree. Sixty semester units are required,
with a minimum of 18 semester units in a
designated major or an area of emphasis.
In addition, proficiencies in reading, writ-
ing, and math are required. All degrees
offered by the college are listed in the col-
lege catalog.

12. Academic Freedom

The Academic Freedom statement is in-
cluded in Board Policy 4030, the Faculty
Handbook, and the Faculty Union Con-
tract. The Board Policy 4030 was re-
viewed and affirmed by the faculty in
June 2008.

The Academic Freedom statement reads:

Freedom of expression is a legal
right protected by the Constitu-
tion of the United States. This
right is especially important in
the academy. Academic freedom
in the pursuit and dissemination
of knowledge in an educational
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environment shall be ensured
and maintained. Such freedom
shall be recognized as a right of
all members of the faculty,
whether of tenure or non-tenure
rank.

To ensure this freedom, faculty
shall not be subjected to censor-
ship or discipline solely on the
grounds that he or she has ex-
pressed opinions or views, or
provided access to opinions or
views, which are controversial or
unpopular. Antelope Valley Col-
lege faculty have a special re-
sponsibility to insist that their
institution does not yield to
ephemeral passion or heavy
community pressures to take
hasty actions that may infringe
on freedom of expression. Fac-
ulty have responsibility to pre-
sent the subject matter of their
courses as announced to students
and as approved by the faculty in
their collective responsibility for
the curriculum. However, since
instructors are responsible for
implementing the learning proc-
ess, they therefore have the free-
dom to select materials, methods
of application, and procedures in
carrying out their job duties. A
faculty member is also free to
present and discuss subject mat-
ter in a practical and relevant
format. In areas of controversy,
one has the right to express an
opinion related to subject matter,
and an expression of differing
points of view should be allowed
and encouraged. Within and be-
yond the academic community, a
faculty member is free to speak
or write, as a citizen, without
fear of institutional censorship or

discipline. A faculty member is
entitled to freedom in research
and in publication and shall have
exclusive right to all materials,
which are the product of that
person’s mind and talent, unless
there is a mutually acceptable
contract to the contrary. If aca-
demic freedom of a faculty mem-
ber is either impeded or brought
into question, the code of ethics
shall be consulted and the griev-
ance policy shall be followed.

13. Faculty

As of spring 2010, Antelope Valley Col-
lege employed 195 full-time and 423 ad-
junct faculty. All faculty members meet
or exceed the minimum qualifications to
teach their disciplines and all full-time
faculty are listed in the college catalog.
All academic degrees earned by faculty
were confirmed by the Office of Human
Resources and Employee Relations as be-
ing issued from accredited institutions
approved by the U.S. Department of Edu-
cation. Their qualifications are updated
annually by the Academic Senate to en-
sure currency in the catalog. Faculty have
extensive educational and vocational ex-
perience, which prepares them to teach
their respective disciplines to a diverse
student population. Many faculty contrib-
ute to the community by taking leadership
roles in such areas as business, science,
and personal counseling. Some also con-
sult with local schools on K-12 curricu-
lum. Several faculty have been instrumen-
tal in bringing millions of dollars to the
college by their direct involvement in
grant writing. These additional funds have
expanded opportunities for faculty and
staff members to increase instruction and
support services to students. Each year the
faculty, through the Academic Senate,
recognize excellence by selecting one fac-
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ulty member as the “Scholar in Resi-
dence.” The Statewide Academic Senate
has recognized five AVC faculty mem-
bers as “Hayward Award” recipients. The
full-time faculty members, through the
Academic Senate, also recognize annually
one adjunct faculty member for excel-
lence in service to students.

14. Student Services

Student Services provides a wide array of
services to new and returning students. A
list of all the services is published in the
college catalog, the college website, and
on myAVC. These services include En-
rollment Services, Counseling and Ma-
triculation, Financial Aid, Student Devel-
opment and Activities, Career/Transfer
Center, Veteran Services, Office of Stu-
dents with Disabilities, Student Transfer
and Academic Retention (STAR) Pro-
gram, Extended Opportunity Program and
Services (EOP&S), and Information and
Welcome Center. The Student Handbook
also contains a listing of some of these
services.

In addition, Antelope Valley College, in
conjunction with Antelope Valley High
School District, established a high school
on the college campus: Students On the
Academic Rise (SOAR). Through this
special on-campus high school, students
have the opportunity to gain confidence
that they can and will obtain a college de-
gree. An incoming freshman, after just
five years of schooling, can earn, not just
his or her high school diploma, but his or
her associate degree as well.

During the spring 2010 semester, the Ma-
triculation Committee developed and sup-
ported a new mentorship program—
Student Success Mentorship Program.
The Faculty Professional Development
Committee approved faculty mentors to

receive FLEX credit for their participa-
tion. The program identifies students who
are not part of a student support program,
such as EOP&S or STAR, and they are
paired with a faculty member, an adminis-
trator, or a community member who will
provide support in helping the student
gain academic success. Five program
learning outcomes were identified and
will be measured to determine if the pro-
gram influences an increase in student
retention, persistence, and success.

Changes to services for students at risk
for academic probation and dismissal
have been made. Students can now take
the first level probation workshop online,
thus not delaying the student’s chances of
registering for classes or hindering the
ability to make good progress. Students
are required to complete a contract and
are limited to less than ten units. Students
are also required to meet with a counselor
to develop or update their student educa-
tional plans. The expanded orientation
presentation is now available online in
both English and Spanish. The Assess-
ment Center has worked jointly with the
mathematics faculty in establishing a Pre-
Assessment Workshop (PAWSs) for math.
Students are encouraged to attend PAWSs
before taking or retaking the assessment
test. Initial findings indicate that the
workshops do help assess more accurately
a student’s current ability in math.

The Transfer/Career Center offers stu-
dents a variety of support services. For
example, career advisement and testing,
transfer institution campus tours, assis-
tance in application submissions, and
online articulation of AVC courses with
four-year university curricula. Students
can also take advantage of college cata-
logs from many California Community
Colleges, California State Universities,
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and University of California institutions.

15. Admissions

As mandated by Title 5 requirements, An-
telope Valley College is an *“open door”
institution. All high school graduates, stu-
dents with a GED, or students older than
18 years of age who can benefit from a
course of study are eligible for admission.
The admission and registration policies
are published in the college catalog and
on the college website.

Students presently at the K-12th grade
level who have not yet received a high
school diploma, California proficiency or
GED and are under the age of 18 may,
with college approval, enroll at Antelope
Valley College under our “Special Admit-
tance of Minor Students” policy. Students
must obtain permission from their school
principal or designee and parents. Stu-
dents must also seek additional informa-
tion for further criteria and procedure
from their guidance counselor or AVC
Admission and Records. Veterans and
eligible dependents receiving VA educa-
tional benefits can meet with the veteran
program coordinator.

16. Information and Learning Resources
The Library provides information and
learning resources through reference ma-
terials, books, magazines, and EBSCO-
host. Librarians provide courses on infor-
mation competencies, research methods,
and offer classroom workshops. Refer-
ence librarians are also available for stu-
dents needing assistance with online data-
bases, print, and non-print collections.
The Learning Center acts as a one-stop
facility designed to provide easy access to
multiple academic support services for
students and faculty. The Learning Center
offers instruction through the Math, Writ-
ing, and Reading Center. It also offers

tutoring, supplemental instruction, aca-
demic skills testing, video and computer-
assisted instruction, and computer labs.
The Instructional Multimedia Center pro-
vides support to faculty and students in
the use of multimedia technologies. Each
of these services supports the mission of
the college in meeting educational, cul-
tural, lifelong learning, and career techni-
cal goals.

Open computer labs at the Lancaster and
Palmdale campuses are also made avail-
able to all students enrolled at the college
and are maintained by the Information
Technology Services Department.

17. Financial Resources

The Finance Plan for Antelope Valley
College is developed and monitored by
the Budget subcommittee of the Strategic
Planning & Budget Council. It currently
encompasses 2007-2010 fiscal years. The
2007-2010 Finance Plan represents a
three-year extension of the 2007 Educa-
tional Master Plan and is reviewed and
updated every three years with revisions
and adjustments made to reflect the fiscal
conditions and opportunities inherent in
the dynamic statewide budget of Califor-
nia. The Finance Plan identifies the fund-
ing base and financial resources for the
Facilities, Human Resources, Technol-
ogy, and Enrollment Management Plans,
all of which are derived from the Educa-
tional Master Plan and are used to support
student learning programs and services,
improve institutional effectiveness, and
assure financial stability.

18. Financial Accountability

Antelope Valley College undergoes two
annual audits: one preliminary; and one
formal for the previous fiscal year. Both
audits are conducted in compliance with
the Chancellor’s Office Contracted Dis-
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trict Audit Manual. An outside-certified
public accounting firm conducts the au-
dits. The independent auditors review the
college’s business practices, accounting
practices, and the enrollment accounting,
policies, and procedures to verify internal
controls and compliance with applicable
GAAP, GASB, and federal, state, and lo-
cal regulations. A draft report is devel-
oped in December that describes the eco-
nomic and fiscal factors that affected the
audited fiscal year and any known future
indicators, and the draft report is used in
administrative discussions regarding fi-
nancial accountability. A final report is
presented to the Board of Trustees in
January, and a monthly report is given to
the Board of Trustees that outlines a cor-
rective action plan and progress towards
resolving any audit exceptions.

The preliminary audit occurs in June/July
and consists of auditors reviewing end of
year progress, testing internal controls,
and verifying that the college is in com-
pliance at the end of the fiscal year. Any
major compliance issues that arise are ad-
dressed.

19. Institutional Planning and
Evaluation

The Strategic Planning & Budget Council
(SPBC) utilizes the Educational Master
Plan (strategic plan) as the blueprint for
the college. In consideration of the col-
lege mission, the council reviews the In-
stitutional Learning Outcomes, vision and
values. The council also assesses progress
in its effectiveness for institutional plan-
ning. Institutional practices are examined
through an ongoing and systematic cycle
of evaluation that includes annual and pe-
riodic reviews of plans and programs. As
part of planning and evaluation, a system-
atic four-year program review process has
been established for Academic Affairs,

Student Services, and noninstructional
areas.

Program review is used as a systematic
self study, incorporating a peer review
process to assess the institutional effec-
tiveness of existing programs. Program
reviews provide information on how to
enhance educational programs and ser-
vices to meet student needs, how to iden-
tify and create plans for future program
development, and how to provide a foun-
dation for the allocation and reallocation
of resources. Program review self study
reports and peer review reports are posted
on the college website.

The Strategic Planning & Budget Coun-
cil’s subgroup of Communication/ Mar-
keting develops an annual report that
communicates to the campus and the out-
side community the goals and accom-
plishments of the council. An annual col-
lege Fact Book is also published by the
Department of Institutional Research and
Planning, which provides descriptions of
students served, transfer rates, and overall
success rates of students. The Institutional
Advancement and Foundation also dis-
tributes periodic campus updates through
emails and develops brochures for com-
munity outreach.

20. Public Information

The college catalog (printed and online),
the online schedule of classes, the college
website, and myAVC provide precise,
accurate, and current information. The
Office of Academic Affairs and the De-
partment of Public and Governmental Re-
lations maintains these documents. These
documents include Institutional Learning
Outcomes, the district’s mission, course
descriptions, prerequisites, corequisites,
advisories, student guidelines, and sup-
port services. In addition, the college
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catalog lists names and degrees of faculty
and administrators, classified staff, and
governing board members. Admissions
and registration information, along with
class offerings, are also available in the
electronic class schedules. Additional in-
formation regarding the college is made
available through the myAVC website,
campus wide emails, and press releases to
local newspapers and radio stations.

21. Relations with the Accrediting Com-
mission

The college was given full accreditation
in October 2004. As a result of the visit-
ing team’s evaluation, ACCJC required
the college to complete a Progress Report
followed by a visit, a midterm report, and
Follow Up Report followed with a visit.
All reports were accepted, demonstrating
adherence to the eligibility requirements
and accreditation standards. The college
views the self study as an opportunity to
improve the educational opportunities for
the community it serves.
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Responses to Recommendations From the Most Recent Evaluation

Antelope Valley College received six recommendations.

Recommendation #1: The college
must develop a complete blueprint
for planning that includes a review
of the mission statement, and the
research, planning, and evaluation
process and ensure that clear com-
munication of these processes to
faculty, staff, and the community.
(Standards 1.A.3, 1.B, 1.B.3, 1.B.4.
1.B.6) Recommendation 1 was com-
pleted and accepted by ACCJC in
January 20009.

The Strategic Planning & Budget Council
(SPBC), the governance council, develops
and oversees the Educational Master Plan
(strategic plan): the blueprint for the col-
lege’s budgeting and planning. The Edu-
cational Master Plan at Antelope Valley
College is the overall strategic planning
document for the Antelope Valley Col-
lege District. It is a collaborative
‘umbrella’ plan developed by the faculty,
staff, and administrators, and is designed
to guide campus planning efforts in the
near term (up to 3 years), as well as over
the mid term (3-5 years) and long term (5-
10 years). The Human Resources Plan,
the Facilities Plan, the Finance Plan,
Communication/Marketing Plan, and the
Technology Plan are all derived from the
Educational Master Plan. The Educational
Master Plan serves as the foundation for
subsequent plans for allocation of campus
resources and goal setting, and is thus in-
tended to be a “living document.” The
Educational Master Plan is one that is
read, reviewed, and used during its
planned three-year lifespan. The college
mission is also reviewed annually and in-
corporated for guidance into the strategic
and planning documents. These docu-

ments include the program review four-
year reports, annual program review re-
ports, Enrollment Management Plan, and
the college budget plan. SPBC utilizes the
annual timeline to ensure monthly tasks
are accomplished. For example, SPBC
informs the Academic & Policies Com-
mittee (AP&P), a standing committee of
the Senate, to review the district mission.
During spring 2010, the district mission
was reviewed and reaffirmed by AP&P,
and the committee informed SPBC. At the
July 2010 meeting, the Board of Trustees
was also informed of the mission editorial
revision, and is included in the 2010-2011
College Catalog.

The planning of the college remains inter-
dependent and synergistic. The Educa-
tional Plan depends on the data from pro-
gram reviews and considers accreditation
standards in the development of strategic
goals. SPBC subgroups develop many of
the major planning documents, derived
from the Educational Master Plan. The
subgroups and the Budget subcommittee
continue to report regularly to SPBC, en-
suring continuity and accountability. Dur-
ing the 2009-2010 academic year, the Of-
fice of Academic Affairs reduced the
number of course offerings in order to
meet goal #3 listed in “Campus Goals Led
by the Superintendent/President,” which
states “Maximum enrollment not to ex-
ceed one percent above funded growth.”
Six guiding principles for determining
what courses were to be cut and what
courses were to be retained were identi-
fied under the guidance of the Goals and
Guiding Principles of the Educational
Master Plan and the college mission.
They are: (1) save courses that are on
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track for certificates, graduation, or trans-
fer; (2) grow Palmdale; (3) maintain input
via Basic Skills and General Education
courses; (4) hit 11,500 FTES; (5) save
courses that get jobs for students (Work
Force Development); and (6) support ath-
letic programs. In addition, planning enti-
ties outside of SPBC continue to ensure
that their plans are guided by the Educa-
tional Master Plan and are integrated with
plans from SPBC. For instance, the En-
rollment Management Committee (EMC)
made course allocation recommendations
that were then carried out by the divi-
sional deans in increasing course offer-
ings at the Palmdale campus in accor-
dance with the timeline of the Educational
Master Plan and the Enrollment Manage-
ment Plan. On February 3, 2010, SPBC
discussed adding short-term classes at the
Palmdale Center in order to plan for 1000
sustainable FTES. By obtaining the 1000
sustainable FTES at the Palmdale Center,
the college anticipates over $1 million in
additional funding to support the Palm-
dale Center. An action item from the Feb-
ruary 3, 2010, SPBC meeting required the
EMC to research additional short-term
classes at the Palmdale Center in an effort
to acquire the needed FTES. On February
26, 2010 the EMC recommended 11
strategies to build the FTES in Palmdale.
As a result, on March 3, 2010 SPBC ap-
proved many of the recommendations in-
cluding the addition of ten short-term
classes to the spring 2010 schedule. The
classes were marketed to the community
and students were identified and con-
tacted that could benefit from the addi-
tional course offerings. At the March 3,
2010 SPBC meeting, The Department of
Institutional Research and Planning and
EMC members provided data regarding
five key issues: (1) past, current, and fu-
ture Palmdale FTES; (2) LHE and FTES
for summer 2009 through spring 2010; (3)

Palmdale room utilization and FTES; (4)
results of a March 3, 2010 student survey
regarding the desirability of short-term
courses in Palmdale; and (5) the average
FTES generated from online hybrid
courses beginning in summer 2007 and
ending in fall 2009. That data, along with
the exchange of ideas and the communi-
cation in the EMC and SPBC meetings,
aided the council in approving the finan-
cial support for the additional short-term
classes in Palmdale during spring 2010.

The college mission statement affirms the
college’s commitment to student learning
by providing high educational standards
and innovative programs and services to a
diverse student population. The compre-
hensive educational program offers Asso-
ciate Degree Programs, Career Technical
Programs, Transfer/General Education
Courses, Basic Skills Courses, Student
Support and Instructional Support, Work-
force Preparation and Economic Develop-
ment, and Personal Enrichment and Pro-
fessional Development. During the 2009-
2010 academic year, the counseling fac-
ulty were charged by the Student Learn-
ing Outcomes Committee to develop Pro-
gram Learning Outcomes (PLOs) for gen-
eral education. Using the mission as a
guide, three general educational PLOs
were established. (SLOs discussed in Rec-
ommendation #3.)

With the recent review of the mission,
SPBC established a taskforce to review
the Institutional Learning Outcomes
(ILOs). The ILO’s have been difficult to
evaluate with direct methods in a compre-
hensive fashion. The ILO’s have been as-
sessed on an annual basis using a 20 ques-
tion survey of AVC students. In addition
to surveying students on their impression
of achievement of the ILOs, the taskforce
will determine if the ILOs need revision
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to more directly assess if they are being achieved.
ILO Assessment Survey Results

2007-2008
ILO Average ILO % ILO %
1 74% 1 76% 1 71%
2 78% 2 72% 2 70%
3 63% 3 55% 3 54%
4 64% 4 70% 4 65%
5 58% 5 68% 5 63%
6 43% 6 37% 6 32%

The college’s Fact Book annually summarizes research findings on degrees and certifi-
cates awarded that tie to the ILOs. The Fact Book also serves as a resource for the com-
munity when seeking information on the campus, as well as a source of general informa-
tion about the campus, its students, and programs for campus organizations. The Fact
Book information is designed to give a general picture of the data and answers the most
frequently asked questions by the community and students about the campus. An Ac-
countability Reporting for the Community Colleges (ARCC) section was added to the
Fact Book in 2008 and was updated in the most recent edition for fall 2009. The Fact
Book is keyed off of the State Chancellor’s Office Data Mart data for fall terms. The
Department of Institutional Research and Planning started a short (two to three page)
monthly newsletter featuring two to three projects with brief descriptions and one to two
tables and graphs. The ‘Notes From the Researchers’ intends to provide brief views of
research projects in a short and understandable fashion to general readers. The ‘Notes’
serve to showcase research projects and provide examples of different types of research
methods to help inform the campus on what is going on and to generate new research
projects. The *Notes’ are distributed in electronic and hard copy formats, and are also
available on the college website (http://www.avc.edu/administration/research/). They
have been well received by the campus.

TO-
Month | JUL | AUG | SEP | OCT |NOV | DEC | JAN | FEB |[MAR| APR | MAY |[JUN| TAL
2007 -
2008 10 8 9 15 23 7 13 14 17 15 12 4 | 147
2008 -
2009 9 15 23 23 8 11 31 14 30 25 32 | 25 | 246
2009 -
2010 16 25 25 33 19 28 6 18 29 24 27 3 | 253

During the 2007-2008, 2008-2009, and 2009-2010 academic years, the Department of
Institutional Research and Planning (DIRP) conducted 147, 246, and 231 research pro-
jects respectively.

Sixty-one departments, divisions, and areas, as well as individuals, use research projects
for decision-making. Many of the research projects are used to make requests to SPBC
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for budgeting requests, such as with the program review reports and data on specific
programs that do not show up under the specific projects for SPBC. SPBC and Enroll-
ment Management have two standing projects involving enrollment: (1) Lecture Hour
Equivalent; and (2) instructional expenditures that are standing requests. These are up-
dated and revised so that they do not appear as new projects. Furthermore, the reports on
them are updated and revised dynamically as the year progresses and budget and enroll-
ment conditions change. The data for program review reports are standardized, while
still allowing for additional data requests. The college’s need for data continues to be a
priority in ensuring that decisions are data driven.

2008 - 20009 - 20009 -
AREA 2009 2010 AREA 2008 -2009| 2010

Academic Affairs 10 13 Job Placement Center 3 3
lAcademic Senate 2 4 LA Division 7 8
Accreditation 3 3 Learning Center 13 3
lAdmissions and Records 4 2 Maintenance Operations 1 0
AP&P 6 6 Modern Language Association 0 1
IARCC 1 0 MSE Division 3 3
LAssessment 4 2 DIRP 35 41
AVHSD 2 2 OSD 3 1
Basic Skills 3 4 Outreach 0 4
BCSED Division 7 10 Palmdale 4 2
Board of Trustees 1 0 PE Division 13 11
Business Services 2 4 Peterson's Survey 1 1
CalWORKSs 4 0 President’s Office 3 1
Chapman College 1 0 Public Relations 2 2
Chronicle Guidance 1 0 Risk Management 2 1
CMS 1 2 SBS Division 6 5
Comm Services 1 5 SLO Committee 2 1
Counseling 6 7 SPBC 0 1
CSUB 1 1 STAR 6 2
DOE NCES 1 0 STEM 0 1
Enrollment Management 0 2 Student Development 5 6
EOPS/CARE 6 4 Student Equity & Success 8 2
Facilities and Planning 4 2 Student Evals 11 17
Financial Aid 1 2 Student Services 7 5
Foundation 5 0 TE Division 0 1
Honors 2 0 Tenure Review 3 3
HS Division 2 6 Title V 5 1
Human Resources 0 5 Transfer Center 0 1
IRES Division 4 4 Union 3 4
ITS 3 1 US Dept of Education 0 1

\VAPA Division 12 7
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The SPBC Communication/Marketing
subgroup provides the college community
information, facilitating dialogue on the
various issues addressed by the college.
Both formal and informal communication
channels are used to engage the campus in
planning and budgeting. A major project
of the subgroup is the development of the
annual review of SPBC. The annual re-
view identifies the goals and outcomes for
each of the subgroups, and SPBC overall.
The review is widely distributed to the
campus community in both electronic and
printed form, and is posted on the college
website. In addition to the annual review,
there continues to be more than 50 cam-
pus updates each year. These updates pro-
vide information regarding state and local
budget issues, budget augmentations, and
board actions. In spring 2010, the sub-
group utilized a six item survey to deter-
mine how well the various constituencies
understand how ongoing program reviews
influence the budgeting process. The sur-
vey results suggest that program reviews
have been performed and the campus
community sees the connection to pro-
gram review and resource allocations.

The college superintendent/president con-
tinues to hold “Dialogue with the Presi-
dent” forums. During the 2009-2010 aca-
demic year, six dialogues were held. The
topics covered: campus goals, security,
distance education, accreditation, budget,
and the Palmdale site expansion. Each
year the superintendent/president requests
the campus to identify activities and ac-
complishments related to specific goals,

such as how the college can: (1) continue
to implement 2004 accreditation team rec-
ommendations; (2) expand Palmdale
FTES to 1000 annually; (3) implement
the enrollment management plan that will
generate a maximum of one percent al-
lowable funded growth; and (4) support
and maintain a college culture of collegi-
ality where all constituent groups are mis-
sion driven. The entire list is reviewed by
the campus as a whole and specifically by
the Administration Council before presen-
tation to the Board of Trustees.

The cycle of a four-year program review
is well established across the various divi-
sions, departments, offices, and areas. Ex-
ecutive summaries are provided to SPBC,
as well as complete program review re-
ports that are used for planning and budg-
eting. The executive reports and com-
pleted program reviews are placed on the
college’s website, and presented to the
Board of Trustees as an informative re-
port. Institutional effectiveness continues
to be assessed as programs and services
undergo self-evaluation and institutionally
based peer-team reviews. Programs re-
view studies are directly linked to the
Educational Master Planning process,
budget requests, and resource allocations.
With support from the college superinten-
dent/president, SPBC reinforces that cur-
rent program reviews are required for new
resource allocations. (Program Review is
further discussed in Recommendation 3:
Linking outcomes to planning and budget-
ing process and 6.3)
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Recommendation _#2: The college
must improve communication by en-
gaging in dialogue that is inclusive,
informed, and intentional about in-
stitutional quality and dialogue must
include formal pathways for effective
communication links so that infor-
mation and recommendations are
disseminated to all constituent
groups. (Standards 1.A.4, 1.B.1,
1.B.3, 1.B.4, 1.B.5, 1.B.6, 1.B.7) Rec-
ommendation 2 was completed and
accepted by ACCJC in January 2008.

The mission of the Department of Institu-
tional Research and Planning (DIRP) is
to:

e Provide high quality timely research
and support in research, planning
and assessment of institutional ef-
fectiveness to members of the Ante-
lope Valley College community;

e Facilitate assessment of institutional
effectiveness activities;

e Serve as a reliable source for com-
prehensive and accurate information
about the institution;

e Lead informed and collaborative
planning and decision-making at all
levels of the college through re-
search design, data collection and
analysis, reports of findings, and
recommendations for performance
excellence in the accomplishment of
the Antelope Valley College com-
prehensive mission.

The DIRP is guided by two key institu-
tional research goals: (1) provide techni-
cal assistance in assessment and perform-
ance evaluation; and (2) create links be-
tween strategic planning, college goals,
and institutional planning.

Two major annual projects produced by
the DIRP are the Fact Book and the Stu-
dent Equity Report. The Fact Book is in-
tended to be a reference manual describ-
ing data trends concerning the district’s
service areas, students, faculty, staff, in-
structional programs and services. Since
the 2007 Midterm report, the college pro-
duced a 2008 and 2009 Fact Book. The
book is organized by the following sec-
tions: Antelope Valley College Service
Area, Student Enrollment Trends, New
AVC Students, Specific Student Popula-
tions, Faculty and Staff, Outcomes and
Measures of Success, Transfer Data, Ac-
countability Reporting in California Com-
mittee Colleges, Addendum, Accountabil-
ity in Higher Education, and list of figures
and tables. The Fact Book was again re-
freshed with updated graphics, and full
sets of figures and tables from previous
editions were incorporated. The Fact
Book’s data were also validated. Spread-
sheets and formulas were again saved, as
well as listings of data sources, to ensure
continuity of future college Fact Books.
As a result of the additional efforts of the
2006 revision, it was easier to develop
and ensure that the 2009 Fact Book con-
tained the most relevant sources. Hard
copies have been distributed to the Li-
brary, the President’s Office, the Vice
Presidents’ offices, the Academic Senate
Office, and each division office. An elec-
tronic copy has been emailed to the entire
campus and posted on the college web-
site.

In addition, the DIRP has developed and
disseminated a monthly “Notes from the
Researchers” periodical that serves to in-
form campus constituents on current nota-
ble research projects as well as engage
administrators, faculty and staff in a cam-
pus wide dialogue about current research
practices and institutional quality. An in-
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crease in research requests has been ob-
served since the DIRP started publishing
its periodical, which indicates that its
monthly newsletter is facilitating such a
dialogue.

The Student Equity Report is produced by
the Student Success & Equity Committee
under the direction of the Student Devel-
opment and Student Programs and Ser-
vices, with the data compilation and re-
porting conducted by the DIRP. The Stu-
dent Success & Equity Committee, the
Basic Skills Committee, and the faculty of
the English, Reading, and Math depart-
ments use the Student Equity Report. A
broad summary of the Equity Report find-
ings is presented to the Board, and as a
FLEX event to the faculty, with the full
report available on the college website.

The SPBC Communication/Marketing
subgroup and the SPBC constituency rep-
resentatives continue to communicate ma-
jor decisions of how budget decisions are
being made. A major project of the sub-
group is to produce the annual review.
The annual review provides highlights
and achievements of the various sub-
groups of SPBC and describes the plan-
ning and budgeting process used by the
college, which continues to include the
strategic planning framework for the sys-
tematic cycle of evaluation. The report is
produced in both printed and online for-
mats. The general public continues to
have access to the annual reports through
the college website, using the links for
Campus Organizations, SPBC documents.

The Student Learning Outcomes (SLOs)
Committee, a standing committee of the
Academic Senate, provides the campus
community workshops through the Fac-
ulty Professional Development Program
(FLEX). Presentations are presented at

Board of Trustees meetings, division
meetings, Academic Senate meetings, and
one-to-one instruction. The committee has
implemented, since the 2008 Follow-Up
Report, the WEAVE Online software
package. WEAVE Online automates the
assessment management of SLOs and
links the process to PLOs and ILOs. The
program also provides seamless linkage
between the various levels of assessment
to program review and the accreditation
standards. The program has facilitated a
culture of evidence on the campus. Dur-
ing the 2009-2010 academic year, the aca-
demic divisions and the division of Coun-
seling and Matriculation identified
“Faculty WEAVE Online Facilitators.”
The faculty and staff WEAVE Online Fa-
cilitators are responsible for the collection
of SLO data from the respective disci-
pline faculty or staff and submit the data
into WEAVE Online. Some faculty sub-
mit SLO data each semester for their
courses, while others submit annually.
The SLO Committee requires that at least
one SLO for each course be assessed each
academic year. Several members of the
SLO Committee, along with the DIRP,
provide WEAVE Online training. There
have been 51 training sessions, with 210
staff members receiving hands on instruc-
tion on the application and program fea-
tures of WEAVE Online. (SLOs are ad-
dressed in greater detail in Recommenda-
tion 3).

The superintendent/president continues to
provide “Dialogue with the President”
forums. During the 2009-2010 academic
year, six forums were held in an effort to
keep the campus community informed.
For the last few years, the FLEX commit-
tee approved faculty to receive Standard 1
flex credit for their participation. During
the 2009-2010 academic year topics
ranged from progress in the development
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of the accreditation self study, the budget-
ing process, campus goals, security, dis-
tance education, and the Palmdale Center
expansion efforts.

Since 2005, each year the superintendent/
president has sought input from all con-
stituent groups to develop “Campus Goals
Led by the Superintendent/President.” A
primary purpose of establishing common
goals is to ensure that all constituent
groups and the superintendent/president
collaborate in making sure that needs of
the students and college are met. Another
rationale is to communicate to all con-
stituent groups that goals established for
the superintendent/president and college
are congruent with the college’s mission,
philosophy, vision, and values. In June of
each year, the Board of Trustees approves
the list of goals. The Board of Trustees
may elect to add goals to the list that are
specific for the superintendent/president.
At the end of each spring semester, the
Office of the Superintendent/President
requests and receives accomplishments
from all areas. This is done as evidence to
all constituent groups and the Board of
Trustees as an assessment of how well the
goals were met. Each year, the goals and
accomplishments are posted on the col-
lege website and used as benchmarks for
setting goals for the ensuing academic
year. For example, in the 2009-2010 aca-
demic year, a six percent of unrestricted
reserve was established. For 2010-2011,
an eight percent unrestricted reserve was
agreed upon by all constituent groups to
provide adequate revenue during this cur-
rent economic crisis. Communication has
remained as a key goal identified by the
entire campus community, including the
Board of Trustees. The superintendent/
president continues to employ a variety of
venues to maintain communication:
email, small group meetings, Academic

Senate meetings, union leadership meet-
ings, campus walks, and community com-
mittee memberships. (Superintendent/
president Dialogues are addressed in
Recommendation 1 and 2).

In 2007, to address campus concerns re-
lated to myAVC and the temporary
hourly support offered by the help desk, a
position description for a permanent clas-
sified help desk technician was devel-
oped. A proposal was made to move
funds allocated for temporary hourly tech-
nical support to fund a part-time perma-
nent Help Desk Technician position. In
addition, a budget augmentation was re-
quested to fill this position. Neither rec-
ommendation was funded.

From 2007 through 2009, the myAVC
Help Desk responded to more than 39,663
calls for assistance in using myAVC. Stu-
dents continue to need technical assis-
tance in accessing and using myAVC, the
portal for all registration and other online
services. However, this assistance is only
sporadically available between the other
assignments of the existing ITS area em-
ployees. When funding becomes available
the college will employ a full-time em-
ployee who will provide technical support
to the students using myAVC. Technical
Training offers extensive formal and in-
formal training opportunities for employ-
ees to orient them to information technol-
ogy services and campus wide technolo-
gies to increase their effectiveness in us-
ing the campus resources. Since the tech-
nical trainer was hired in early 2007, indi-
vidual appointments and department
trainings have become commonplace. In
2009-2010, more than 371 faculty and
staff have been trained through 44 formal
training sessions on a variety of topics
ranging from the Blackboard Online
Course Management System to features
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of the ShoreTel Voice Mail System. Ad-
ditional technical training topics include
myAVC, Ad Astra room scheduling, Mi-
crosoft and Banner applications, along
with many others. Also, the technical
training area provides a variety of learn-
ing resources, including: (1) online tutori-
als; and (2) reference guides and self-
paced materials to enhance employee un-
derstanding of the IT and telecommunica-
tions resources available at AVC. Techni-
cal training has updated the employee
technology orientation program and con-
tinues to develop resources to assist em-
ployees with new IT applications and sys-
tems.

Since the Midterm Accreditation Report,
AVC has hired its first full-time webmas-
ter to oversee the college’s website. This
has become an important communications
vehicle for both internal and external au-
diences.

The number of visitors to the site has in-
creased substantially. During the first
week of fall semester 2008, there were
16,675 unique visitors to the site spending
an average of one minute, 15 seconds on
the site and viewing 1.24 pages per visit.
During the same period in 2009, the num-
ber of unique visitors to the site was
24,152 (an increase of 44.8 percent). The
time spent on the site during the first
week of the fall 2009 semester by each of
those visitors averaged two minutes, five
seconds (an increase of 66.6 percent). The
number of pages viewed per visit in-
creased to 2.06.

The increased website traffic coincided
with the launch in August 2009 of the col-
lege’s website redesign, which was in-
tended to help people better navigate the
site and to engage people in the campus
community.

The number of visitors to the website var-
ies throughout the year, with registration
periods at the beginning of the fall and
spring semesters typically generating the
largest number of online visits. In general,
both the number of visitors and the time
spent by those visitors on the AVC site
has increased in the two years since the
hiring of the webmaster. In the 2009-2010
academic year, the weekly number of vis-
its reached a high of 32,632 unique visi-
tors the week of February 8-14, 2010,
with visitors averaging three minutes on
the site and viewing an average of 2.24
pages per visit. Statistics regarding the
percentage of recent visits shows that a
majority of AVC web visitors return
within a week, meaning the currency of
the site is valuable to the college’s audi-
ence.

Recent additions to the website reflect
how technology is used to foster commu-
nication including:

e Online orientation for students,
available in English and Spanish
language versions.

e Online graduation application.

e Online orientation for online learn-
ing.

e Library tutorial quizzes to determine
students’ knowledge of the AVC
Library. Quiz results are sent to stu-
dents and their respective instruc-
tors.

e Online workshop for students on
academic probation.

e Online faculty professional develop-
ment (FPD) contract forms.

Web projects currently in development
include revamping the Office of Human
Resources and Employee Relations site.
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This is meant to provide people additional
information and online forms. Also to be
included is a nursing student tracking da-
tabase, as well as a data base to follow
student progress. This will reduce faculty
workload.

There are 21 content managers from vari-
ous areas on campus who help maintain
content for the website. The anticipated
launch of new content management sys-
tem (CMS) software in late 2010 or early
2011 is expected to enhance the ability of
various campus stakeholders to update
and maintain web content.

The college’s intranet site, myAVC, is
useful in fostering internal communica-
tion. It is the platform for sending campus
updates to employees. Employees identi-
fied, through a survey, that their prime
source of information on the college was
myAVC. In addition, myAVC hosts sites
for the Board of Trustees, college com-
mittees and various college departments
where people can obtain meeting agendas,
minutes, calendars, policies, procedures,
documents and forms, as well as partici-
pate in online chat and message boards.

Recommendation _#3: The college
must develop and implement student-
learning outcomes for all its courses,
programs, services, and for the insti-
tution as a whole while linking the
outcomes to planning and the budg-
eting process. Equally important, the
college must develop mechanisms for
measuring those outcomes and com-
mit to using the findings to improve
student learning for its diverse stu-
dents. (Standards 1.B, 1.B.3, 11.A.1c,
ILA2a, I11.LA2d, 11.A2e, I11.A.2f,
11.B.3, 11.B.4, 11.C.2) Recommenda-
tion 3 was completed and accepted by
ACCJC in January 2009.

Develop and implement student learning
outcomes:

The Student Learning Outcome Commit-
tee works with the entire campus in estab-
lishing Student Learning Outcomes
(SLOs) at the course level. The committee
continues to affirm the definition for stu-
dent learning outcomes/operational out-
comes (SLOs/OOs) as, “overarching spe-
cific observable characteristic (i.e. skills,
knowledge, etc.) developed by faculty/
staff that allow them to determine or dem-
onstrate evidence that learning has oc-
curred as a result of a specific course, pro-
gram, activity, or process.” The college
has made significant progress in the de-
velopment of Student Learning Out-
comes/Operational Outcomes and their
assessments. Development of Program
Learning Outcomes for all Student Ser-
vices have occurred and several cycles of
assessment have been completed. Several
academic programs have also developed
PLOs and are continuing or beginning
cycles of assessment. The major work for
the 2010-2011 academic year is to move
the rest of the academic programs into
establishing and assessing PLOs.

The SLO Committee remains a standing
committee of the Academic Senate. The
SLO faculty co-chair reports at least twice
a semester on the campus progress and
activities regarding Student Learning Out-
comes/Operational Outcomes to the Aca-
demic Senate. The SLO co-chair also pre-
sents at Faculty Professional Develop-
ment Program (FLEX) workshops, Wel-
come Back Day, divisional meetings, staff
meetings, and Board of Trustee meetings.
The director of institutional research and
planning also serves as co-chair of the
SLO Committee. The co-chairs work
closely together in reviewing and recom-
mending processes to the SLO Commit-
tee. Even though the co-chairs work with
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all levels of the college campus, typically
the faculty co-chair works with faculty on
SLOs/PLOs, while the director of institu-
tional research and planning assists more
directly with noninstructional areas on
Operational Outcomes (OOs).

Now that courses taught at the college
have approved SLOs, the Technical Re-
view Subcommittee has been suspended.
The committee is considering reestablish-
ing the Technical Review Committee to
provide support and guidance in PLO de-
velopment. The SLO Committee em-
ployed "write-in" workshops when SLOs
were developed, where SLO Committee
members and faculty volunteers helped
each other to develop SLOs and identify
appropriate assessment tools. Faculty
across the campus met in small discipline-
specific groups to develop and identify
assessment tools. The committee is con-
sidering employing this successful strat-
egy again to facilitate development of
PLOs and identification of assessment
tools.

The SLO Committee continues to define a
program as follows: “an educational pro-
gram is an organized sequence of courses
leading to a defined objective: a degree, a
certificate, a diploma, a license, or trans-
fer to another institution of higher educa-
tion.” For educational programs, the es-
tablished process approved by the SLO
Committee (stated in 2008) remains in
place as PLOs are developed:

1. Discipline faculty create PLOs fol-
lowing the common format.

2. PLOs are submitted to the SLO
committee for recording.

3. The SLO Committee (or possible
reestablishment of the Technical
Review Committee) verifies that the
PLOs are directly related to the ap-

proved SLOs for each course that is
part of the program.

4. A matrix showing a correlation be-
tween each PLO and courses that
are introduced, developed, and ulti-
mately mastered must accompany
every PLO form.

5. Verify that PLOs have been estab-
lished.

The counseling faculty were tasked by the
SLO committee to develop general educa-
tion PLOs for the associate degree. Three
PLOs were established: (1) students dem-
onstrate critical thinking skills and the
competencies to function effectively
within society; (2) students develop an
appreciation of the physical environment
and culture in which we live; and (3) stu-
dents gain a self-awareness and self-
understanding relative to our diverse and
global community. Fall 2010, the counsel-
ing faculty will review and identify as-
sessment tools, guided by the SLO com-
mittee.

All of Student Services have established
SLOs and PLOs and several cycles of as-
sessment have been completed. Faculty in
several academic areas have now com-
pleted at least one cycle of assessment. As
a result of SLO assessments, dialogue has
occurred within divisions, departments,
and areas, resulting in improvements to
services for students, teaching methods,
and when appropriate, revision of SLOs
and/or PLOs. An example from PSY 101
faculty stated that discussion regarding
SLO assessment results “has not only fos-
tered greater communication with ad-
juncts, but also gotten us to rewrite some
of our SLO evaluation methods and per-
sonally try new teaching methods to try to
get our students to learn the basic (and
important) information. | just assumed
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they were getting it but learned through
SLO evaluation they were not!” Another
faculty commented that “the main posi-
tive effect of SLOs for the Communica-
tion Studies department has been that it
focused our efforts better on creating con-
sistency throughout our courses.”

In May 2010, the WEAVE Online Ad-
ministrator, Academic Senate President,
and SLO Committee Faculty Co-Chair
received training in the use of the
WEAVE Online mapping module. Once
WEAVE Online mapping functions have
been fully implemented there will be
greater capability to show linkage be-
tween individual courses, programs, and
the institutional level outcomes. The
WEAVE Online Administrator and Fac-
ulty Co-Chair plan to pilot the mapping
process during summer 2010 with the
Child and Family Education program. In
fall 2010 the SLO Committee expects the
function will be ready for use by other
academic programs, with full implemen-
tation occurring by fall 2011.

As Operational Outcomes (OO) are devel-
oped, the SLO Committee acknowledged
and recorded their completion. OO as-
sessment has begun in several areas; all
areas will have assessed at least one out-
come by the end of August 2010.

The process established jointly by the
AP&P Committee and SLO Committee
for approved Course Outlines of Record
(CORs) and approved SLOs has been
firmly established. The committees antici-
pate electronically linking approved SLOs
to CORs in curricUNET. Approved CORs
can currently be accessed via a link from
the SLO webpage to the AP&P page. A
reverse link from the AP&P webpage
links to approved SLOs posted on the
SLO webpage. Once approved, the most

current COR for each course is posted on
AP&P’s public webpage and sent out to
divisions for their files. Thus, faculty are
now able to access and use the current,
approved version of the COR from which
they design their syllabus and develop
their SLOs. The COR matrix not only dis-
plays the progress of course development
and revision, but also includes columns
that track the following information re-
garding SLOs: (1) development for each
course; (2) the first SLO draft; (3) and the
approved SLO. While there is a column
for assessment, the assessment will all be
tracked via WEAVE Online. Every time
data is entered into WEAVE Online, a
date stamp indicates the latest entry. In
addition, approved and revised SLO
forms are sent to AP&P’s academic af-
fairs technician for inclusion on the COR
matrix and to be housed in the COR file
that contains the entire working history of
each course on campus. The COR matrix
is distributed at the end of fall and spring
semesters to the Academic Affairs Office,
all AP&P faculty representatives, the sen-
ate president, all deans, the SLO co-
chairs, and the program review coordina-
tor, so that everyone is aware of the status
of their CORs and the accompanying
SLOs. In addition, revised curriculum
guidelines refer to the link between the
measurable objectives listed on each COR
and the establishment of SLOs. The
AP&P liaison to the SLO Committee
maintains a two-way dialogue between
the committees, and consults with the co-
chairs of both committees. All new and
revised courses coming to AP&P for re-
view must be accompanied by approved
SLOs. Revised AP&P guidelines for the
development of degrees and certificates
also require that faculty consult with the
SLO Committee in order to review the
SLOs for their courses and for guidance
in developing their Program Learning
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Outcomes. The AP&P committee ap-
proved the purchase of the CurricUNET
software program by Governet (this pro-
gram is also being used by the Chancel-
lor’s Office). This software program is
customized for AVC and has a link that
attaches the SLOs to the COR. This soft-
ware will greatly increase the accuracy of
tracking and updating the CORs and
SLOs for the college. An AP&P steering
committee was formed. Members in-
cluded the AP&P committee, the Distance
Education Committee, and the Faculty
Accreditation Coordinator. The steering
committee’s objective was to aide Cur-
ricUNET in the customization, such as
developing the user list and function, sys-
tem design, and AP&P approval process
and documentation. The steering commit-
tee met once a month starting from Au-
gust 2009 to December 2009. Software
beta testing began in the spring 2010 se-
mester. The beta testing dates were March
30th, 2010, and April 15th and 16th’
2010. After the beta testing was complete,
Governet needed time to incorporate the
changes requested from the AP&P com-
mittee and training began toward the end
of the spring 2010 semester. The initial
online training dates were May 27th and
28th, 2010. Governet will send a repre-
sentative to conduct on site training in the
fall 2010 semester. The AP&P process for
course approval remains a rigorous one,
reflecting the culture of the campus and
adhering to the regulations of Title 5 and
the requirements of the Chancellor’s Of-
fice.

In 2009, Antelope Valley College made a
major push to move from a pilot cycle of
SLO assessment reporting within
WEAVE Online to campus wide imple-
mentation through SLO training sessions.
AVC faculty were provided FLEX credit

for every hour they attended training of-
fered through the FLEX calendar or by
the Department of Institutional Research
and Planning (DIRP). Individual training
sessions through the DIRP were tailored
to fit the specific needs of the trainee(s)
and group training sessions were provided
for departments and areas that had similar
SLO assessment reporting needs. For the
purposes of keeping assessment reporting
streamlined and consistent, the Student
Learning Outcomes Committee instituted
a hierarchical structure whereby a
WEAVE Online Facilitator, faculty or
staff willing to take on the responsibility
of aggregating assessment data for their
department or area and subsequently re-
porting those findings, would be the point
person for WEAVE Online entry.
WEAVE Online facilitators for academic
departments were also provided FLEX
credit, with the amount of credit being
determined by how many courses, and
sections of those courses, the facilitator
would have to manage for a given report-
ing cycle. A week of WEAVE Online
training was scheduled, and it was devel-
oped specifically to target the training
needs for WEAVE Online facilitators.
The May 17th week of WEAVE Online
training offered a two hour morning train-
ing session and a two hour afternoon
training session. Two evening training
sessions were held during that same week
to accommodate faculty members that
would not have been able to attend the
morning or afternoon sessions because of
schedule conflicts. During the 2009-2010
academic year there were a total of 51
WEAVE Online training sessions offered,
resulting in 210 faculty members being
trained. In addition, numerous training
sessions were provided to nonacademic
areas with both classified staff and admin-
istrators in attendance.
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Linking outcomes to planning and budg-
eting process:

The college is current in the program re-
view cycle for academic affairs, student
services and noninstructional programs,
and, as previously noted, program review
data and findings have become integral to
the institutional planning (through the an-
nual review and updating of the Educa-
tional Master Plan). Since 2007, programs
have received standardized sets of data
from the Department of Institutional Re-
search and Planning, and this has been
influential in developing a more stream-
lined program review process to reduce
narrative descriptions and focus more on
data analysis relative to Institutional
Learning Outcomes. All programs have
been scheduled for review on a four-year
cycle, shortened from the previous six-
year cycle that had been used at the col-
lege. Beginning with the programs that
were reviewed in 2009-2010, each pro-
gram will conduct annual updates be-
tween its comprehensive reviews. The
first annual updates are due October 31,
2010. Two additional programs, the Palm-
dale Center and the Department of Institu-
tional Research and Planning, have been
added to the program review cycle since
the December 2008 update. They are both
currently conducting self-studies. As part
of its self study, the DIRP has updated the
noninstructional program review process
to make the process more outcome driven.

The SLO Committee continues to train
college faculty and staff in the utilization
of WEAVE Online. This program allows
the entry of SLOs, PLOs, and OOs and
identifies assessment methods used at
course, program, and institutional levels.
Faculty and staff enter assessment data
each academic cycle (August to August).
An associated action plan is entered when
assessment data for the academic cycle

are recorded. Action plans allow faculty
and staff to plan and prioritize needs, list
physical resources and associated costs
that are needed to improve student learn-
ing, record analysis and discussion that
has occurred as a result of assessment,
and to specify a time frame for comple-
tion of the plan. WEAVE Online supports
linkages between assessments and strate-
gic planning, program review, and ac-
creditation reports. Filling out action
plans is the first step in the linking of
SLO improvement to the budget process
and provides a direct pathway for learning
outcomes needs to be incorporated in the
budget process. WEAVE Online supports
linkages between assessments and strate-
gic planning, program review, and ac-
creditation reports. Additionally, WEAVE
Online allows campus administrators,
deans, and WEAVE Online facilitators to
run a variety of reports that show which
learning outcomes were assessed, the data
entered during each academic cycle, and
the related action plans. Action plans in-
clude analysis of the collected data, plans
for implementing the action plans and any
associated budget amounts needed to sup-
port implementation of the action plans.
This information is utilized for program
review and is part of the budget and plan-
ning process.

While this is the first semester that the
faculty has been asked to enter action
plans into WEAVE Online, there is al-
ready evidence of SLO assessment results
being used to improve courses and ser-
vices. A COMM 101 faculty member re-
marked that because of recognizing in-
consistencies in faculty expectations,
through dialogue that occurred when SLO
assessments were analyzed, faculty have
developed a delivery rubric for the SLO
related to speech delivery. Also, through
faculty concerted effort to improve speech
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delivery, there is now a speech tutor in the
campus Learning Center. The faculty
member stated “We hope to see this pro-
gram continue with more tutors and more
students using their services, as the feed-
back was highly positive.” In another ex-
ample, MATH 101 faculty set an achieve-
ment target for SLO #5 of 70 percent of
students passing with a score of 70 per-
cent or higher. The pass rate was 48 per-
cent, well below their expectations. Math
faculty wrote an action plan to address
these results and stated that students need
to be provided with support outside of
class: “What students may need to im-
prove performance on SLO #5 is support
for math and test anxiety, enough person-
nel to direct them to software to evaluate
their learning styles, and to help them in-
terpret the results. It might also be helpful
to set up a system for each student to deal
with his/her specific anxieties and chal-
lenges (including tutoring). This needs to
be accomplished very quickly at the start
of the semester (within the first two
weeks at the latest) so the student has a
chance of completing the course.”

The implementation of WEAVE Online
for all outcome and assessment reporting
starting in the 2009-2010 cycle has for-
malized the pathway for reporting budget
items for the SLO action plans. Under the
previous system budget related items
(such as additional instructional materials,
software, instructional aids etc.) were sug-
gested to departmental deans following
various procedures, formal and informal,
on a division-by-division basis. The deans
then carried the items forward in the
budget process on annual budget request
forms that included linkages to ILO’s.
With WEAVE Online the faculty meet
and discuss SLO’s and action plans, and
include budget related items directly into
WEAVE Online where summaries are

reported to the divisions at the end of the
assessment cycle. The creation of a web
based pipeline for instructors to directly
communicate budget needs related to
learning outcomes on a consistent basis
across the campus assists in directing
scarce resources to the best locations on a
more equal footing. The move to
WEAVE Online also streamlines the re-
porting of SLO and assessment use to the
divisions and provides a uniform link to
program review. Reporting of success,
persistence, headcount, seat count, LHE,
and other program review data have been
standardized for both academic affairs
and student services and now also include
standardized WEAVE Operational and
Learning Outcome reports in the standard
program review data.

The Educational Master Plan serves as an
overall ‘umbrella’ strategic plan for the
college’s planning and provides the
framework for the other planning docu-
ments. The program reviews are more de-
tailed, and more reflective on successes
and challenges, than in the period since
the last program review. The program re-
views also have more forward-looking
summaries, and they are linked to the
Educational Master Plan (most directly in
the near and mid-term time frames). The
Educational Master Plan is a more gen-
eral, forward looking planning document
that serves as the catalyst for creating the
Facilities Plan, the Technology Plan, the
Human Resources Plan, the Finance Plan,
as well as the Enrollment Management
Plan. The Educational Master Plan under-
goes a major review and revision on a
three-year cycle, with the previous full
review being conducted in 2006-2007.
The “off year’ updating of the Educational
Master Plan is managed by the SPBC
Educational Master Plan subgroup. The
‘off year’ updating process was sporadic
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in this cycle, and after completion of the
current full review and update in the cur-
rent (2009-2010) cycle a specific timeline
and related schedule of topics for updat-
ing in off years will be developed to im-
prove the quality of the updating process
in light of the identified shortcomings of
the current process.

The program review cycle established for
2008-2014 remains current. At present,
the program review coordinator and the
vice president for administrative services
(formerly business services) discussed the
option of separating departments and ar-
eas within business services to be consis-
tent with academic affairs and student ser-
vices. This recommendation was pre-
sented to the Mutual Agreement Council
and the Academic Senate will be in-
formed during the fall 2010 semester.

Strategic Planning & Budget Council
(SPBC) members report decisions to their
constituencies, thus communicating to the
entire campus. The SPBC Communica-
tions/Marketing subgroup also provides
an annual report to the campus and to the
community. The report provides goals
and accomplishments of each of the sub-
groups and the budget subcommittee. Ad-
ditionally, personnel in the Institutional
Advancement and Foundation send regu-
lar updates through emails and at times
through various media.

Measuring outcomes to improve student
learning for diverse students:

In the spring of 2007, the AVC Basic
Skills Committee (BSC) was charged
with creating goals as mandated by the
State of California’s Basic Skills Initiative
(BSI). Committee members representing
all areas of campus worked together to
create seven goals that were linked to
AVC’s Institutional Learning Outcomes,

the Educational Master Plan, and to major
campus committees. A primary and ongo-
ing goal to create a campus culture that
emphasizes and supports the holistic
needs of basic skills students continues.
The BSC members represent all areas on
campus, including the Associated Stu-
dents Organization (ASO). Each member
has the responsibility of communicating
to others in his or her discipline and de-
partment the committee’s efforts, and is
charged with encouraging colleagues to
become involved. Activities for 2009-
2010 focused on improving the circula-
tion of information about BSI related to
basic skills in general, innovative prac-
tices, and professional development op-
portunities. The BSI committee’s myAVC
contains publications and provides both
workshop and conference information. As
of spring 2010, 60 college staff members
have joined.

A symposium and two BSC forums were
held on campus to report BSI actions, to
share knowledge from attendance at pro-
fessional development events, to engage
in dialogue, and to participate in activi-
ties. A Welcome Back Day session intro-
duced the director of basic skills and the
education advisor to faculty and gave an
update regarding the BSC planned activi-
ties for the academic year. Regular emails
are sent to the campus to provide updates.

Faculty Inquiry Groups (FIGS), also re-
ferred to as focused inquiry groups, are
being explored by the BSC as a way for
faculty to communicate with each other
within disciplines and with other disci-
plines. A BSC subgroup is currently in-
vestigating this possibility for AVC, since
it seems to be successful at other commu-
nity colleges. In fact, a FIGS network has
been created; colleges participating in the
network are sharing their innovations with
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others online.

In 2009-2010, nearly 40 faculty members
participated in professional development
opportunities related to the BSI: confer-
ences, workshops, field trips to other col-
leges, and the On Course workshop in
which a prominent facilitator was fea-
tured. All received recognition at the BSC
symposium and were mentioned on the
program for the Faculty Recognition Day.
One recognized was the psychologist/
counselor. She received basic skills fund-
ing for specialized training to help basic
skills students resolve emotional and per-
sonal issues, considering the holistic
needs of students.

Many Flex events, including BSC ones,
were offered for Faculty Academy credit.
Many BSC members made presentations
on teaching and learning topics related to
effective practices for basic skills in
2009-2010.

Another primary goal of the Basic Skills
Committee is to evaluate and improve
assessment and placement procedures for
basic skills students. The assessment co-
ordinator, a member of the BSC, reports
that the validation research of the assess-
ment test (spring 2009) was used to adjust
cut scores in November of 2009, resulting
in the adjustment of cut scores in basic
skills math and English with “positive
results” for math. Also, the Math, Science
and Engineering Division, in conjunction
with the Assessment Center now offers
Pre-Assessment Workshops (PAWS) to
AVC students with “encouraging results”
and to feeder higher school students. The
English faculty in the Language Arts Di-
vision meets regularly to discuss the pos-
sibility of using a writing sample for as-
sessment. The BSC approved the pur-

chase of Compass Test units to provide a
greater number of basic skills students
access to assessment testing.

The director of institutional research and
planning, in conjunction with Department
of Institutional Research and Planning
staff, the assessment coordinator, and
with input from counselors and the BSC,
developed a data-driven matrix of basic
skills courses and success rates for basic
skills students in concurrently enrolled
college level courses. The *‘Probability
Based Advising Sheets’ are used by Basic
Skills Students working with counselors
or educational advisors in guiding them
into appropriate concurrent courses for
their level of ability. As a next step, the
director of institutional research and plan-
ning is considering other methods for
broadening the use of the probability-
based advising tool for 2010-2011. The
DIRP received an RP Group Excellence
in Research award in June of 2010 for this
project, and it has been adopted by sev-
eral other community colleges in the state
and is under consideration by the Chan-
cellor’s Office for statewide application.

Basic skills funding was provided for tu-
toring and Supplemental Instruction (SI)
in the Learning Center and Palmdale Cen-
ter. Study skills tutors were hired in re-
sponse to the growth of the Early Alert
referral program. Extended tutoring ses-
sions for students enrolled in develop-
mental English courses are provided to
students in the Writing Center upon refer-
ral by their instructors. The Center also
introduced this year a Directed Learning
Activity (DLA) to help students identify
the purpose of the tutorial and to assess
the help they need with study skills. The
Math Center offered individual tutoring
by appointment for basic skills students.
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The education advisor, from the Office of
Student Development, presented work-
shops on Plan for Success. These work-
shops will now be presented as part of the
Learning Center workshop schedule.
Learning specialists presented cross-
curricular workshops, and Writing Center
faculty and staff provided demonstrations
of SMARTHINKING online tutoring
both in the Learning Center and in visits
to classrooms. Learning specialists con-
tinued to visit classrooms to teach specific
topics requested by faculty. The positive
effect SMARTHINKING has had on its
users was presented in the May Edition of
the “Notes from the Researchers,” distrib-
uted by the Department of Institutional
Research and Planning. The data from fall
2009 show that 75.3 percent of
SMARTHINKING users were successful
in their English courses. This is contrasted
with a success rate of 48 percent for non
SMARTHINKING users taking similar
classes. This service has been beneficial
to basic skills and nonbasic skills students
alike. Furthermore, because
SMARTHINKING is a web based re-
source, this service can be provided to
remote students that may not have access
to the AVC Learning Center for their tu-
toring needs.

The Library purchased online subscrip-
tion services for utilization by basic skills
students. The Office for Students with
Disabilities (OSD) purchased resources
with basic skills funding for students to
assess and monitor their learning abilities.

This year, reading faculty implemented a
half unit reading lab based on effective
practices, making it possible for students
to receive one-on-one instruction in a lab
setting. In addition, reading software to
facilitate student active learning and to
monitor student reading rates and compre-

hension were purchased with BSC ap-
proved funding. In-class tutors for math
classes and two ENGL 099 classes were
trained and hired by faculty learning spe-
cialists. Instructors reported that the ex-
perience of having tutors in the classroom
was successful. The number of in-class
tutors for math was increased due to the
success last year of students who had a
tutor in their classroom. Computers were
purchased for the ESL Study Center as
were reference books, workbooks, and
document cameras for instructional use.

Early Alert is a proactive early warning
system for students at risk of failure. Fail-
ure is defined as D, F, W, NC, or Incom-
plete, which is the Chancellor’s Office
definition. The idea is to intrusively con-
nect with students at risk and match them
with an appropriate intervention or ser-
vice EARLY, so that they have a better
chance of success. The Early Alert pro-
gram is housed in the Academic Skills
Center in the Learning Center. “Early” is
from week three to week six of each se-
mester, although referrals trickle in the
next two weeks. Referrals come from fac-
ulty in the course in which the student is
at risk as well as other faculty and staff
(librarians, counselors, educational advi-
sors, etc) who also might have concerns
about a student’s success. Students on
academic or financial aid probation or
who are reaching the basic skills limit are
also referred to the Academic Skills staff.

The Academic Skills staff collects data on
the Early Alert program. In fall of 2009,
over 60 percent of AVC students were
unsuccessful in at least one class. When
the W and Incomplete grades were re-
moved, the number was reduced about
four percent, or around 56 percent of stu-
dents. One hundred and one students were
referred to Early Alert by approximately
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twenty faculty. These numbers are consis-
tent with previous semesters. Of the stu-
dents using the Early Alert service, about
one third are unsuccessful, one third drop
the class, and one third are successful.
Early Alert data is reported to the faculty
each semester through Professional De-
velopment presentations.

The campus has had a paperless Early
Alert program since 2005. During weeks
three through six of each semester, faculty
or other staff members who recognize that
a student is in need of early intervention
activities can log on to an online form
which allows faculty to check one or
more of the following categories: poor
attendance, poor class performance, lacks
motivation, late/missing  assignments,
writing problems, low exam/quiz scores,
lacks study skills, lack of participation,
poor quantitative skills, reading compre-
hension problems, needs tutoring, and
needs personal counseling.

The referral is sent electronically to the
appropriate faculty learning specialist
(math, writing, reading, academic skills)
in the Learning Center and to a counselor
if appropriate. Students are contacted by
phone (via a peer mentor), by email, and
by letter and encouraged to make an ap-
pointment. Students visiting Learning
Specialists are evaluated and the student
and the specialist make an improvement
plan. This plan might include tutoring,
study skills workshops, visits to faculty
office hours, etc. The Academic Skills
Department acts as the primary point of
contact and collects data on the students
referred to the service. The electronic re-
ferral process is open all semester, but
only weeks three through six are counted
for early alert. The system is being re-
vamped to connect directly with Banner.
This will allow for greater ease of use (a

drop down pick list from the Faculty/
Advisors myAVC page.) It will also ex-
pand the number of programs and ser-
vices alerted. For example, if a probation-
ary student gets an early alert, the Coun-
seling Department is notified. If a dis-
abled student gets an alert, the Office for
Students with Disabilities is notified. Ad-
ditionally, this new system will make data
collection more efficient.

Listed in the “Campus Goals Led by the
Superintendent/President” is Goal IX,
which states, “Continue to develop pro-
grams, courses, and technical services that
meet the changing needs of the students,
business, industry, and the community,
and adhere to the minimum conditions of
the California Community College Sys-
tem.” Under Goal VI, subgoal C, it states
the following: “Raise awareness of col-
lege programs and services.” This goal
and subgoal demonstrate the college’s
commitment to provide basic skills
courses and services to students. Each
year, accomplishments are provided to
confirm evidence of this commitment. As
an example, each year faculty members
assigned to the Basic Skills program
make presentations to campus groups and
the Board of Trustees. They do this to ex-
plain how basic skills programs and ser-
vices help students improve their aca-
demic skills.

The college continues to offer students
programs that meet the college mission
and corresponding Institutional Learning
Outcomes (ILOs). These programs lead to
student success. The AVC Forensics Pro-
gram for example is a one such program.
It is a public speaking and oral interpreta-
tion of literature team that started in the
fall of 2006. Students were recruited from
COMM 101 and 103 classes. In the fall of
that year, and again in spring of 2008,
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four students went on to compete at the
national forensics tournaments. One stu-
dent earned a bronze medal in Impromptu
Speaking. In the fall of 2009, students
competed at several state level tourna-
ments and reached success at those tour-
naments. In the spring, one student earned
a silver medal at the state level. Five stu-
dents went on to compete at the national
tournament. One earned a bronze medal
in Impromptu Speaking and one earning a
bronze medal in the Oral Interpretation of
Prose.

In the fall of 2009, many students com-
peted at EI Camino College, Azusa Pa-
cific University, CSU Northridge, and Mt.
San Antonio College, with some competi-
tive success. This past spring, the team
won third place limited entry division at
San Diego State University. The team
went on to compete at the State Tourna-
ment held in Fresno, California. One stu-
dent was selected to go to the National
Comepetition held in New Orleans, Louisi-
ana. He earned a bronze medal in Im-
promptu Speaking and a bronze medal in
Informative Speaking.

The students who have gone through the
program have been accepted at major
California universities and academies.
Students are working towards their vari-
ous degrees at the California State univer-
sity system at Chico, Northridge and Ba-
kersfield. Additionally, forensics students
have graduated from the AVC nursing
program; have gone on to the Fire Fighter
Academy and the Academy of Art Uni-
versity in San Francisco. Even though
their majors are diverse, these students
that have engaged in forensics competi-
tions have a competitive advantage over
other students. This ultimately leads to
their success.

For example, a part of the Fire Fighter
Academy entrance requirements is to be
interviewed by a senior fire fighter. The
former forensics competitor was incredi-
bly successful during this aspect of the
entrance requirements due to his experi-
ence in the program. In fact, his parents
stated “he has developed a kind of quiet
confidence in the things he does.”

From connecting with former students,
the faculty has learned that one serves as
a counselor for troubled youth in Peta-
luma, California. Another student owns
and runs her own local dance studio and
is looking forward to opening another
one. Still another former student is apply-
ing for graduate school in Communica-
tions. Annually, discipline faculty for spe-
cial recognition selects students who have
demonstrated excellence in the subject
area. For the past two years, forensics stu-
dents were selected by communication
studies faculty for the “AVC Communica-
tion Studies” subject award.

Student Learning Outcomes for the Fo-
rensic Program have been designed, re-
fined and tested every semester since
2006. Currently, the SLOs are as follows:
(1) Analyze literature and create and per-
form an oral interpretation of literature;
and (2) Research, create, and deliver a
platform speech. The SLOs assessment
tool is to compete at an intercollegiate
forensics tournament.

Another program leading to student suc-
cess is the Model United Nations Program
(MUN). As part of a MUN delegation,
students improve their writing skills, and
increase their ability to work collabora-
tively and diplomatically. They also gain
exposure to opportunities that they never
might have known had they not partici-
pated in the traveling delegation. As part
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of the course requirements, students must
produce a resolution. To produce a suc-
cessful resolution, the students must, as a
basis, have meticulous grammar and lan-
guage. And the critical thinking involved
in producing constructive, creative resolu-
tions takes students to a yet higher intel-
lectual level. The AVC student delegation
has proven repeatedly that they are a dele-
gation to be taken seriously. Receiving
awards amid competitors from wide rang-
ing and well-ranked universities, such as
UCLA, Harvard, and the University of
Pennsylvania, the delegates prove them-
selves worthy, successful competitors.
Collaborative work with their teammates
and fellow competitors at the conferences
attended is a cornerstone of success for a
MUN delegation. This sort of collabora-
tive effort provides them not only success
in the classroom; it proves to be an in-
valuable skill for them in the real world.
Many of the students who begin on the
MUN delegation do not believe they have
the skills to transfer and be competitive at
universities such as UC Berkeley or
UCLA. As they compete however, side-
by-side with students representing these
universities, they gain confidence. They
realize that they too could can pursue ad-
mission to schools that they once believed
out of their reach. Students who compete
with the MUN Delegation have had a 100
percent transfer rate to universities. By
breaking down the aura and mystery sur-
rounding these universities, MUN stu-
dents experience great success and are
afforded more educational opportunities.

Both the Forensic and MUN Programs
meet three ILOs: (1) solve problems using
oral and written communication, critical
thinking and listening skills, planning and
decision-making skills, information liter-
acy, and a variety of technologies; (2)
value and apply lifelong learning skills

required for employment, basic skills,
transfer education, and personal develop-
ment; and (3) demonstrate good citizen-
ship and teamwork through respect, toler-
ance, cultural awareness, and the role of
diversity in modern society. These pro-
grams provide learning opportunities for a
diverse student population.

The college diversity efforts have been
greatly enhanced through various projects
that received federal funding. Since 2006
the college has received three grants
funded through the U.S. Department of
Education: (1) Title V-Hispanic Serving
Institutions Grant (2006-2011): Opening
Pathways to College Degrees for His-
panic Students: A Comprehensive and
Collaborative Approach. This is a $3.5
million, five year collaborative effort be-
tween AVC, California State University
Bakersfield, and Fresno State University.
Among the many goals and objectives,
the main one was to increase the represen-
tation of Hispanics and other minorities in
STEM majors, and promote STEM bacca-
laureate degree completion. (2) Minority
Science Engineering Instructional Im-
provement Grant ($330,000 for the period
from 2006 to 2009): Implementing a
highly successful instruction model to re-
duce attrition rate in critical mathematics
courses. Grant activities focused on cur-
riculum redesign of mathematics gateway
courses that are prerequisites to science
and engineering courses. In addition, the
project implemented a strong collabora-
tion with the local high school district in
order to assess high school students’ early
and identify possible interventions before
they enroll at the college. (3) Title V-
Hispanic  Serving Institutions Grant
(2009-2014): Developing a Foundation
for Student Success through a Compre-
hensive Basic Skills Program. The Basic
Skills leadership team recognized the im-
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portance of Basic Skills for California
Community Colleges, and secured a
$2.875 million 5-year grant that focuses
on centralizing the AVC basic skills pro-
gram; implementing best practices as
identified by research, and integrating stu-
dent support services with instruction.

Podcasting continues to be an option for
faculty in identifying multimedia resource
and service needs. The Instructional Mul-
timedia Center (IMC) staff work in col-
laboration with the faculty to research
best practices and identify project costs.
For example, faculty identified a need to
provide lecture and classroom materials
online as an augmentation to classroom
instruction. As a result, the IMC devel-
oped a process by which faculty can con-
vert recorded lectures and classroom ma-
terials into podcasts. The podcasts are
available through iTunes, and are also
converted to other digital formats in order
to provide students with multiple access
options. In addition to classroom augmen-
tation, podcasts are also used keep stu-
dents informed of campus activities,
speakers, and events. The podcast site
also includes Board of Trustees meetings,
Distance Education, “Dialogue with the
President,” accreditation presentations,
matriculation presentation, and student
works. Podcasting is a free service avail-
able to individuals with Internet access,
whether using a PC or Mac, and is avail-
able 24/7.

Additionally, the Instructional Multime-
dia Center was awarded a thousand dollar
Antelope Valley College Foundation
grant for student-created podcast content
in June 2009. The grant partially funded
the purchase of a laptop, camera, tripod
and backpack. The technology filled
backpack may be checked-out by students
to create a CD or DVD as a class project.

Projects that the faculty determines to be
an effective learning tool will then be
published as a podcast. In spring, 2010,
the Instructional Multimedia Center Pod-
cast website hosted 24 podcast links with
14 of the podcast links directly supporting
classroom instruction.

The distance education courses taught
online continue to grow. In 2008 a total of
218 distance education course sections
were offered for fall, intersession, spring
and summer terms. In 2009, a total of 262
distance education courses were offered
for fall, intersession, spring and summer
terms. And for 2010, 125 distance educa-
tion course sections were offered for the
fall, intersession and spring terms. Addi-
tionally, 37 new distance education
courses have been approved since 2007.

Recommendation #4: The college
must provide and sustain an environ-
ment in which all persons in the col-
lege community can interact on a
basis of accepting differences, re-
specting each individual, and valuing
diversity. It is imperative to identify
and implement the processes that ac-
tively promote diversity in the every-
day environment and the academic
programs of the college. (Standards
ILA1, I11.Ala, 11.B.3d, I1Il1.A4a,
I11.A.4b) Recommendation 4 was
completed and accepted by ACCJC in
January 2008.

The Student Success & Equity Commit-
tee’s (SS&E) primary responsibility is to
work with the Department of Institutional
Research and Planning (DIRP) in main-
taining the Student Equity Report. The
report, required by the California Com-
munity Colleges Chancellor’s Office,
identifies four key areas: access, course
completion (retention and success rates),
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degree and certificates, and transfer. Each
area compares students by ethnicity, gen-
der, age, and disability. Reports are annu-
ally presented to Strategic Planning &
Budget Council (SPBC), Matriculation
Committee, Enrollment Management
Committee, Welcome Back Day, Faculty
Professional Development Committee
workshop, and the Board of Trustees. A
goal for 2009-2010 was to “Continue to
monitor student enrollment to ensure it
mirrors the community.” A current review
of the college student demographics indi-
cate that the goal has been met and SS&E
monitors annually.

As a result of the 2009-2010 data, the
committee identified four goals for 2010-
2011: (1) continue to monitor student en-
roliment to ensure it mirrors the commu-
nity; (2) increase student success and re-
tention; (3) improve the success rates of
students in Basic Skills/ESL; (4) increase
students transfer readiness; and (5) in-
crease completions with a degree or cer-
tificate.

During the 2007-2008 academic year, the
former vice president of human resources
and employee relations, in response to
changes in Title 5 of the California Code
of Regulations, worked with the Equal
Employment Opportunity (EEO) Advi-
sory Committee to develop the College’s
EEO Plan. The vice president of human
resources and employee relations position
became vacant in June 2008, when he ac-
cepted a position at a college out of the
state. Mr. Ron Cataraha accepted an in-
terim position and had previously served
as a consultant in drafting the EEO Plan
with the EEO Advisory committee. The
EEO Plan Draft was completed and sub-
mitted to the Chancellor’s Office for ap-
proval in January 2009. Approval of the
Plan by the Chancellor’s Office was de-

layed due to a revision to the Chancellor’s
Office EEO Plan Model. It is anticipated
to be ready by summer 2010.

The primary focus of the EEO Plan is
equal employment opportunity in the col-
lege’s recruitment and hiring policies and
practices pursuant to Title 5 regulations
(853000 et seq.). In addition, it contains
the steps the district shall take in the event
of under representation of monitored
groups. As stated in the EEO Plan, “The
district will ensure equal employment op-
portunity, which involves creating an en-
vironment that fosters cooperation, accep-
tance, democracy, and free expression of
ideas, and that is welcoming to men and
women, persons with disabilities, and in-
dividuals from all ethnic and other groups
that are protected from discrimination.” In
July 2009, a newly hired vice president of
human resources and employee relations,
who also serves as the district’s EEO
compliance officer, along with the direc-
tor of human resources, began developing
a new hiring committee training program.
In response to the training component of
the EEO Plan, the program includes: 1) an
online component that addresses (a) the
process and the legal requirements related
to hiring, and (b) the value of a diverse
workforce, bias awareness, and the ele-
ments of cultural competence; and 2) an
in-person training for hiring committee
chairs and EEO representatives that fo-
cuses on their additional roles and respon-
sibilities.

The EEO Advisory Committee is cur-
rently reviewing and revising the commit-
tee’s mission statement and its goals and
objectives. During the spring 2010 semes-
ter, the advisory committee invited Dr.
Terrence Roberts to speak on growing up
in the segregated South, the effects of ra-
cism on daily life, and the lessons he
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learned in accepting and embracing dif-
ferences and diversity. The event was pro-
moted throughout the campus and com-
munity, with more than 350 students, fac-
ulty, staff, and community members in
attendance. With the success of this pres-
entation, the EEO Advisory Committee is
considering future keynote guest speakers
who will extend the dialogue on accepting
differences and promoting diversity in our
everyday environment and academic pro-
grams.

The college has a nondiscrimination and
Equal Employment Policy statement that
adheres to state administrative regulations
for equal employment opportunity. Con-
sistent with the law, EEO information is
also present on our labor law postings
across campus.

The college’s employment policies and
procedures ensuring fairness in employ-
ment are in board policies and administra-
tive procedures, which include adminis-
trative, confidential/management/ super-
visory, classified and faculty hiring proce-
dures. These documents are available to
all staff. Faculty positions are announced
nationwide in various publications, on
websites, and these announcements are
placed in publications that will help
broaden the pool of potential applicants.
The purpose is to comply with Equal Em-
ployment Opportunity law and to support
the district’s commitment to employing
qualified administrators, faculty, and staff
members who are dedicated to student
success. Several training workshops cov-
ering a variety of EEO/diversity topics
have been offered to administrators, man-
agers, supervisors and human resources
staff during the period of 2007 to 2010.
Topics include the following: Hiring the
EEO Way (9/21/07 & 1/15/10); Legally
Compliant Strategies for Diversity En-

hancement (3/12/09); CCR: Education
Code & Title 5 (10/16/09); Diversity in
Community College Employment: EEO
Planning and Hiring and Creating a Cul-
ture of Respect ((1/15/10).

The district fills vacancies from the best-
qualified candidates without regard to
race, color, religion, national origin, an-
cestry, sex, age, medical condition, men-
tal disability, physical disability, marital
status, sexual orientation, or veteran
status. When a vacancy occurs, the col-
lege attempts to attract an adequate pool
of qualified candidates and establish an
inclusive selection committee. An EEO
representative, who has received training
in equal employment opportunity prac-
tices, monitors each selection committee,
and each committee member is given a
summary of relevant equal employment
opportunity procedures at the beginning
of the process. The Human Resources
staff monitors the employment process to
ensure adherence to all policies and pro-
cedures. The college has established pro-
cedures for handling and investigating
any complaints of discrimination in the
employment process.

The district establishes, adheres to, and
communicates, clearly written policies
ensuring fairness and objectivity in all
aspects of employment procedures. The
district’s commitment to its Equal Em-
ployment Policy is evident in all of its
employment documents. Within the past
year, to further ensure that hiring is based
primarily on job-related evaluations and
all applicants receive equal treatment, the
district has added an additional EEO
training component for all search commit-
tees. The human resources office ensures
that all members of every search commit-
tee have taken the online EEO training
course. In addition, the director of human
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EEO Training - # of Employees per calendar

2007 2008 2009 2010
(thru 6/15/2010)
39 96 25 9
Recruitments and Hiring:
# Recruitments # Applicants # Employees Hired
7/108- 7/1/09- 7/1/08- | 7/1/09- | 7/1/08- | 7/1/09-
Employee Type 6/30/09 2/28/10 | 6/30/09 | 2/28/10 | 6/30/09 | 6/15/10
Classified 32 15 1465 580 19 8
Confidential/
Management/
Supervisory 1 2 29 20 1 2
Educational Adminis-
trators 9 1 58 28 5 3
Faculty — Full-Time,
Tenure Track &
Temp. 1-Yr 3 3 42 11 3 3
Faculty — Part-Time,
Adjunct 13 18 349 118 97 43
Short-Term, Non-
Continuing, Non-
Academic 7 8 202 506 185 176
TOTALS - ALL
EMPLOYEE
TYPES 65 47 2,145 1,263 310 235
resources and/or designee meets with  presenting, professional development

each search committee at the first com-
mittee meeting and reviews the members’
roles and responsibilities, and other key
protocols, all of which have as their un-
derlying theme that all members are re-
sponsible for protecting the integrity and
credibility of the hiring and EEO proc-
esses.

The Faculty Professional Development
Program (FLEX) through the years has
also provided and promoted diversity
through various workshops and presenta-
tions that reflect cultural, historical, and
gender-related matters. Faculty are en-
couraged to continue their education in
diversity studies by attending, as well as

workshops and keeping abreast of current
issues facing our students. Annual evalua-
tions demonstrate a high success rate of
the FLEX program. Faculty have reported
that the program itself is strong, and that
it fosters a community of continued learn-
ing and collegiality.

During the 2007-2008 academic year, the
FLEX program offered approximately 50
hours of professional development pres-
entations through 22 presentations/events
that focused on diversity issues, as well as
a Cinema Series of foreign independent
films. The program also offered the op-
portunity for faculty to travel to Costa
Rica and experience a different culture
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first hand.

Presentations for the 2007-2008 year in-
cluded events encouraging learning
through cultural and historical perspec-
tives, such as “Highlights of Twentieth
Century American Culture,” “The South
American Way,” “Triumph and Turmoil
in Asia” (discussion of Nobel Peace Prize
winners Grameen Bank and Dr. Muham-
mad Yunus and their ideas about gaining
peace in Asia), “Don’t Ask, Don’t Tell: A
Brief History of Gay Men and Lesbians in
the U.S. Military,” “The Art of Tea,”
“Sunni and Shi’a Traditions in Islam,”
and “I Am Not My Hair” (stereotypes and
social issues of African Americans).
These presentations depicted various as-
pects of culture around the globe, promot-
ing cultural awareness. Additionally, in
conjunction with AVC’s deaf student
population and the certificate programs
for Deaf Studies, the college offered pres-
entations concentrating on the Deaf com-
munity, “Show Me Some Sign” and
“There’s a Sign Language Interpreter in
My Class.”

Other presentations focused on the Jewish
Holocaust, including a presentation on
“Women of the Holocaust.” A trip to the
Museum of Tolerance was taken, as well
as three presentations offered by a group
of our history professors on “History Via
Film: The German Example.” Addition-
ally, a guest speaker, A. Beneveniste,
spoke at a presentation titled *“Secret
Jews,” discussing “crypto Judaism” in
countries traditionally Catholic.

The AVIFF Cinema Series concentrated
on independent foreign films, showing
and discussing films such as Cinema
Paradiso (Italy), Whale Rider (New Zea-
land), Y Tu Mama Tambien (Mexico), Eu-
ropa Europa (Holland), and Paris Je

T’aime (France). Often these showings
were accompanied by question and an-
swer sessions with producers, directors,
and/or writers involved with the films.
The presentations attract students, faculty,
staff, and community members.

Yearly, AVC celebrates diversity through
Black History Month, Hispanic History
Month (and Cinco de Mayo), and
Women’s History Month. During these
designated times, the professional devel-
opment program focuses on educating
faculty, students, and community mem-
bers on the accomplishments, celebra-
tions, and struggles each underrepresented
group faces. For the 2007-2008 academic
year, presentations/events included the
annual play The Vagina Monologues, as
well as “Current Topics in Women’s
Health,” “Women in Art, Woman as Art,”
“Len Davis: Art Gallery Opening Recep-
tion Talk” (an analysis and discussion of
the African American artist’s work), and
Cinco de Mayo. Cinco de Mayo is one of
the largest attended activities on campus,
where students, faculty, and the commu-
nity gather to enjoy presenters, live mu-
sic, authentic food, and traditional danc-

ing.

For the 2008-2009 FLEX program, 19
presentations/events for approximately 60
hours of faculty professional development
were offered and focused on issues per-
taining to diversity. One way the 2008-
2009 FLEX program addressed cultural
diversity issues was through presentations
that centered on international affairs and
exploring other countries, such as “The
Egyptian Kingdom,” “Highlights in the
History of Eastern Europe,” “Spectacular
New Zealand,” “Ecotourism and Costa
Rica,” and “Bollywood Movie Night.”
These presentations focused on introduc-
ing faculty to new cultures, landscapes,
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and politics outside our own. Presenters
ranged from history to anthropology to
science professors, experts in their fields,
as well as offering personal experiences,
whether from travel, study, and/or immi-
gration from their homeland.

Another aspect of the professional devel-
opment program addressed the cultural
and historical issues faced daily in Amer-
ica. Presentations such as “Do | Remain a
Revolutionary? The Vision of Lorraine
Hansberry” and “She Had Some Poems:
Joy Harjo” demonstrated through litera-
ture how complex race relations are in
American society. Using African Ameri-
can and Native American trials, each
presentation focused on how individuals
not only faced racism, but succeeded in
finding an identity of their own within the
cultural boundaries society sets. Other
presentations on this subject included
#1968 With Tom Brokaw” and “What
Can German Teach Us about English.”
Included in our diversity presentations
were “How to Determine a Learning Dis-
ability,” “Why Can’t We All Just Get
Along,” and the “13™ Annual Antelope
Valley Independent Film Festival.” These
events reflect the widespread interests of
our faculty and how they connect with our
student population. Each one incorporated
students from various backgrounds
(ethnic, gender, and economic), demon-
strating how the college serves the stu-
dents in their efforts to gain a college edu-
cation.

Presentations for the 2008-2009 program
continued to represent our yearly events
(Black History, Hispanic History, and
Women’s History Months, as well as
Deaf Studies), including “Women in An-
thropology” and the annual play, The Va-
gina Monologues. Each of these confronts
the struggles of women in a patriarchal

society, and The Vagina Monologues re-
mains extremely popular with faculty,
students, and the community (as is dem-
onstrated by sold-out performances). In
addition to these, “The History of the
Deaf Community,” “Working with Sign
Language Interpreters,” “Spanish Immer-
sion,” and Cinco de Mayo are also
strongly attended campus events.

The 2009-2010 FLEX program again con-
tained a wealth of 20 presentations/events
for approximately 60 hours of profes-
sional development dedicated to diversity.
An overview of these presentations was
categorized into international, discrimina-
tory, and cultural concerns. Additionally,
annual events are scheduled, such as pres-
entations for Black History and Women’s
History Months, among others.

As education reflects the world around it,
international education issues have be-
come important to college campuses
worldwide. As such, the FLEX program
offered several presentations from the In-
ternational Education Workgroup, includ-
ing a report, “Globalizing Communication
and Composition in the Classroom,” and
“International Education: An Overview.”
Other presentations reflecting interna-
tional concerns are “Children and Educa-
tion in Bangladesh,” “Bollywood Movie
Night,” “A Taste of Lebanon: Lebanon
Mountain Cuisine,” and “Peru: From
Cusco to Machu Pichu.”

In an attempt to offer faculty (staff and
students when space permits) more work-
shops focused on issues facing commu-
nity colleges and their communities, the
2009-2010 program addresses discrimina-
tion through workshops being presented
by the AVC Human Resources and Em-
ployee Relations Office. These workshops
are “Preventing Harassment, Discrimina-
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tion, and Retaliation in the Academic Set-
ting/Environment” and “Preventing Sex-
ual Harassment.” These workshops will
be offered several times during the aca-
demic year, thereby allowing all faculty,
staff, and students to attend and gain in-
valuable information on these serious is-
sues.

To address cultural issues/concerns, the
program includes presentations such as
“Discrimination in Education: What Les-
sons We Can Learn from Littlerock,”
“Highlights in the History of Polynesian
Culture,” “Dias de los Muertos: Honoring
the Ancestors,” “Breaking the Huddle,”
“Defiance: Holocaust Remembrance,”
and “Zora Neale Hurston.”

Also included in the year’s program were
“What is a Learning Disability?”, “Deaf
Students, Interpreters, Instructors, and
Tutors,” “Changing Role of the Female
Companions of Dr. Who,” and The Va-
gina Monologues. Each of these continue
yearly as our focus stays on education and
the celebration of diversity.

The college’s effort to improve student
learning and success for our diverse stu-
dent population has been enhanced
through various projects that received fed-
eral funding. Since 2006, the college has
received three grants funded through the
U.S. Department of Education: (1) Title
V-Hispanic Serving Institutions Grant
(2006-2011): Opening Pathways to Col-
lege Degrees for Hispanic Students: A
Comprehensive and Collaborative Ap-
proach. This is a collaboration between
AVC, Cal State Bakersfield, and Fresno
State. Among the many goals and objec-
tives, the main one was to increase the
representation of Hispanics and other mi-
norities in STEM majors, and promote
STEM baccalaureate degree completion.

(2) Minority Science Engineering Instruc-
tional Improvement Grant (2006-2009):
Implementing a highly successful instruc-
tion model to reduce attrition rate in criti-
cal mathematics courses secured
$330,120. Grant activities focused on cur-
riculum redesign of mathematics gateway
courses that are prerequisites to science
and engineering courses. In addition, the
project implemented a strong collabora-
tion with the local high school district in
order to assess high school student early
and identify possible interventions before
they enroll at the college. (3) Title V-
Hispanic Serving Institutions Grant
(2009-2014): Developing a Foundation
for Student Success through a Compre-
hensive Basic Skills Program. The Basic
Skills leadership team recognized the im-
portance of Basic Skills for California
Community Colleges, and secured a
$2.875 million five year grant that focuses
in centralizing the AVC basic skills pro-
gram, implementing best practices as
identified by research, and integrating stu-
dent support services with instruction.

Lastly, the Distance Education Committee
(DEC) has made progress in the ability of
the college to offer online courses and
other modes of distance education. The
committee, during the last few years, ad-
dressed growing concerns by the faculty
on the technological support provided by
the Information Technology Services
(ITS) Department. A consult from Strata
was asked to review the campus ITS
structure and to recommend organiza-
tional changes to help promote a positive
technology atmosphere. One of the rec-
ommendations was this: form an Aca-
demic Computing and Technology Team
whereby faculty submit technology con-
cerns through one of their team peers to
the specific ITS personnel. Another rec-
ommendation was to establish Academic
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Technology Mentoring, where faculty
knowledgeable on technology would
mentor other faculty on the use and appli-
cation of technology in enhancing student
learning. Podcasting remains a desirable
mode for students. Podcasts are available
at  http://podcasts.avc.edu/. (Distance
Education discussed in Recommendation
3)

Recommendation _#5: The college
must provide the following organiza-
tional structures that are congruent
with institutional effectiveness: (1) a
fully functional human resources
division, and (2) adequate research
capacity to gather and analyze the
college’s data as the basis for dia-
logue and informed decision making,

(Standards 1.B.3, 11A.1.a, 1l.A.lc,
11.A2b, 1l. A2e, 11.B.3, 11.B3.c,
11.B.4, 11.C.2, I1I11.LA.1b, 11l.A.3,

I11.A4a, 111 A4b, IV.A. Preamble,
IV.AS5, IV.B.1, IV.B.1b) Recommen-
dation 5 was completed and accepted
by ACCJC in January 2008.

(1) In 2007, a review of the organizational
structure explored the need for a dean of
instructional resources and extended ser-
vices. After consultation with the faculty
and staff affected by the decision, it was
determined that the position was needed.
A permanent dean was hired in July of
2008. In addition, in December of 2009, a
Palmdale Center director was also hired.
The director reports to the dean of instruc-
tional resources and extended services.

In the fall of 2007, the discussion to de-
velop a tier organizational structure con-
tinued. The college completed reorganiza-
tion during the 2007-2008 academic year.
The College Coordinating Council (CCC)
agreed to implement BP 3100 to begin a
review for a campus reorganization. Due

to budget reductions in state funding, and
to continue to provide institutional effec-
tiveness, the college community decided
to move forward with a reorganization
review. Each area, department, and divi-
sion was asked to provide recommenda-
tions and suggestions. The Academic
Senate also provided input, with the de-
velopment of three proposals. The classi-
fied and confidential/management/
supervisor also gave recommendations.
After a campus wide dialogue, all the rec-
ommendations were equally considered.
CCC listened, debated, and developed a
final recommendation. This was done in
consultation with the superintendent/
president. The final recommendation was
then sent forward to the Board of Trus-
tees. Two major results of the campus re-
organization were these: (1) the divisions
expanded; and (2) the college identified
the need for faculty department chairs/
coordinators. During this time, the ad-
ministration and faculty union were able
to complete negotiations on contract lan-
guage for department chairs/coordinators.
The negotiations included the selection
process, terms, duties and compensation
for faculty department chair/faculty coor-
dinator. Implementation began as a pilot
program in three divisions: Math, Science
and Engineering; Health Sciences; and
Language Arts.

During 2009-2010, these three divisions
selected department chairs and/or coordi-
nators and the selected faculty began
serving their terms. The administration
and the union worked together to draft a
training program for new chairs that cov-
ered such key issues as these: (1) schedul-
ing; (2) Education Code provisions; and
(3) collective bargaining agreements.
During the academic year of implementa-
tion, the faculty union sent a short survey
to the new chairs/coordinators to evaluate
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the new positions and duties. The major-
ity of the responses were from the Lan-
guage Arts faculty chairs/coordinators.
Some of the results suggested that there
was some confusion on the difference be-
tween a chair vs. a coordinator. There was
also confusion on how the LHE were allo-
cated within varying divisions that had
very different duties/ responsibilities. For
example, the State Nursing Licensing
Board required the college to allocate ad-
ditional reassign time to assist with the
oversight of the Associate Nursing De-
gree program. This was not part of the
original agreement.

In negotiations during spring 2010, the
administration and union discussed
changes to the negotiated language on
faculty department chairs/coordinators
based on feedback from the short survey
and from feedback gathered by the union
president from discussions with the de-
partment chair/coordinators. Those nego-
tiations are on going and should be com-
pleted in fall 2010.

It was determined that Health Science,
due to the large number of discipline spe-
cific accreditation requirements, and the
campus’s two largest divisions Math, Sci-
ence and Engineering and Language Arts
had the most need for chairs. These would
function as the pilot divisions. Due to
budget constraints, identified department
chairs for other divisions on the new reor-
ganization charts will not be filled (unless
state funding improves).

At the onset of the program and opera-
tional outcomes reviews for the Office of
Business Services, a title change for the
vice president of administrative services
(formerly business services) was pro-
posed. The proposed title change would
help delineate the lines of responsibility

and align the department with the campus
reorganization of July 2009. Currently,
the Office of Business Services encom-
passes a diverse and comprehensive range
of departments from Information Tech-
nology Services to overseeing campus
safety and security. In reviewing the 72
districts of the California Community
College system, 47 percent designate the
vice president/vice chancellor of business
services with the title, vice president of
administrative services.

In accordance with BP and AP 3100, a
recommendation was made to the superin-
tendent/president for the change. The Col-
lege Coordinating Council approved the
superintendent/president’s recommenda-
tion at its regular meeting of February 3,
2010.

The organizational charts were updated to
incorporate the agreed upon terms ap-
proved by CCC, the Academic Senate,
and the Administrative Council. These
terms were defined this way: (1)
“Division” is an academic area that con-
sists of instructional faculty; (2)
“Department” is a section of the college
that deals with a particular field of service
or knowledge; (3) “Area” provides a ser-
vice but does not consist of faculty (it is
noninstructional); and (4) “Office” identi-
fies the organization structure for the su-
perintendent/president and vice presi-
dents.

The SPBC Human Resource subgroup
completed the first staffing plan in June
2007. The subgroup is now revising the
plan based on current program reviews
and, as a result of the revised Educational
Master Plan, additional planning function-
ality is being added to incorporate staffing
designations for new buildings being
completed on campus. Additionally, the
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subgroup is working to develop staffing
benchmarks for functional areas to further
assist the District in evaluating competing
staffing requests in a climate of limited
funds.

The Office of Human Resources and Em-
ployee Relations is fully functional and
provides human resource services to the
district and the community it serves. The
Office of Human Resources and Em-
ployee Relations is fully staffed and em-
ploys a vice president of human resources
and employee relations, director of human
resources, three human resources techni-
cians, and two clerical assistants. The hu-
man resources and employee relations
office contributes to institutional effec-
tiveness by providing timely, legally com-
pliant, and comprehensive services in the
areas of staffing, compensation and bene-
fits, payroll, legal compliance, employee
relations, and safety and risk manage-
ment.

Efforts are being made to improve the
contribution of the Office of Human Re-
sources and Employee Relations to meet-
ing the mission of the district. The Office
of Human Resources and Employee Rela-
tions instituted a survey this past year,
which is sent out to all district employees
annually. The results from 2009-2010
were reviewed and discussed by all hu-
man resources/risk management/payroll
employees. Ideas on how to improve in
areas of concern were reviewed and a
plan to implement changes was devel-
oped. Based upon the feedback received,
the following goals have been developed
to ensure continued progress:

e Implementation of department effi-
ciencies and transition toward a self
service culture among employees
for human resources and employee
relations related information and

transactions through the use of tech-
nology.

e Development and tracking of mean-
ingful metrics and benchmarks, both
internal to the office (turnover rate,
days to fill vacant positions, cost per
fill, employee diversity, days with-
out injury, etc.) and external
(employee engagement surveys) to
provide an objective measure of of-
fice performance and improvement.

e Development and implementation of
a comprehensive employee training
program to include: new employee
orientation, required compliance
training, effective supervision train-
ing, diversity appreciation training,
and leadership training.

e Documentation of office procedures
through project calendaring, internal
manuals and, as appropriate, Ad-
ministrative Procedures.

e Development of a culture of dia-
logue between the human resources
and employee relations office and
the College Community. This is ac-
complished through consistent and
effective communication through
newsletters, training, and open
meetings.

e Development of a comprehensive
and coherent web presence for the
office to include all functional areas
of the service (payroll, recruitment,
classification, compensation, bene-
fits, training, and safety).

e Completion of a skills inventory of
current staff and development of a
generalist ability among HR staff to
allow interchangeable coverage of
vital departmental functions.

(2) The Department of Institutional Re-
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search and Planning (DIRP) is fully func-
tional. Since 2007, the department has
employed a research technician and a re-
search analyst. The demand for institu-
tional research has increased considerably
as the college has adopted data driven de-
cision making as part of the campus cul-
ture. The department has been able to es-
tablish standardized data for the follow-
ing: (1) program reviews, (2) maintaining
research needs; (3) the Fact Book; (4) the
Student Equity Report; (5) the Matricula-
tion Plan; (6) the Basic Skills data matrix;
and (7) numerous committees. During the
2008-2009 and 2009-2010 school years,
the DIRP has completed 246 and 231 pro-
jects respectively (up from 191 projects
completed in the 2007-2008). These pro-
jects have been done for 61 different cam-
pus entities. Some major projects were
undertaken, including FTES/LHE/
Instructional Expenditure projections for
Enrollment Management/SPBC, the Prob-
ability Based Advising Sheets for Basic
Skills  Committee/Counseling, Conse-
quential Validity for Matriculation/ Place-
ment Testing, SMARTHINKING, user
population, and success analysis for the
Learning Center.

Training remains a function of the DIRP
director, analyst and technician. To make
the Board of Trustees aware of the status
of AVC’s accountability measures, and to
train the board members on how to inter-
pret the data, the DIRP presents the re-
sults of the Accountability Reporting for
the Community Colleges to the board on
an annual basis. The DIRP and the SLO
Committee Faculty Co-chair gave assess-
ment training FLEX events. During the
2009-2010 year, the DIRP has devoted
significant time and energy to training the
campus in the use of WEAVE Online as
part of the drive for full adoption of
SLO’s and assessment. In addition, train-

ing on survey methodology and general
research methods was given to small
groups and individuals on an ongoing ba-
sis. To further train the campus on avail-
able research methods, a short and easy to
read monthly publication ‘Notes from the
Researchers’ began in June of 2009. The
‘Notes’ publication covers two or three
individual projects a month, and features
a broad variety of research subjects of
campus wide concern. The short format is
intended to both showcase research meth-
ods to foster learning by example, and to
make the general campus population more
aware of interesting and important re-
search results.

Recommendation #6: The Board
must review and develop (1) person-
nel policies and procedures, includ-
ing but not limited in recruitment,
hiring, labor relations, classification,
compensation, benefits, and staff de-
velopment and training; (2) partici-
patory governance policies (Board
Policy 2051) with an eye to incorpo-
rate a directive to include data, both
qualitative and quantitative, in par-
ticipatory governance planning and
decision making; and (3) program
review (Board Policy 5041) to incor-
porate data-driven analysis. Further-
more, program review reports must
be prepared on a regular cycle, and
the report findings and recommenda-
tions must be disseminated campus
wide. Report recommendations must
be actively incorporated into campus
planning and decision making to en-
hance student learning. (Standard
11 A3, 1.B.3, 1lLA.la, 1V.B.1b) Rec-
ommendation 6 was completed and
accepted by ACCJC in January 2009.

(1) It is now standard practice to regularly
review, and when appropriate, revise
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board policies (BP) and administrative
procedures (AP). The College Coordinat-
ing Council (CCC), a shared governance
council, serves as the coordinating body
that is responsible for deciding which
constituency group is responsible to re-
view, and when appropriate, revise the
board polices and administrative proce-
dures. After the 2008 Follow Up Report,
23 additional revisions to Board Policies
and to Administrative Procedure were
made and six new board policies and ad-
ministrative procedures were approved.
There are seven chapters where board
policies and administrative procedures are
identified. They are: Chapter 1: The Dis-
trict; Chapter 2: Board of Trustees; Chap-
ter 3: General Institution; Chapter 4: Aca-
demic Affairs; Chapter 5: Student Ser-
vices; Chapter 6: Business and Fiscal Af-
fairs; and Chapter 7: Human Resources.
Within Chapter 1, a revision to BP 1200
District Mission was approved on July 13,
2009. Two revisions were approved in
Chapter 2 to BP 2350 Speakers and AP
2510 Participation in Local Decision-
Making. Four new policies and proce-
dures were created in Chapter 3: General
Institution, in addition to eight revisions.
The newly approved policies and proce-
dures included in Chapter 3: General In-
stitution were: BP/AP 3504 Minors on
Campus, AP 3506 Campus and Site Clo-
sures and Re-Openings, and AP 3721
Network Access Procedure. The revisions
to existing administrative procedures and
board policies in Chapter 3: General Insti-
tution included: AP 3100 Organizational
Structure, AP/BP 3410 Nondiscrimina-
tion, AP 3435 Complaint Procedure for
Discrimination or Harassment, AP/BP
3530 Weapons on Campus, AP/BP 3550
Drug Free Environment and Drug Preven-
tion, and AP 3570 Tobacco Use on Cam-
pus. Six revisions were made in Chapter
4: Academic Affairs, and a new adminis-

trative procedure was created and ap-
proved on February 8, 2010, AP 4229
Course Repetition — Variable Units. Revi-
sions to administrative procedures and
board policies in Chapter 4: Academic
Affairs included: AP 4100 Graduation
Requirements for Degrees and Certifi-
cates, AP/BP 4225 Course Repetitions,
AP 4227 Repeatable Courses, AP 4228
Course Repetition — Significant Lapse of
Time, and AP 4240 Academic Renewal.
Three revisions were made in Chapter 5:
Student Services, and a new administra-
tive procedure was created and approved
on November 10, 2008, AP 5041 Official
Communication to Students. Revisions
made in Chapter 5: Student Services in-
cluded: AP 5075 Course Adds and Drops,
BP 5060 Enrollment Unit Load, and BP
5110 Counseling. The remaining three
updates were revisions to existing admin-
istrative procedures and a board policy in
Chapter 7: Human Resources, they were:
AP 7236 Substitute and Short Term Em-
ployees, and AP/BP 7365 Discipline and
Dismissals — Classified Employees.

The process for adopting and revising
policies and procedures is defined in BP/
AP 2410 Policy and Administrative Pro-
cedure. The decision to establish new or
revise existing district policies and proce-
dures is determined by any Title 5 regula-
tion changes or changes in law. The
changes that are ultimately agreed to are
communicated back to the respective con-
stituency groups. Once the policies and
procedures are reviewed, they are pre-
sented to the Board of Trustees for adop-
tion (policies) or information
(procedures).

At the July, 2010 Board of Trustees meet-
ing, the Board was informed of the edito-
rial change to the mission statement rec-
ommended by AP&P and approved by the
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Academic Senate. The editorial change
did not alter the language that was ap-
proved at May 12, 2008 Board of Trus-
tees meeting. (The Mission is discussed in
Recommendation 1).

(2) Since the Board of Trustees approval
of Board Policy and Administrative Pro-
cedure 2510, which incorporates the state-
ment “data, both qualitative and quantita-
tive, will be used to drive district planning
and decision making” it has been imple-
mented by campus constituencies. The
data is in high demand for influencing
decisions across the campus community.
There are many research projects that are
being utilized for more than one commit-
tee, division, department, or individual.
(Research projects are discussed in
greater detail in Recommendation 1)

(3) Program reviews are current and up to
date. Since the 2008 Follow Up Report,
the following academic programs com-
pleted self studies: Business, Computer
Studies and Economic Development;
Health Sciences; Social and Behavioral
Sciences, and Technical Education. The
following academic programs completed
their peer review phase: Business, Com-
puter Studies and Economic Develop-
ment; Health Sciences; and Technical
Education. Social and Behavioral Sci-
ences is in peer review as of the end of
spring 2010.

The following Student Services com-
pleted their self studies since the follow
up report: CalWORKs, EOP&S, GED,
Office for Students with Disabilities, Stu-
dent Development and STAR. The fol-
lowing Student Services completed their
peer review phase CalWORKSs, EOP&S,
GED, Office for Students with Disabili-
ties, and STAR. Student Development is
in peer review.

The first cycle of noninstructional areas
began in fall 2008. The following offices
and areas have completed their self-
studies since the 2008 Follow Up report:
Administrative Services (formerly Busi-
ness Services), Human Resources and
Employee Relations, Information Tech-
nology Services, Institutional Advance-
ment and Foundation, and the President/
Superintendent’s. The following nonin-
structional offices and areas completed
their peer review phase: Human Re-
sources and Employee Relations, Infor-
mation Technology Services, Institutional
Advancement and Foundation, and the
Superintendent/President’s.  Administra-
tive Services (formerly Business Ser-
vices) is in peer review.

The program review coordinator and the
vice president of administrative services
(formerly business services) discussed the
recommendation of separating the various
areas of Business Services in establishing
their timelines for review, to be consistent
with Academic Affairs and Student Ser-
vices. The Mutual Agreement Council
was informed of the timeline change and
the Academic Senate body will be in-
formed during fall 2010. The new time-
line for Administrative Services (formerly
Business Services) was presented to the
Strategic Planning & Budget Council dur-
ing fall 2010.

All programs are oriented to the program
review process in the spring prior to con-
ducting their fall self study. The orienta-
tion begins with a handout and discussion
of the ACCJC’s Rubric for Evaluating
Institutional Effectiveness Part I: Program
Review, Part Il: Planning, and Part IlI:
Student Learning Outcomes. The points
in the sustainable levels of each are spe-
cifically discussed as well as how the
three areas interrelate.
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The recently revised program review pro-
cedures for programs in Academic Affairs
and Student Services include a chart
showing Strategic Planning & Budget
Council (SPBC) campus documents. The
orientation includes discussion on the role
of program review, the Educational Mas-
ter Plan, the Accreditation Self Study, and
how these three documents direct campus
decision making. Every self study team is
explicitly reminded that their program
review self study report is the documenta-
tion utilized by SPBC, when considering
budget requests. The procedures for non-
instructional programs currently do not
include the SPBC chart, but these pro-
grams are reminded about the significance
of their self studies in planning and budg-
eting, during their program review orien-
tations. The program review procedure
for noninstructional areas will be under
revision during the 2010-2011 academic
year.

The new program review procedures
document includes a list of standardized
data that is given to academic affairs and
student services programs at the begin-
ning of their self study process. A repre-
sentative from the Department of Institu-
tional Research and Planning usually dis-
cusses this list during the orientation. Pro-
grams that are noninstructional are en-
couraged to request campus data relevant
to their unique situations. The importance
of analyzing data during the self study is
emphasized.

As of April 2009, all self study reports are
due October 31. During program review
orientation, programs are informed that
the October due date permits completion
of the peer review phase prior to SPBC’s
spring discussions of the next fiscal year,
thereby reinforcing the significance of the
self study work and its relationship to
campus planning.

AVC Institutional Self Study Report 2010

96

www.avc.edu



Responses to the 2004 Self Identified Plans since the 2007 Midterm

Report

Standard |: Institutional Mission and

Effectiveness

A. Mission

The budgeting and planning process de-
veloped in 2005 is now well implemented
by the Strategic Planning & Budget
Council (SPBC), a shared governance
council. SPBC considers the district mis-
sion, as it utilizes both quantitative and
qualitative data for evaluation, planning,
resource allocation, and re-evaluation.
The budgeting and planning process, as
stated in the abstract, allows the college to
evaluate: (1) what it is doing; (2) review
evidence; and (3) utilize evidence for in-
formed dialogue that leads to improve-
ment and that results in the college’s abil-
ity to know itself, know what it has
achieved, and ultimately plan for future
improvements.

SPBC's Communication subgroup is
charged to communicate the decisions and
activities of the council to the campus and
general community. The subgroup pro-
duces an annual report, which describes
the budgeting and planning process, and
includes the Blueprint for Planning and
the Cycle for Evaluation. Both highlight
the connection between the mission, the
six Institutional Learning Outcomes to
Student Learning Outcomes/Operational
Outcomes, and to all the major planning
documents that are derived from the Edu-
cational Master Plan (strategic plan). The
emphasis through each stage of the proc-
ess is communication. Beyond the SPBC
Annual Report, council members are re-
quired to report out to their constituencies
the activities and decisions of the council.

The mission is regularly reviewed. Annu-

ally, SPBC initiates the process to request
the Academic Policies & Procedures
Committee (AP&P), a standing commit-
tee of the Academic Senate, to review the
college mission. AP&P, in its review
process, considers any possible Title 5
revisions or specific requests from any
campus wide committee. Either reaffirm-
ing the mission or implementing a revi-
sion finalizes the review process. The
mission is then sent to the full body of the
Academic Senate for formal action. SPBC
is then informed of the action. Finally, the
mission is sent to the Board of Trustees.
The mission is then widely published in
the following: Faculty Handbook, Student
Handbook, Annual budget reports, and
college website, for example. The catalog
is also annually reviewed and updated and
published, containing the current ap-
proved mission. The catalog is used by
staff and is made available to students in
hard copy and electronic form.

B. Improving Institutional Effectiveness
Now, more than any other time in the col-
lege memory, research and data collection
play a vital role in how the college re-
views and interprets data. It also allocates
and reduces resources, and plans for the
future. Data is collected through research
findings that influence outcomes for pro-
gram reviews, enrollment management,
technology needs, staffing needs, and fa-
cility needs. The Institutional Research
and Planning staff has standardized data
for program reviews, tailored data for spe-
cific requests, and is center stage in the
assessment of Student Learning Out-
comes, Operational Outcomes, and Pro-
gram Learning Outcomes. Research and
data also play a vital role in the develop-
ment and review data entry and analysis
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in utilizing WEAVE Online. The website
for the Department of Institutional Re-
search and Planning has expanded to in-
clude “Notes from the Researchers,”
which are research articles that inform the
public, and are, most importantly, for
campus use.

The Institutional Research and Planning’s
staff conducts training sessions to em-
ployees on how to conduct research pro-
jects relevant to the college’s various
planning documents, mission, and phi-
losophy. Participants are taught research
methodology, how to interpret data, and
the usage of research tools.

The Institutional Research and Planning
staff has been instrumental in changing
the campus culture to consider data that is
relevant to the questions asked. It has also
been instrumental in verifying and ensur-
ing that similar research draws similar
conclusions, and is representative of what
the dialogue has identified as the ques-
tions that need to be asked. The Institu-
tional and Research and Planning staff
helps ensure that final recommendations
and decisions are actionable.

Standard I1: Student Learning Programs
and Services

A. Instructional Programs

The Antelope Valley College Educational
Master Plan stimulates continuing discus-
sion about college programs and their ef-
fectiveness. Several campus procedures
have been revised and improved that will
support continued discussion in many ar-
eas of the campus community and that
will foster continued quality improvement
in the area of student learning.

AVC’s program review cycle has been
shortened from six years to four years,
with an annual update report required be-

ginning October 2010. As part of the pro-
gram review process, campus offices, di-
visions, departments, and areas review
their contributions to student learning us-
ing assessment methods tied to Institu-
tional Learning Outcomes (ILOs) to
evaluate their effectiveness. Both the
comprehensive four year reports and the
yearly updates utilize data generated from
annual SLO assessment cycles and incor-
porate that data into the institution’s plan-
ning and budgeting processes.

The Academic Policies & Procedures
(AP&P) Committee continues to facilitate
the development and review of curricu-
lum through a rigorous evaluation proc-
ess. Working closely with the AP&P
Committee is the Student Learning Out-
comes (SLO) Committee. Before new or
revised courses enter the AP&P approval
process, approved SLOs must be in place.
Similarly, when new programs are cre-
ated, approved Program Learning Out-
comes are established prior to entering the
AP&P process. “Guidelines for Creating
an Effective Syllabus“, a document for
faculty published by the AP&P Commit-
tee, ensures a uniform process for the de-
sign of course syllabi. Beginning in fall
2010, this document will include
“Communicating SLOs to Students®, a
document developed in spring 2010 by
the SLO Committee for the purpose sup-
porting faculty-student communication
and discussion of SLOs.

Beginning in fall 2010, the use of Cur-
ricUNET software will further streamline
and standardize the process of curriculum
development and approval. WEAVE
Online, a software management system
supporting documentation and integration
of SLOs and assessment data into plan-
ning processes, was implemented campus
wide during 2009-2010. Plans are under-
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way to connect approved SLOs to Course
Outlines of Record (CORs) in the Cur-
ricUNET data base. SLOs and related
CORs are currently linked and available
on both the AP&P Committee and SLO
Committee campus web pages, allowing
access to both through the college’s pub-
lic website. CurricUNET training for fac-
ulty and staff began during 2009-2010
and will continue in 2010-2011. There
have been offered 52 sessions of WEAVE
Online training since spring 2008, provid-
ing training for 210 faculty and staff
members. WEAVE Online training and
review has also been offered through
members of the SLO Committee and De-
partment of Institutional Research and
Planning (DIRP) on an individual basis to
meet emergent needs. Training will con-
tinue throughout 2010-2011.

SLOs have been established and approved
for approximately 95 percent of all aca-
demic courses. During the 2009-2010
academic year faculty were asked to as-
sess at least one SLO per course taught
that year. SLO Reporting Guidelines for
the 2010-2011 academic year states that
faculty will assess all course SLOs at least
once during for each course is offered
during the academic year.

Several academic programs are in the
process of establishing Program Learning
Outcomes and related assessment strate-
gies. Approximately 30 percent of certifi-
cate or degree programs currently have
established Program Learning Outcomes.
Fewer than 30 percent have established
assessment strategies. Programs in several
academic areas are currently assessing
outcomes and beginning the analysis of
assessment results. Preliminary General
Education outcomes were written by
counseling faculty in spring 2010. Ongo-
ing dialogue and development of GE out-

comes and assessment methods will con-
tinue throughout the fall of 2010, with a
goal to have established assessment meth-
ods in place by spring 2011. Student Ser-
vice areas have established student and
Program Learning Outcomes for all areas
of service. Assessment and analysis is
currently taking place in all Student Ser-
vice areas.

Reports on assessments and related action
plans for the 2009-2010 academic year
reveal that to date 30 percent of courses
offered during 2009-2010 documented
assessment results in WEAVE Online.
This number is expected to rise to at least
50 percent in 2010-2011 as faculty be-
come more practiced in the use of this
reporting system. When assessment data
is entered into WEAVE Online, related
action plans used for planning and budg-
eting purposes are also entered. Compre-
hensive reports are run through WEAVE
Online by campus administrators, deans,
the Department of Institutional Research
and Planning, the SLO Committee,
WEAVE Online Facilitators, and other
campus personnel. Reports indicate which
courses have established SLOs, assess-
ments, and action plans related to the as-
sessments. Beginning fall 2010, a map-
ping module will be implemented in
WEAVE Online that will allow mapping
of course sequences and content for each
academic certificate or degree program.
Mapping functions are expected to be
fully operational by fall 2011.

Forums for campus wide dialogue on
learning outcomes have been facilitated
through training workshops offered by the
SLO Committee and the DIRP. Work-
shops and informational presentations
were offered at Welcome Back Day 2009,
at Faculty Professional Development
events during the 2008-2009 and 2009-
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2010 academic years, in division and de-
partment meetings, in the Academic Sen-
ate, and through presentations to the AVC
Board of Trustees. Workshops and pres-
entations for the 2010-2011 academic
year will focus on quality improvement of
SLOs and assessment methods, analysis
of SLO data, the connection of SLO re-
sults to planning processes, and semester
updates where emergent issues, questions,
and answers can be addressed.

Since analysis of SLOs is now incorpo-
rated into yearly program review reports,
a new opportunity for dialogue has oc-
curred. Dialogue focused on improving
student learning is also expected to take
place as faculty creates action plans re-
lated to SLO assessment and as campus
committees, such as SPBC, discuss as-
sessment-related action plans.

B. Student Support Services

Online application through California
Community College Apply (CCCApply)
was introduced to students in 2004 for the
Admissions application and in 2008 for
Financial Aid Board of Governors (BOG)
Fee Waiver. The availability of online
applications supports the college’s com-
mitment to access regardless of locations.
In fall 2009 and spring 2010, 49 percent
of all admissions applications were sub-
mitted to Admissions and Records elec-
tronically through CCCApply. In 2008-
2009 the Financial Aid Office began of-
fering the CCCApply Board of Governors
(BOG) Fee Waiver online. The BOG Fee
Waiver was available to students seeking
immediate assistance for enrollment fees
when the Free Application for Federal
Financial Aid (FAFSA) data was not
available to the college. During the 2008-
2009 academic year, 1,246 online BOG
applications were processed. For the
2009-2010 academic year, 2,540 online

BOG applications have been processed
thus far. The success of the online BOG
Fee Waiver means that at least 3,786 stu-
dents were able to attend classes and have
their fees paid by the BOG Fee Waiver.
Students normally receive notification of
the CCCApply, and their BOG Fee
Waiver status within 24 hours of the
online application. To expedite the avail-
ability of financial aid funds to students,
Higher One was launched by Financial
Aid in spring 2009. Higher One is a finan-
cial and payment system which allows
students to elect a debit card, direct de-
posit, or a mailed check for financial aid
disbursements.

Additional online opportunities for stu-
dents to receive services have been intro-
duced throughout student services. In the
Counseling and Matriculation division,
the initial online orientation was com-
pleted in the 2004-2005 academic year
and several improvements to the orienta-
tion and a Spanish version were intro-
duced in the 2009-2010 academic year.
Also in Counseling and Matriculation, the
Assessment Center administered English,
math, and reading online Compass assess-
ments at 12 feeder high schools between
2007 and 2010. Job Placement’s College
Central Network (CCN) provides student,
alumni, and employers with access to job
posting and job opening via the Web.
SARS call is used throughout Student
Services and provides recorded messages
to students. Counseling programs use
SARS to remind students about appoint-
ments and scheduled group sessions. En-
rollment Services uses SARS to advise
students about priority and open registra-
tion, FERPA, posting of degrees and the
arrival of diplomas, Veterans priority reg-
istration, Special Admit open registration
reminder and in spring 2010, SARS was
used to inform students about the avail-
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ability of short term classes at the Palm-
dale Center. Although not in Student Ser-
vices, Cashier’s used SARS to advise stu-
dents of the drop for non-payment and, as
a result, fewer students are being can-
celled for nonpayment of enrollment fees.

To further facilitate student success,
classroom visits were conducted by the
Matriculation Counselor in the 2009-2010
academic year. During the visits, in addi-
tion to reviewing and providing the fol-
lowing handouts: What is Matriculation?,
The Basic Components of Your Partner-
ship with AVC, and Order of Priority
Registration, the Counselor also provides
information about various student support
services such as the Learning Center, Fi-
nancial Aid and Admissions and Records.
As a result of the classroom visits, several
changes have been made in Student Ser-
vices. The Matriculation Committee has
established guidelines that clearly identify
how priority registration will be adminis-
tered and criteria were developed
whereby groups can request consideration
for priority placement. The Matriculation
Committee plans to continue discussing
priority registration in 2010-2011. Also a
dialogue about the student handbook re-
sulted in the development of an online
handbook that no longer aligns with the
college catalog, but contains information
that will assist students in navigating
through the college. The online handbook
now contains topics such as goal setting,
exam tips, steps to financial aid, and how
to get a student identification card. Two
other changes that have been imple-
mented as a result of the classroom visits
include the creation of a channel which
allows students to view their completed
matriculation components after admis-
sions (assessment, educational plan, coun-
selor and orientation) and for students that
enroll in online classes, the presentation is

available on Blackboard or podcast.

The Information and Welcome Center’s
PLO and SLO requires students to navi-
gate through the admissions process and
high school students to know and com-
plete the matriculation components re-
spectively. The Welcome Center staff
provides a demonstration about how to
complete the admissions application, as-
sessment and orientation online during
high school campus orientations and writ-
ten instructions are provided in the Apply,
Plan and Pay brochure. This approach
gives the Outreach staff an opportunity to
continue supporting student success and
learning and enhance achievement of the
mission statement to place student success
and student learning as our number one
priority. As proof of the success, the high
school yield for AVC feeder schools in-
creased by 24 percent in fall 2009.

During intersession 2010, Admissions and
Records deployed Add Authorization
Codes (AAC) which permits students to
enroll online after a class begins, but be-
fore the census date. In spring 2010, over
75 percent of students successfully used
the codes to enroll online in a timely man-
ner. In October 2009, Graduation began
offering an online degree application
process and thus far over 200 students
have applied for graduation online. Dur-
ing the same year, Graduation received a
VETA grant and providing students with
Career Technical and Graduation infor-
mation were stated priorities in the grant.
Acknowledging that we have a diverse
community of learners, the brochures and
posters highlight the majority of the Ca-
reer Technical Certificate Programs and
the Graduation brochures and posters
summarize the benefits of graduating
from college. The Information Welcome
Center, Student Services, and various aca-
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demic divisions on campus provide the
brochures and display the posters in their
work stations.

Through grant funding from Taft College
the campus was able to hire a director of
extended services for the Palmdale Cen-
ter. The director was instrumental in as-
sisting the division deans in planning
class schedules based on student surveys,
ADR Associate’s survey, and enrollment
and expense data provided by the Depart-
ment of Institutional Research and Plan-
ning (DIRP). The goal to obtain 1000 sus-
tainable FTES was discussed in Strategic
Planning & Budget Council and Enroll-
ment Management Committee joint meet-
ings. A dialogue on building efficient
class schedules and student services needs
and requirements also took place in the
joint meetings. The availability of up-
dated and consistent data from DIRP has
facilitated data driven decisions regarding
the budget impact of the class schedule.
In order to ensure that the class schedules
met student needs, division deans pro-
vided the campus with a list of course re-
duction philosophies and guiding princi-
ples for the 2009-2010 academic year.
They included courses that are on track
for certificates, graduation or transfer,
growing Palmdale, maintain input from
Basic Skills and General Education
courses, target 11,500 FTES, Work Force
Development and support for athletic pro-
grams. The Palmdale Center has received
support from Student Services for several
years now. As of spring 2010, Counseling
has three counselors that service the Cen-
ter and existing staff have been trained to
perform registration transactions.

The development of a new college web-
site in 2009 resulted in consistency in the
presentation of Student Services elec-
tronic information. The majority of the

Student Services web pages have a Re-
lated Links section which include a link to
the recent College Catalog, Academics,
Policies & Procedures, Schedule of
Classes, Campus News and Events and
Transcripts.

C. Library and Learning Support Ser-
vices

The Library collection includes print and
e-book collections, as well as a reserve
textbook collection. The main book col-
lection includes 49,833 print books, 8,842
e-books, 393 volumes of bound periodi-
cals, 49 current print periodical subscrip-
tions, and over 22,000 electronic periodi-
cal subscriptions. The Library also in-
cludes approximately 8,000 pamphlets, an
art print file, and a map file.

Visitors borrowed 13,178 books in 2007-
2008, and 13,990 in 2008-2009. There
were 52,340 reserve book requests in
2007-2008, and 56,077 in 2008-2009.
There were 801,564 EBSCOhost searches
in 2008-2009. Approximately 1,125 stu-
dents attended one of 53 specialized re-
search methods workshops--a 51 percent
drop from 2007-2008. The number of Li-
brary tutorials taken by students has
grown rapidly over the past several years.
In 2007-2008 students took 5,122 tutori-
als. In 2008-2009 the number grew to
7,477; an increase of 46 percent. In 20009,
the Library began using a Web 2.0 prod-
uct known as LibGuides to create re-
search guides for students and faculty.
Twenty-three LibGuides have been devel-
oped since the beginning of 2009. Total
hits between January 2009 and December
2009 were 17,163. Total hits between
January 2010 and June 2010 were 18,772.
Four updated video tutorials were finished
in May, 2010. The librarians had a total of
18,535 transactions at the reference desk
for 2008-2009.
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The current Antelope Valley College Li-
brary print book collection is old and not
sufficient to support a student population
of 12,000 FTEs. As of January 2009, 59
percent of the library collection was 20
years old or older. The total holdings of
49,833 print volumes is 43 percent below
the average of similar community col-
leges. Antelope Valley College’s expendi-
ture of $49,833.00 is 51 percent below the
average expenditures for colleges of its
size. The Library began acquiring e-books
in 2008 and now has over 8,000. These
books have significantly improved the
currency of the collection.

The Library offers instruction in informa-
tion competency through credit classes,
research methods workshops, on on-one
instruction at the reference desk, online
and video tutorials, online research
guides, and other instructional materials
as appropriate. The Library now has stu-
dent learning outcomes for all credit
classes and the online library tutorials.
Assessments are in place for the credit
classes and tutorials.

The Information Competency Committee
has not met since before the last mid-term
report. The committee needs to be re-
viewed by the Information Competency
Librarian and a decision made concerning
its viability.

Services to Palmdale began in 2007. Ref-
erence service, research methods work-
shops, the online book catalog, and elec-
tronic databases are available to students.
A collection of reserve textbooks became
available to students at the Palmdale Cen-
ter in April of 2009.

The Library maintains a website on the
main AVC server. The reference/ elec-
tronic resources librarian maintains this

site.

The Learning Center is a one-stop facility
designed to support classroom instruction
by providing assistance to students with a
variety of services aimed at promoting
success in college and life-long learning.
The areas of services include: Academic
Skills Center, Reading Center, Writing
Center, ESL Study Center, Math Center,
General Tutoring and Supplemental In-
struction (Sl), and the Computer/Media
Check-In area.

The Learning Center offers student-
oriented tutoring with emphasis on one-
to-one and small-group tutoring. The
Learning Center’s tutorial program is cer-
tified by the College Reading and Learn-
ing Association and uses standards estab-
lished by the Council for the Advance-
ment of Standards’ (CAS) for the evalua-
tion of learning centers. A rubric for the
standards was developed by the Academic
Skills Specialist and was approved for use
by the Council for the Advancement of
Standards at their October 2008 meeting
in Washington DC. In addition, the
Learning Center also offers directed
learning activities; one-on-one meetings
with a learning specialist to assess and
identify students’ learning needs and de-
velop improvement plans; instructor-led
workshops on learning strategies, study
skills, as well as writing, ESL and Math
topics, and sessions; and tutor training
programs for Learning Center tutors. The
services and workshops are designed to
reinforce course content and to emphasize
good study habits.

General Tutoring and Supplemental In-
struction were the first to complete the
cycle of data collection in a piloted study
in fall 2006. Since the pilot study in fall
2006, all centers located in the Learning
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Center (Reading, Writing, General Tutor-
ing and Supplemental Instruction, ESL
and Math) have entered into the analysis
phase of student learning outcome meas-
urement. Results from the analysis have
guided some changes in tutor training.
While the Math and Reading centers have
demonstrated success, their data is not
considered statistically significant due to
a small sample size. However, General
Tutoring and the Writing Center have
demonstrated a statistically significant
change in the Student Learning Out-
comes.

The Instructional Multimedia Center sup-
ports and assists students and instructional
programs by offering media-assisted tu-
toring, videoconferencing, podcasting,
and other alternative modes of instruction.
The development and distribution of pod-
casts provides 24/7 access to faculty gen-
erated audio and video materials. The In-
structional Multimedia Center provides
equipment and multimedia for students,
staff, faculty and administrative use. Mul-
timedia and equipment is available to all
constituent groups for use in a variety of
venues including classrooms, labs, cafete-
ria, boardroom, and even off-campus.

The demand for multimedia support and
services from the Instructional Multime-
dia Center is increasing. During the pe-
riod from fall 2004 to fall 2009, equip-
ment circulation increased from 2,600 to
4,900 (an increase of 8 percent), media
circulation increased from 3,100 to over
4,900 (an increase of 58 percent), equip-
ment repairs increased from 7,200 to
14,430 (an increase of 100 percent), and
event set-up requests increased from 360
to 850 (an increase of 136 percent).

The Instructional Multimedia Center has
increased its support of instructional mul-
timedia for the Palmdale Center. Three
smart carts, each including an LCD pro-
jector, laptop, and a VHS/DVD player on
a portable cart are available. Liquid Crys-
tal Display projectors are also installed in
each classroom.

Much of the equipment the Instructional
Multimedia Center has acquired over the
past two years cannot be repaired. Instruc-
tional Multimedia Center staff is limited
and does not have the personnel to pro-
vide maintenance and repair service in a
timely fashion. The lack of additional
budget to fund the maintenance and repair
of campus wide equipment is also a con-
cern.

Although the Instructional Multimedia
Center has developed seven Student
Learning Outcomes, the first cycle of data
collection and assessment of the outcomes
has not yet been completed.

Currently 75 percent of the IMC media
collection is accessible through the Li-
brary online catalog. In fall 2009 librari-
ans began recataloging the collection to
correct errors and bring records up to cur-
rent standards. Reclassification of the In-
structional Multimedia Center collection
according to the Library Catalog system
was initiated in fall, 20009.

Assistance in developing computer liter-
acy skills (a subset of information compe-
tency) is offered to students who may lack
the background and skills needed to use
current technology. The Instructional
Multimedia Center staff answers technical
questions about computer use, software
and access to the Internet.
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Standard 111: Resources

A. Human Resources

The District has a Nondiscrimination and
Equal Employment Policy statement that
adheres to State administrative regula-
tions for equal employment opportunity
(EEO) Consistent with the law, EEO in-
formation is also present on our labor law
postings across campus.

The district’s employment policies and
procedures ensure fairness in employment
and that all directives are in board poli-
cies. Procedures include administrative,
confidential/management/supervisory
guidelines, as well as classified and fac-
ulty hiring policies. These documents are
available to all staff, as well as the public.
Faculty positions are announced nation-
wide in various publications and on web-
sites that help broaden the pool of poten-
tial applicants. The purpose is to comply
with Equal Employment Opportunity law
and to support the district’s commitment
to employing qualified administrators,
faculty, and staff members who are dedi-
cated to student success.

Due to budget constraints, a decision was
made at the Strategic Planning and
Budget Council to freeze all positions.
When positions are able to be filled, the
district fills vacancies from the most-
qualified candidates without regard to
race, color, religion, national origin, an-
cestry, sex, age, medical condition, men-
tal disability, physical disability, marital
status, sexual orientation, or veteran
status. When a vacancy occurs, the dis-
trict attempts to attract a pool of qualified
candidates and establish an inclusive se-
lection committee. An EEO representa-
tive, who has received training in EEO
practices, monitors each selection com-
mittee, and, each committee member is
given a summary of relevant EEO proce-

dures at the beginning of the process. The
Human Resources staff monitors the em-
ployment process to ensure adherence to
all policies and procedures. The district
has also established procedures for han-
dling and investigating any complaints of
discrimination in the employment proc-
ess.

The district establishes, adheres to, and
communicates clearly written policies en-
suring fairness and objectivity in all as-
pects of employment procedures. The dis-
trict’s commitment to its Equal Employ-
ment Policy is evident in all of its em-
ployment documents. Within the past
year, to further ensure that hiring is based
primarily on job related evaluations and
all applicants receive equal treatment, the
district has added an additional Equal
Employment Opportunity (EEO) training
component for all search committees. The
Human Resources Office ensures that all
members of every search committee have
taken the online EEO training. In addi-
tion, the director of human resources and/
or designee meets with each search com-
mittee at the first committee meeting and
reviews the members’ roles and responsi-
bilities. Other key protocols are also dis-
cussed, all of which have as their underly-
ing rationale the following: all members
are responsible for protecting the integrity
and credibility of the hiring and EEO
processes.

EEO Training - Number of Employees per cal-

endar year:
2007 2008 2009 2010
(thru
6/15/2010)
39 96 25 9

The degree audit for all current faculty
members and administrators continues
and is a process that is conducted by the
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Human Resources staff. Whenever faculty
and administrators are hired, degrees are
verified by official transcripts received
from accredited institutions. All degrees
and/or credentials are checked against the
Council for Higher Education’s Accredi-
tation database.

Since the Midterm Report, a director of
human resources and the vice president/
assistant superintendent of human re-
sources and employee relations were
hired. With these positions filled, the of-
fice is fully staffed. The director and vice
president are working with staff to de-
velop policies and procedures for Human
Resources. As a result of a campus survey
on the office’s effectives, the staff identi-
fied specific goals for improvement, such
as: (1) implement office efficiencies and
transition toward a self-service culture
among employees for human resources
and employee relations related informa-
tion and transactions through the use of
technology; (2) develop and track mean-
ingful metrics and benchmarks, both in-
ternal to the office (turnover rate, days to
fill vacant positions, cost per fill, em-
ployee diversity, days without injury, etc.)
and external (employee engagement sur-
veys), to provide and objectively measure
departmental performance and improve-
ment; and (3) develop a comprehensive
and coherent web presence for the depart-
ment to include all functional areas of the
service (payroll, recruitment, classifica-
tion, compensation, benefits, training, and
safety).

During the 2009-2010 academic year, the
Academic Senate discussed the need for
the establishment of an Institutional Re-
view Board, as was recommended by
Statewide Academic Senate. Now that the
college is committed to research, the Sen-
ate is reviewing documents and models

from other colleges as to the possible
committee’s purposes and committee
membership.

Due to budget constraints, the college has
had early retirements, staff members find-
ing employment elsewhere, and imposed
AP 3100 to consider a possible reorgani-
zation. There was campus wide discus-
sion, and as a result several divisions
were organized under one dean. For ex-
ample, the divisions of Social and Behav-
ioral Sciences and Business, Computer
Studies and Economic Development now
report to one dean. In addition, the cam-
pus has included faculty chairs/
coordinators to the campus organization.
Three divisions were identified and began
serving their terms. Once the state budget
improves, other identified divisions will
select faculty to serve as faculty chairs/
coordinators.

B. Physical Resources

Since the passage of the $139 million
Measure R Bond in 2004, the college has
embarked on its most ambitious construc-
tion plan since the Lancaster campus
opened in 1961 and has completed several
projects. In addition, alternative funding
sources have been identified, allowing the
college to complete the construction pro-
jects. With the passage of Proposition 1D
by California voters in 2006, additional
funds complemented efforts to match and
leverage existing bond funding, helping to
offset new construction shortfalls. The
college was awarded over $50 million in
Proposition 1D funding for new construc-
tion projects.

In accordance with the Educational Mas-
ter Plan, the Board of Trustees, at its
regular meeting on May 12, 2008, ap-
proved the webmaster position that up-
dates the existing Measure R construction
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website. The goal of the updated website
is to provide an information base for all
construction projects, the funding source,
and the progress for each construction
schedule. The Antelope Valley College
Measure R construction projects link can
be found at http://www.avc.edu/
administration/facilities/citizensover
sight/. Information is also available here
on the Citizens’ Oversight Committee
(COC). The COC, which consists of com-
munity members appointed by the Board
of Trustees, meets on a quarterly basis.
Committee members are provided the
status of all bond construction projects,
schedules, and financial reports.

Several campus improvements and tech-
nological infrastructure upgrades have
also helped to ensure that the facilities
remain well built and useful over an ex-
tended period of time. The main campus
was provided 900 additional parking
spaces in the North Parking Lot, com-
pleted in May 2007. The college also
committed funds to several projects that
significantly upgraded existing facilities,
such as the replacement of locks and exte-
rior doors, exterior lighting, Americans
with Disabilities Act (ADA) barrier re-
moval and access improvements, and Li-
brary expansion and remodeling.

For example, the West Campus Infra-
structure Expansion project encompasses
55 acres of the west side of the Lancaster
campus and provides new athletic fields,
road and lighting improvements, land-
scaping, a grounds support facility, a
waste and recycling area, ADA/safety and
code compliance, and a new stadium.
Phase Il of the expansion included addi-
tional parking with storm, sewer, and
electrical infrastructure upgrades. The en-
tire project was completed in spring 2010.

An additional 600 parking spaces with
strategically placed emergency telephones
were provided in the west campus parking
lots. This construction was completed in
August 2008.

Construction of a new parking lot was
completed in August of 2006 on the north
side of the campus. It accommodates
1,003 automobiles and includes emer-
gency telephones located strategically
throughout the parking lot.

The Environmental Horticulture Science
Facility complex was completed in Au-
gust 2009. It includes greenhouses, labs,
and a large outdoor space that provides
students with hands-on experience in
landscape construction and environmental
horticulture.

The Facilities Services complex was com-
pleted on July 2, 2009. It includes a new
campus warehouse, a maintenance facil-
ity, office spaces, and design and blue-
print rooms.

The Auto Body Facility was completed in
February 2010. It is a 5,460 square-foot
facility with two state-of-the-art down-
draft paint spray booths which will help
students acquire the skills and knowledge
needed for employment in auto body re-
pair.

The Theater Arts complex will provide
instructional programs in a 400-seat facil-
ity. The complex includes the main thea-
ter and stage, a scene shop, costume and
make-up areas, dressing rooms, audio-
visual booths, and storage and support
areas. Theater Arts courses for stagecraft,
stage lighting, and other production skills
will be taught in the facility. Ground-
breaking for this project took place in
January 2009. Due to state budget con-
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straints related to the national economy
and the bond market, state funding was
suspended for approximately six months.
This caused a short delay in project com-
pletion which is now estimated to be in
February 2011.

The Math, Science and Engineering and
the Health Sciences divisions will be
served in a new two-story building that
will provide additional space for new pro-
grams. The building will replace the exist-
ing science buildings that have become
obsolete. Groundbreaking for this project
took place on May 7, 2010. The estimated
completion is in August 2012.

The college continues to explore alterna-
tive resources when it comes to matching
funds for construction projects. The Ante-
lope Valley College Foundation diligently
helps to raise funds in support of the col-
lege programs and services through their
work with the community.

The mission of the district security and
campus police is to protect and serve the
community, students, faculty, and guests.
Campus security and campus police per-
sonnel are contracted from the Los Ange-
les County Sheriffs Department and work
as a team with each division on campus.
They can be supplemented, if the need
arises, by additional Sheriffs Department
personnel from the local area to ensure a
safe learning environment. Since the 2004
self study report, the Campus Safety &
Security personnel developed a website
informing the public of crime statistics on
campus that can be found at
www.avc.edu/administration/police. The
Los Angeles County Sheriffs Department
personnel working on contract at the col-
lege have the responsibility, under the
Jeanne Clery Disclosure of Campus Secu-
rity Policy and Campus Crime Statistics

Act, to compile campus crime statistics
and keep the local community and college
informed of all incidents that concern
safety and security matters.

C. Technology Resources

A technical trainer has been hired. Em-
ployee training has been expanded (and
some training is available as video clips
on the college website). Video clips allow
employees to view training when it is
most convenient and relevant for them.

D. Financial Resources

The LACOE system completed conver-
sion to Peoplesoft. Fiscal reports are now
posted to the fiscal reports drive on a
weekly basis, and they are accessible to
all managers and union officers.

Allowable growth targets have been
achieved every year that there has been
funding available for growth. In the most
recent years, enrollment targets have been
set to reduce sections, and thereby, reduce
costs. These targets have also been met.
The Ad Astra scheduling software was
acquired and is being used for room man-
agement in association with the develop-
ment of the fall 2010 schedule of classes.

Additional classrooms have been leased at
the Palmdale Center to accommodate a
target of 1,000 FTES. All rooms are
equipped with multimedia computer pro-
jection equipment. A computer lab is also
in place.

The Board of Trustees receives monthly
reports regarding the financial status of
the district from the Office of Business
Services. Audit exceptions have been de-
clining each year and there have been no
major audit exceptions for the last two
years.
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Standard 1V: Leadership and Govern-
ance

A. Decision-Making Roles and Proc-
esses

College Coordinating Council (CCC)
continues to be responsible for ensuring
that any changes to major councils and
college wide committees, except for the
Academic Senate and its standing com-
mittees, are informed of any recom-
mended changes to membership, terms,
reporting relationships, or purposes. CCC
has now developed a book, which con-
tains all current committee forms and
have made the campus informed of any
revisions through myAVC.

The district has maintained its subscrip-
tion to Community College League of
California Polices and Procedures service,
and regularly informs appropriate indi-
viduals and committees of any laws and
regulations changes that require consid-
eration for their review and recommenda-
tion. The process for review is now well
established with CCC in ensuring that
board policies and procedures are current
and presented to the Board of Trustees for
either approval (policy) or information
(procedures).

The college and community have main-
tained open communication with the col-
lege superintendent/president. “Dialogue
with the President,” regarding various
topics, often suggested by the college
community, are held through out the aca-
demic year. The dialogue sessions are of-
fered on different days and times to allow
constituencies an opportunity to attend
and contribute. The schedule with topics
is presented early in the academic year
with reminders as dates approach. Faculty
have the opportunity to earn “Standard 1
Flex” credit for attending each dialogue
session. In addition, to the dialogues, the

superintendent/president regularly meets
with college leadership: Academic Sen-
ate, Antelope Valley College Federation
of Teachers, Antelope Valley College
Federation of Classified Employees, and
Associated Student Organization. In addi-
tion, he meets with the confidential/
management/supervisory employee group
and the student trustee. These strategies
for communication have helped ensure
that voices and ideas are listened to and
all are vested in the institution.

In June, the superintendent/president
works with the Board of Trustees in re-
viewing the campus current year accom-
plishments and suggestions for the fol-
lowing academic year goals. This process
has occurred since the last 2004 self study
in order to: (1) encourage communication;
(2) educate the campus; and (3) ensure
that the superintendent/president and
campus strategic goals are not in conflict.
The annual “Campus Goals Led by the
Superintendent/President” and list of ac-
complishments are available to the cam-
pus through myAVC. In addition to the
annual establishment of campus goals and
review of campus accomplishment, the
President’s Executive Council tasked the
Educational Master Plan subgroup of
SPBC and the accreditation faculty coor-
dinator to develop and publish a chart,
which will display the important connec-
tions (or interdependency) between (or
among) accreditation standards to major
planning documents and committee re-
sponsibilities. It is expected that this will
keep (1) accreditation at the forefront of
the campus mindset, and (2) improve the
process of conducting the college’s ac-
creditation reports.

Antelope Valley College invited the col-
lege constituencies to have an opportunity
for full participation, while not all were
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able to directly work on the development
of the 2010 Self Study, many were able to
serve as a resource to the Steering Com-
mittee and Standard Committees. The en-
tire campus had an opportunity to offer
feedback to each of the standards, as well
as the full self study.

B. Board and Administrative Organiza-
tions

As stated earlier, all of the board policies
and procedures are current, and, when
needed, either developed or revised. The
Board of Trustees now has a “Board’s
Code of Ethics” (BP 2715) and a board
policy regarding the accreditation process
(BP/AP 3200).

As the 2010 Self Study makes clear, the
college has invested a great deal of time
and energy into making Student Learning
Outcomes and Operational Outcomes a
central part of the campus culture. The
campus community recognizes the value
of identifying what students must obtain
as they leave our courses, and programs.
It also recognizes the value of data in
making informed decisions. Presentations
on outcomes regularly occur, and the first
meeting of the academic year, “Welcome
Back Day”, has Faculty Professional De-
velopment activities. Faculty Recognition
Day, division and staff meetings, and
Board of Trustees meetings are other ven-
ues where outcomes are discussed. The
college has demonstrated its commitment
by the establishing of the Student Learn-

ing Outcomes Committee, a standing
committee of the Academic Senate. It is
anchored by faculty, but also various con-
stituencies on campus. The committee is
co-chaired by a faculty Senate appointee
and the director of institutional research
and planning. The research analyst, who
is also the WEAVE Online Administrator
for the campus is also a committee mem-
ber. In addition to this responsibility, he
provides group and one-on-one training in
the application of WEAVE Online for
data entry.

The new budgeting and planning process
established by the Strategic Planning &
Budget Council (SPBC) has been used
and tested now for several academic
years. The Blueprint for Planning and the
Cycle of Evaluation have demonstrated
their effectiveness. It has done so both
when the college has had funds for
growth and when the college needed to
restrict funding requests. What has been
found to be most helpful in the applica-
tion of these processes, is the joint meet-
ings with SPBC and the Enrollment Man-
agement Committee. Together, there has
been dialogue, review of data, and con-
sensus on final recommendations to the
college superintendent/president. These
meetings have fostered a shared responsi-
bility for the decisions made by all.

The college superintendent/president’s
contract was extended to June 30th, 2012.
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Standard I: Institutional Mission and Effectiveness

The institution demonstrates strong commitment to a mission that emphasizes
achievement of student learning and to communicating the mission internally and
externally. The institution uses analyses of quantitative and qualitative data and
analysis in an ongoing and systematic cycle of evaluation, integrated planning, imple-
mentation, and re-evaluation to verify and improve the effectiveness by which the mis-

sion is accomplished.

I.LA. Mission

The institution has a statement of mis-
sion that defines the institution’s broad
educational purposes, its intended stu-
dent population, and its commitment to
achieving student learning.

Descriptive Summary

Antelope Valley College’s (AVC) mis-
sion is integral to the college’s strategic
planning and budgeting; it ensures that
programs and services are: (1) meeting
the needs of students; and (2) identifying
the needs of the community. The mission
verifies that the Board of Trustees, admin-
istrators, faculty, confidential/ manage-
ment/supervisory and classified employ-
ees are committed to delivering the best
programs and services to students. The
Academic Policies & Procedures Com-
mittee (AP&P), a standing committee of
the Academic Senate, annually reviews
and revises, when required, the mission.
Since 2004, the mission has been revised
twice in (2008 and 2009). A revision was
made, due to a Title 5 language change
from Vocational and Technical Education
to Career Technical Programs,® and as a
result of the Basic Skills Initiative. As
stated in the 2008 Follow Up Report, it
was a result of a request by the Basic
Skills Committee. In support of the Basic
Skills Initiative, the mission was revised
to include, “Basic Skills courses (non de-
gree applicable) in reading, writing,
mathematics, English as a Second Lan-
guage, and learning and study skills.”
During the spring 2010 semester, AP&P

reviewed and made one editorial change
to the mission. The change was putting
“We offer” in bold and underlined.* The
change was presented to the Academic
Senate and was approved on May 20,
2010, which then informed the Strategic
Planning & Budget Council (SPBC)® on
May 26, 2010. The Board of Trustees was
informed of the editorial change at its
June 2010 meeting.’

The mission of Antelope Valley Commu-
nity College District is “to serve the com-
munity by placing student success and
student-centered learning as our number
one priority through higher educational
standards and innovative programs and
services in a professional, team-driven
environment. Antelope Valley College
takes pride in providing a quality, com-
prehensive education for a diverse com-
munity of learners. We are committed to
student success, offering value and oppor-
tunity to all members of our community.
We offer the following: Associate De-
grees for students who complete the col-
lege’s general education and proficiency
requirements, combined with a minimum
of 18 semester units in a designated major
or an area of emphasis; Transfer Courses
in Natural Sciences, Social and Behav-
ioral Sciences, Humanities, Language and
Rationality, and Diversity Studies. Com-
pletion of these courses allows students to
enroll in upper division (junior, senior)
programs at accredited four-year institu-
tions through articulation agreements with
universities; Career Technical certificate
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and degree programs comprised of techni-
cal and occupational courses designed to
enhance students’ knowledge and skills
leading to employment, career advance-
ment, certification, and state and federal
licensure. We award both locally ap-
proved certificates and Chancellor’s Of-
fice Approved certificates. In addition, we
offer Basic Skills Courses (not-degree
applicable and non-credit) in reading,
writing, mathematics, English as a Second
Language, and learning and study skills.
These courses offer students essential
foundation skills that are necessary for
success in college level degree and certifi-
cate applicable courses; Student Support
and Instructional Support Services con-
sisting of counseling, matriculation, trans-
fer and employment services, disabled
student services, financial aid, student de-
velopment, library instruction and sup-
port, instructional resources and learning
assistance instruction. These services sup-
port the needs of students in pursuing and
achieving their educational goals; Work-
force Preparation and Economic Develop-
ment through workforce programs, job
preparation courses (not-degree applica-
ble), and a variety of services that contrib-
ute to the educational and economic well
being of the community; and Personal
Enrichment and Professional Develop-
ment through community services, not-
for-credit classes and services that de-
velop the knowledge, skills, and attitudes
necessary for students to be successful
members of the community. These classes
enhance the community’s social, cultural,
and economic well-being.”’

The college mission is widely communi-
cated. The mission is published in the
Educational Master Plan,? the College
Catalog, the Faculty Handbook,® the Stu-
dent Handbook,™ the college website,™
the Strategic Planning & Budget Council

Annual Review Report,? and the AVC
Tentative and Adopted Budget Reports.*

In support of the mission, the college vi-
sion states the following: ““to provide
quality education that enriches lives and
builds futures.” In addition, the Philoso-
phy statement indicates that as a compre-
hensive community college, Antelope
Valley College is dedicated to provide
services to a broad range of students with
a variety of educational goals. It is
uniquely capable of responding to the re-
quirements of regional business, industry,
and public service, as well as the social
and cultural needs of the Antelope Val-
ley.*

The mission, along with the vision and
philosophy statement, are the basis for
planning, resources allocation, and for
evaluating institutional effectiveness.
They are the foundation of campus dia-
logue of what we do, why we do it, how
well we do it, and what more can be done
to serve our diverse student population.
The mission emphasizes the college’s
purpose to be student-centered by offering
high educational standards and innovative
programs and services as a number one
priority. The mission, philosophy state-
ment, and vision statement serve as the
open windows through which the external
community can view the college’s expec-
tation in meeting the needs of students.

In addition, derived from the mission and
in consideration of the college vision and
philosophy, are the six Institutional
Learning Outcomes (ILOs).”® The ILOs
were developed in fall 2005. The Strate-
gic Planning & Budget Council (SPBC)
recognized the importance of developing
a new budgeting process that identified
what students upon leaving the college
will be capable of demonstrating in order
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to succeed and to be lifelong learners. The
six Institutional Learning Outcomes
(ILOs) are: (1) analyze diverse perspec-
tives from a variety of disciplines and ex-
periences that contribute to the develop-
ment of self awareness; (2) value and ap-
ply lifelong learning skills required for
employment, basic skills, transfer educa-
tion, and personal development; (3) dem-
onstrate a breath of knowledge and ex-
perience from the humanities, social and
behavioral sciences, arts, natural sciences
and mathematics; (4) solve problems us-
ing oral and written communication, criti-
cal thinking and listening skills, planning
and decision making skills, information
literacy and a variety of technologies; (5)
demonstrate good citizenship and team-
work through respect, tolerance, cultural
awareness and the role of diversity in
modern society; and (6) identify career
opportunities that contribute to economic
well being of the community.

The mission along with the vision, phi-
losophy, and ILOs are incorporated into
every aspect of the campus community,
whether in shared governance councils,
campus wide committees, or student body
activities. SPBC, in fall 2005, not only
developed the ILOs, but an entirely new
planning and budgeting process. The
budget and planning process is driven by
the college mission that incorporates re-
search, planning, and evaluation into the
decision making process. This process
considers the college’s mission, vision,
and values, embedding communication
within and across the campus and to the
local community.*® The Educational Mas-
ter Plan, the strategic plan, is the responsi-
bility of SPBC. The Educational Master
Plan drives instructional programs, ser-
vices to students, and all of the college
operations. Revisions to the Educational
Master Plan are based upon the assess-

ment of Student Learning Outcomes and
Operational Outcomes identified and as-
sessed in the program reviews. The SPBC
subgroups develop major planning docu-
ments derived from the Educational Mas-
ter Plan: Finance Plan,'” Facilities Plan,*®
Human Resources Plan.*® Additional
plans developed in support of the Educa-
tional Master Plan from campus wide
committees are: Communication/ Market-
ing Plan,?® Technology Plan,** Enrollment
Management Plan,* Equal Opportunity
Plan,? Student Equity Plan,* Basic Skills
Plan,?®> and the Matriculation Plan.?® The
Educational Master Plan is reviewed an-
nually for revisions and modifications
based upon the outcomes assessments
through the ILOs and program reviews.
Revisions to the Educational Master Plan
are completed on a three-year cycle as
reflected in Administrative Procedure
3250.7

Antelope Valley College affirms the
rights of each individual and respects hu-
man dignity. The programs and activities
of the college define the ILOs and foster
the individual student’s ability to think
clearly, critically, socially, and independ-
ently to meet the demands of an increas-
ingly complex society. Student success is
the primary concern of the college. The
curriculum, activities, and services of the
college help students understand their
physical, cultural, social, and diverse en-
vironment.

Self Evaluation

The mission is widely published and
drives the planning and budgeting proc-
ess. Through the vision, mission, and phi-
losophy, Antelope Valley College defines
its broad educational purposes, its in-
tended student population, and its com-
mitment to achieving student learning.
The program reviews for academic af-
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fairs,?® student services,?® and the nonin-
structional areas® have Student Learning
Outcomes/Operational Outcomes as a
central focus in their self evaluation. The
Institutional Learning Outcomes (ILOs)
connect to the Student Learning Out-
comes/Operational Outcomes and pro-
gram learning outcomes that are assessed
and discussed in program reviews. The
outcomes inform and define the college’s
student centered approach. These out-
comes are reviewed through qualitative
and quantitative assessment by the vari-
ous offices, divisions, departments, and
areas of the college. Data provided by the
Department of Institutional Research and
Planning is standardized for academic af-
fairs and student services. Upon request,
noninstructional areas also have their spe-

methods in a comprehensive fashion. The
ILO’s have been assessed on an annual
basis using a 20 question survey*’ of
AVC students. The Strategic Planning &
Budget Council established a taskforce to
determine if the ILOs need revision to
more directly assess if they are being
achieved, as well as surveying students on
their impression of the achievement of the
ILO’s.

Each academic year, AP&P ensures that
the mission is current. The committee
consists of members representing each
division and within student services. The
review process involves all segments of
the campus constituencies.

Planning Agenda

cific data needs met.3! The ILO’s have  None.

been difficult to evaluate with direct

ILO Assessment Survey Results

2007-2008 2008-2009 2009-2010

ILO Average ILO % ILO %
1 74% 1 76% 1 71%
2 78% 2 72% 2 70%
3 63% 3 55% 3 54%
4 64% 4 70% 4 65%
5 58% 5 68% 5 63%
6 43% 6 37% 6 32%
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I.LA.1. The institution establishes student
learning programs and services aligned
with its purposes, its character, and its
student population.

Descriptive Summary

The college mission states that Antelope
Valley College takes pride in providing a
quality, comprehensive education for its
diverse community of learners. The col-
lege is committed to student success, of-
fering value and opportunity to all mem-
bers of the community. Antelope Valley
College offers associate degrees and cer-
tificates for both transfer and nontransfer
students. The college offers noncredit
courses to students who assess below col-
lege level. Due to budget restraints, the
college suspended the General Education
Development (GED) course offerings. A
goal of the Enrollment Management
Committee was to review the GED offer-
ings and asked the Academic Senate for a
recommendation. The Academic Senate
recommended that the course offerings be
on hiatus until 2011.* The college also
offers student services in the area of En-
rollment Services, Counseling and Ma-
triculation, and Student Development and
Student Program and Services. Within the
department of Enrollment Services there
are areas such as Admission and Records,
Transcripts, Enrollment Management, and
Veteran’s Affairs Program. Within the
Counseling and Matriculation Division
there are areas such as the Counseling
Services, Assessment Center, and EXx-
tended Opportunity Program & Services.
Within Student Development and Student
Program and Services there are areas such
as Associated Study Body, Financial Aid,
Job Placement, and CalWORKSs. Beyond
the student services, student support con-
tinues within Academic Affairs. Basic
Skills Support Services, the Child Devel-
opment Center, the Learning Center are

extended to students in support of student
learning.

The Learning Center includes Academic
Skills Program, ESL Study Center, Math
Center, Reading Center, Supplemental
Instruction, Tutoring Program, and the
Writing Center. Each is centered on: (1)
the mission of the college; and (2) the In-
stitutional Learning Outcomes, SLOs,
OQS, and PLOs.

One example is Early Alert. Early Alert is
a proactive early warning system for stu-
dents at risk of failure. Early Alert intru-
sively connects with students at risk and
matches them with an appropriate inter-
vention or service (EARLY), and so in-
creases the probability of their success.
Early Alert is housed in the Academic
Skills Center in the Learning Center.

The Academic Skills Center collects data
on Early Alert. In fall 2009, it was discov-
ered that over 60 percent of AVC students
were unsuccessful in at least one class. Of
the students using the Early Alert service,
about one-third are unsuccessful, one-
third drop the class, and one-third are suc-
cessful. Early Alert data® is reported to
the faculty each semester through the Fac-
ulty Professional Development Program
(FLEX). Since 2005, the campus has had
a paperless Early Alert service.

Another example is the Extended Oppor-
tunity Programs & Services (EOP&S). It
is a student services program designed to
supplement the regular educational pro-
grams of the college by encouraging and
supporting the enrollment of students
handicapped by language, social, and eco-
nomic disadvantages. The program sup-
ports and facilitates the successful com-
pletion of students’ educational and career
goals and objectives. The Cooperative
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Agencies Resources for Education
(CARE) program, an additional educa-
tional support service, is designed for the
EOP&S student who is the parent of at
least one child under the age of 14 years,
or the single head of a household. EOP&S
students are qualified to receive TANF/
CalWORKSs cash aid and ancillary ser-
vices for themselves or their children.

The EOP&S/CARE program is commit-
ted to the college mission (as demon-
strated in the Program Learning Out-
comes). The support services provided to
disadvantaged students produce signifi-
cant success, persistence and retention
rates that exceed those rates for all other
students in the general college population.
In 2008-2009, the program served 1,229
students. Of that number, 101 program
participants received AA/AS degrees; 34
received certificates; and 46 transferred to
four year colleges or universities. The
EOP&S student persistence rate from the
fall semester of 2008 to the spring semes-
ter of 2009 was 81.1 percent.®

In support of the mission in providing
personal enrichment and professional de-
velopment, the Community Services of-
fers lifelong learning experiences to the
community through a variety of short-
term, self support, and not-for-credit pro-
grams. They offer basic, technical, and
professional business courses designed to
develop skills that can lead to employ-
ment, job advancement and enhancement
and/or certification. This service also de-
livers customized training to local busi-
nesses and/or organizations.

Beyond the college mission, the college,
in cooperation with Antelope Valley High
School District, partnered to establish the
“Student On the Academic Rise” (SOAR)
High School. SOAR students take both

high school and college classes simultane-
ously and earn their high school diploma
and associated degree within five years.*®

All of the various divisions, departments,
and areas whose mission is to support stu-
dent learning utilizes the resources of the
Department of Institutional Research and
Planning (DIRP). For example, the data
collection and analysis performed by the
Early Alert service is conducted jointly
with the DIRP. The analysis in support of
the EOP&S outcomes is also conducted
jointly with DIRP. The data are collected
and incorporated into program reviews,
and then used for budget allocation re-
quests and in determining institutional
effectiveness.

Self Evaluation

The college is either establishing or
evaluating the effectiveness of student
learning programs and services at all
times, and utilizes current program re-
views that align to the college mission
and learning outcomes. The Department
of Institutional Research and Planning
(DIRP) provides data for both instruc-
tional and noninstructional program re-
views. The data facilitates short-term and
long-term planning and resource alloca-
tion requests to SPBC to implement the
Educational Master Plan. The program
reviews are conducted every four years,
with an annual review. Program reviews
state the SLOs/OO0s and PLOs of many of
the services and learning programs for
students.”® ® 3 The data provided by
DIRP are also used for the Enrollment
Management Committee, as it considers
budget restraints in determining course
offerings, student learning programs and
services. DIRP data also contributes to
other campus efforts that seek to ensure
strong offerings for students in meeting
their educational goals.
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For academic divisions, program reviews
measure and analyze student success and
retention for each course within the divi-
sion. Other measures of success are also
analyzed, such as certificate and degree
attainment. Another important data ele-
ment related to program review is that of
student demographics. This type of data is
scrutinized at the individual course level
to ensure that there is no disproportionate
impact on student minority groups. The
DIRP also works with the dean of student
development and student programs and
services to produce annual data updates
for the campus Student Equity Plan, and a
member of the DIRP staff is assigned to
attend Student Success & Equity Commit-
tee meetings. Noninstructional areas are
given data for their program reviews by
the DIRP. The data are provided in: (1)
the Fact Book;* (2) example surveys
from past relevant program reviews; and
(3) suggestions on custom data that may
be helpful. The programs use the data in
evaluation of their program success in
serving students (through population rep-
resentation and through student satisfac-
tion survey results) and in identification
of campus and community needs through
review of changes in population and
demographics.

Planning Agenda
None

I1.A.2. The mission statement is approved
by the governing board and published.

Descriptive Summary

The college has a clear and well estab-
lished process for reviewing, and, when
needed, revising the mission. Annually,
the Strategic Planning & Budget Council
(SPBC), a college governance council,
requests the Academic Policies & Proce-
dure (AP&P) Committee, a standing com-

mittee of the Academic Senate, to review
the mission.®® AP&P considers any
change to Title 5 regulatory laws or re-
quests from campus constituencies. Since
the last self study, two revisions have oc-
curred. In 2008 the Basic Skills Commit-
tee requested AP&P to include Basic
Skills language from Title 5 and Basic
Skills Initiative into the college mission.
On March 28, 2008 AP&P recommended
to the Academic Senate the language for
inclusion. The Academic Senate approved
the action on April 17, 2008. Another re-
vision occurred in 2009 with the change
in Title 5 language from “Certificate Pro-
grams” to “Career-Technical.” AP&P
made the revision on May 14, 2009. The
Academic Senate approved the recom-
mendation revision on June 4, 2009. In
spring 2010, the AP&P made only minor
editorial changes.

The AP&P Committee ensures that there
is campus wide dialogue in the review
process. Committee members are required
to talk to their constituencies. Constituen-
cies are sought for their input concerning
any revisions to the mission or other rec-
ommendations, if appropriate. After am-
ple opportunity is afforded to the campus,
the committee takes action on any revi-
sion or affirms the current mission. The
Academic Senate is then presented the
mission for final action. SPBC is in-
formed of the action of the Academic
Senate and reviews the mission as budget-
ing and planning for the next fiscal year
begins. The affirmed or approved mission
is presented to the Board of Trustees as
per BP 1200 District Mission." The cur-
rent mission is published in the Educa-
tional Master Plan, college catalog, Stu-
dent Handbook, Faculty Handbook, col-
lege website, Strategic Planning &
Budget Council Annual Review Report,
and AVC Tentative and Adopted Budget

AVC Institutional Self Study Report 2010

117

www.avc.edu



Reports. college website http://
www.avc.edu/aboutavc/mission.htm.

Self Evaluation

As stated, the mission is widely published
and found in many of the college major
documents. The college business cards
are inscribed on the back with a portion of
the mission: “At Antelope Valley College
we take pride in providing a quality com-
prehensive education for a wide variety of
learners. We are committed to student
success, offering value and opportunity
for all members of our community.” The
mission’s last major revision occurred in
2008 per the Basic Skills Committee re-
quest, as a result of the Basic Skills Initia-
tive. The most current review of 2010 re-
affirmed the statement with a minor edito-
rial change “We offer” was put in bold
and underlined. Annually, the mission is
reviewed as per BP 1200.

Planning Agenda
None

I.A.3. Using the institution’s governance
and decision-making processes, the insti-
tution reviews its mission statement on a
regular basis and revises it as necessary.

Descriptive Summary

Under the oversight of the Strategic Plan-
ning & Budget Council (SPBC) and the
Academic Policies & Procedure (AP&P)
committee, the college mission is re-
viewed on an annual basis. AP&P keeps
abreast of any Title 5 changes, ensuring
that language and/or content is incorpo-
rated into any recommendations to the
Academic Senate, and in turn, SPBC and
Board of Trustees. Campus wide commit-
tees can also make requests to AP&P for
possible revisions to the college mission.
The mission is incorporated into all major
documents (i.e. Educational Master Plan,

SPBC Annual Review Report, AVC Ten-
tative and Adopted Budget Reports). It is
also presented in the college catalog and
highlighted on the back of the college
business cards® used by staff members.

The AP&P procedure requires campus
wide participation and discussion. The
AP&P Committee is co-chaired by the
vice president of academic affairs and an
academic senate appointed faculty mem-
ber. The committee is made of ten faculty
division representatives, one dean of tech-
nical education, one dean of transfers, and
one dean of student services. There is also
an Articulation Officer (nonvoting) on the
committee, and two ASO representatives
(one voting and one nonvoting). The com-
mittee is also supported by an academic
affairs technician. SPBC’s membership®
is reflected of each constituency group,
including student representation (non vot-
ing) and college superintendent/president
serving as an ex-officio member.** The
process for the annual review of the mis-
sion is well established in both procedures
for SPBC, college governance council,
and AP&P, the standing committee of the
Academic Senate.*®

The mission and the Institutional Learn-
ing Outcomes (ILOs) are central to the
planning and budgeting process. The mis-
sion is also contained in each major docu-
ment of the college. The Educational
Master Plan and program review proce-
dures ensure that the mission is consid-
ered for future planning. As offices, divi-
sions, departments, and areas, for both
instructional and noninstructional pro-
grams, conduct their self study, and as
peer review teams validate their findings,
the mission is center stage. At the begin-
ning of each academic year, the Academic
Senate reviews the Academic Senate Op-
erations Manual* and reminds faculty of
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the Faculty Handbook.? These documents
contain the college mission, as well as,
the ILOs. Students are informed of the
college mission and ILOs through the col-
lege website and the Student Handbook
that is updated annually.’® The district
mission is in Board Policy BP1200.

Self Evaluation

The Strategic Planning & Budget Council
(SPBC) initiates a review of the mission
each year. The Academic Policies & Pro-
cedures Committee, through its represen-
tatives, revises or affirms the mission.
The most recent mission review resulted
in a minor editorial from “We offer” to
“We offer.”

In the spring of 2009, the Accreditation
Steering Committee sent out a campus
wide 2010 accreditation self study survey
to evaluate awareness of accreditation re-
lated issues. Survey responses were col-
lected from 453 students, 69 staff, 189
faculty, 20 community members, and 28
administrators. Nearly 80 percent of the
Administrators, Faculty, and Staff cor-
rectly identified where to find the college
mission, while roughly 50 percent of the
students and community members sur-
veyed were able to identify where the col-
lege mission is located.*

Planning Agenda
None.

I.A.4. The institution’s mission is central
to institutional planning and decision
making.

Descriptive Summary

The mission is central to institutional
planning and to decision making. As
stated in the Antelope Valley College
Educational Master Plan, “The Educa-
tional Master Plan provides a blueprint

for the future of Antelope Valley Com-
munity College District over the next 10
years. It serves as the foundation of sub-
sequent plans for the allocation of campus
resources and district goal setting.”

The mission is the basis for institutional
planning, program development, and col-
lege operations. It is generated via input
from constituents, the superintendent/
president, and the Board of Trustees.
Since the last self study, there was cam-
pus wide dialogue in developing a plan-
ning and budgeting process that allows
the college to evaluate: (1) what it is do-
ing; (2) review evidence; and (3) utilize
evidence for informed dialogue that leads
to improvement and planning with the
effect of improving student learning. In
fall 2005, the college had identified that
process and immediately began the devel-
opment of the six 1LOs."

The campus community also initiated the
work for the development of both Student
Learning Outcomes/Operational Out-
comes and Program Learning Outcomes.
The new budgeting process resulted in
revisions and, in some cases, development
of program review procedures. These
were for academic affairs, student ser-
vices, and noninstructional areas that spe-
cifically require identification and assess-
ments of outcomes.®® %3 SPBC, with
support of the college superintendent/
president, requires current program re-
views, with annual reports for new budget
allocations. The use of data in SPBC, pro-
gram reviews and major committees, such
as Enrollment Management, have been
used. The data has been both qualitative
and quantitative. It has resulted in a sys-
tematic cycle of evaluation for integrated
institutional planning and decision mak-
ing. The Educational Master Plan remains
current, with reviews and updates every
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three years.

Self Evaluation

The college mission is core to all institu-
tional budgeting, planning, and decision-
making. A survey was conducted in 2010
to determine employee perceptions of
program review and its link to the budget-
ing process. Out of 222 respondents, 79.7
percent reported their program or depart-
ment had conducted a program review.
Another five percent reported they had
not conducted program review. The re-
maining 15.3 percent did not know if they
had conducted program review. Survey
results on whether program reviews influ-
enced decisions and determine budget al-
locations found that the majority of re-
spondents believed that their input on pro-

gram review was valued and that the pro-
gram review process was playing a role in
budget requests and expenditures for their
area. There was a slight decline in agree-
ment on the link between program review
requested needs and budget requests (66.2
percent) than the percentage who agreed
that program review was a valuable tool
for providing input to the process (72.9
percent). The lower percentage continued
when respondents were asked to look be-
yond the current declining budget situa-
tion, with 65.4 percent saying there would
be a correlation between budget and pro-
gram review in a better budget year.**

Planning Agenda
None.
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Standard I.B.—Improving Institutional Effectiveness

I.B. Improving Institutional Effective-
ness

The institution demonstrates a conscious
effort to produce and support student
learning, measures that learning, as-
sesses how well learning is occurring,
and makes changes to improve student
learning. The institution also organizes
its key processes and allocates its re-
sources to effectively support student
learning. The institution demonstrates its
effectiveness by providing 1) evidence of
the achievement of student learning out-
comes and 2) evidence of institution and
program performance. The institution
uses ongoing and systematic evaluation
and planning to refine its key processes
and improve student learning.

Descriptive Summary

Over the past six years, Antelope Valley
College has made major progress in de-
veloping both a Blueprint for Planning®
and a Cycle of Evaluation.”® As a result,
the campus has developed, revised, im-
proved, and supplemented procedures,
software, and implemented training nec-
essary for a strong campus dialogue on
how to improve the effectiveness of the
college and strengthen student learning.
This new planning and budgeting process
for planning, resource allocation, and
evaluation supports the campus wide ef-
forts for learning outcomes as stated in
the Educational Master Plan,? which is the

college’s strategic plan. In 2005, the Stra-
tegic Planning & Budget Council (SPBC),
a college governance council, developed a
planning and budgeting process that con-
siders the college mission and as a result,
developed Institutional Learning Out-
comes (ILOs) that reflect the mission and
consider the college vision and values.”’
The new process ensures that there is an
evaluation of: (1) what the college is do-
ing; (2) how it reviews evidence; and (3)
how it utilizes evidence for informed dia-
logue. This leads to improvements in
planning, with the effect of enhancing stu-
dent learning.®

Cycle of Evaluation

Figure 1 illustrates the Cycle of Evalua-
tion adopted by Antelope Valley College
in 2005 that links institutional processes
into a framework of continuous improve-
ment for institutional effectiveness. The
Cycle of Evaluation provides a compre-
hensive link between:

e Mission

e Institutional Learning Outcomes
(ILOs)

e Educational Master Plan

e SPBC Plans

e Student Learning Outcomes (SLOs)/
Operational Outcomes (OOs)

o Effectiveness Criteria

e Resource Allocation

e QOutcomes Assessment
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The Antelope Valley College mission
drives the vision and values, with the In-
stitutional Learning Outcomes derived
from all three. Under the Cycle of Evalua-
tion, the mission is reviewed annually to
ensure it is current with the campus long-
term goals that reflect the needs of the
community, the campus, and SPBC.

SPBC established the ILOs, in fall 2005
and were approved by SPBC and the Aca-
demic Senate in spring 2006.%® They were
distributed to all faculty and staff and
were included in the Educational Master
Plan, college catalog, Faculty Handbook,
Student Handbook, and posted on
myAVC. In order to link SLOs to the
budgeting process, SPBC established a
strategic planning and budgeting process
that evaluates and prioritizes annual

budget requests, thereby utilizing institu-
tional resources more efficiently in meet-
ing the college’s ILOs and its mission.

Budget request forms require identifica-
tion of the ILO’s for each requested item,
and the Office of Administrative Services
(formerly Business Services) Budget Nar-
rative Form directly links the budget re-
quests to departmental mission, stating:

“Describe briefly your department/
division goals and objectives for fiscal
year 10-11 and how they align with your
budget request and the institutional learn-
ing outcomes of Antelope Valley Col-
lege.”* The budgeting process specifi-
cally describes the role that SLOs and
ILOs have in guiding the college in the
decision-making process for planning and

OTUTZOMES
AZSESSIMELITT

1

EDTUCATIONAL MASTER PL AN
INSTRUCTION, STUDENT SERVICES,
OFERATICHS

RESOURCE

' .

ALLOCATION
P FaCILITIES
FLAW

HUR AN
RESOURCES
FLAN

EFFECTIVEMNESS
CEITERIA

STUDENT LEARNING OQUTCOMES/!

OPEFATIONNAL OTUTCOMES

Figure 1: Cycle of Evaluation
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budgeting. This process, compared to
what the college had previously em-
ployed, provides a complete cycle that
guides how budget allocations are distrib-
uted for each area and leads toward stu-
dent success.

The mission, vision, and values are next
linked through the ILO’s to the Educa-
tional Master Plan. This is the key um-
brella document, providing a long-term
and forward looking framework for the
strategic planning process. The Educa-
tional Master Plan is reviewed and up-
dated on a three year cycle, and is used as
the basis of the Finance Plan, the Facili-
ties Plan, and the Human Resources Plan.
In addition the Technology Plan, the En-
rollment Management Plan, and the Ma-
triculation Plan are also developed in sup-
port of the Educational Master Plan.
These plans drive the SLOs and OOs for
the various campus entities. Effectiveness
is measured through the Effectiveness
Criteria established as part of the SLOs,
PLOs, and OOs development process.*
Resource Allocation is driven by the Ef-
fectiveness Criteria, and are assessed and
reported on an annual basis. Communica-

EEO

Plan

i

tion between representative groups and
the segments of the components that is
demonstrated in the Cycle of Evaluation
is an overarching theme (Figure 1). Com-
munication is an essential part of inform-
ing the constituent groups as well as in
maintaining the dialogue essential to con-
tinuous improvement for effectiveness.

Blueprint for Planning

The Antelope Valley College Blueprint
for Planning (Figure 2)* shows how the
planning documents are integrated into
one process for continuous improvement
of institutional effectiveness. The center
of the blueprint is the Educational Master
Plan, driven by the mission through the
strategic goals and the ILO’s. The Educa-
tional Master Plan is aligned with accredi-
tation recommendations and linked to
program reviews and department/division/
office/area SLO’s and PLO’s. The direc-
tor of institutional research and planning
and the program review coordinator main-
tain an ongoing dialogue on the linkage
between the primarily forward-looking
Educational Master Plan and the more
reflective program reviews.

SPBC coordinates all planning
and all planning groups report
achievements to SPBC.

Staffing Plan

Technology
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Accreditation
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Figure 2: Blueprint for Planning
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The Enrollment Management Plan? is
developed by the Enrollment Manage-
ment Committee. The plan covers three
time scales, near term (up to three years),
mid term (three to five years), and long
term (five to ten years) and is updated on
a three year cycle with review and modifi-
cation on an annual basis. The other ma-
jor plans directly linked to the Enrollment
Management Plan are also updated on a
three-year cycle with information devel-
oped within the Enrollment Management
on a department, area, division, and pro-
gram level. For example, all campus enti-
ties included in the Enrollment Manage-
ment identify specific staffing needs on
the three time scales. The staffing needs
are collected by the Department of Insti-
tutional Research and Planning (DIRP)
and given in summary form to the SPBC
HR subgroup for starting the process of
revising the Staffing Plan."® This process
ensures that dialogue occurs within each
campus entity during the development of
the Enrollment Management and again
through representatives of constituent
groups as the individual needs are bal-
anced on a campus wide basis. A similar
process is followed for the Facilities
Plan,*® and the Finance Plan®’ that are de-
veloped by subgroups of SPBC.

The DIRP has increased capacity for re-
search and developed and implemented
SLO and assessment training. The path-
way for directly linking learning out-
comes to budget and planning has been
clarified on budget forms and through the
campus wide adoption of WEAVE
Online reporting, and most importantly,
the campus culture has moved into cycles
of assessment, evaluation, and improve-
ment, with additional training. Faculty,
staff, and administrators have adopted
learning outcomes and assessment into
the daily operation of the college.

Improving Institutional Effectiveness

Antelope Valley College relies on multi-
ple planning and evaluation processes and
broad communication to evaluate, plan,
and improve institutional effectiveness.
As outlined in the Cycle of Evaluation,*
the mission, ILO’s and goals are clearly
articulated and are used throughout the
institutional planning process. The cam-
pus goals tie programs, resources, and
services to the mission and link all pro-
grams and services to measurable out-
comes. Programs and services are re-
quired to base their missions, purposes,
goals and their outcome statements on the
college mission, goals and ILO’s in the
Educational Master Plan forms,* program
review and annual program review re-
ports.®> The SPBC consists of faculty,
staff, and administrators, reviews all pro-
gram reviews and make recommendations
regarding hiring and budgeting for each
program based on input from Enrollment
Management Committee, Student Success
& Equity Committee, and the SPBC sub-
groups. The Budget subcommittee, a
workgroup of the SPBC, is responsible
for making sure that recommendations for
budget align with the mission and vision
of the district. This is accomplished utiliz-
ing budget narrative and budget line item
request forms.** A timeline for comple-
tion of the budget narratives and requests
is also submitted with the forms. The
timeline serves as a checklist for the sub-
committee to monitor progress and com-
pletion of the resource allocation process.
The forms are submitted to the Adminis-
trative Council to be disseminated to fac-
ulty and staff. Ongoing dialogue between
faculty, staff and administrators results in
consistently linking institutional planning
to the resource allocation process. The
process is also critical to the establish-
ment of the annual budgets and has also
proven effective during statewide budget
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cuts. For example, during the 2009-2010
fiscal year, the district faced $1.9 million
in cuts from state growth revenue. The
SPBC reversed the budget allocation
process as described above. Continuous
dialogue about the process with the
SPBC, Board of Trustees and the district-
at-large proved successful in ensuring that
the district remained fiscally stable, while
maintaining institutional effectiveness.
The SPBC Budget subcommittee makes
recommendations for allocating resources
to the SPBC. The recommendations go to
the superintendent/president who assesses
the budget. The superintendent/president
ultimately makes the final recommenda-
tions on budgeting, hiring, and facilities
development and improvements. The su-
perintendent/president sends these recom-
mendations to the Board of Trustees and
board communications outlining the
budget allocations whereby they are voted
upon (Board Policy 2510). According to
the SPBC planning timeline, “SPBC
chooses an outcome from subgroup goals
and the DIRP reviews the strategic plan
for measurement, effectiveness and as-
sessment.” Outcomes are discussed at the
SPBC meetings™ and the overall results
are communicated in the SPBC Annual
Report as achievements.

Self Evaluation

Institutional Effectiveness is further en-
hanced through the linkage of the plan-
ning documents as outlined in the Blue-
print of Planning (Figure 2).*> Through on
going dialogue, the campus resources are
allocated within the multiple and fre-
quently overlapping and/or competing
priorities represented through the Tech-
nology Plan,? Enrollment Management
Plan,?? Student Equity Plan,* Basic Skills
Plan,”® and the Matriculation Plan.?® Ef-
fectiveness begins through the Enroliment
Management Plan with its three year cy-

cle of review and evaluation of the mis-
sion and planning at the three time
frames. The overlap with more reflective
program reviews enable the SPBC plans
to identify future plans/needs within cur-
rent evaluations of all campus programs
with a view to linkages toward accredita-
tion through the Educational Master Plan
on a three-year cycle.

With the development of the Cycle of
Evaluation®® in 2005, outcomes for all
levels of college processes are brought in
to measure achievement of campus goals.
By bringing assessment of goal achieve-
ment on an annual basis into the process,
campus resources are more effectively
matched to needs and ultimately to sup-
porting the mission.

The Educational Master Plan at Antelope
Valley College, while directly tied to the
mission and influenced by the college vi-
sion and goals, is, at its core, composed of
individual plans created by data and cam-
pus dialogue. These take place at the divi-
sion, department, and area levels. By
starting with overarching goals, and
planned with broad based input at the op-
erating levels of the campus, all constitu-
ent groups are able to participate on plan
development from a bottom up perspec-
tive. The broad based nature of the plan-
ning from a bottom up perspective pro-
duces a planning document that is com-
prehensive. Campus identified needs are
brought into alignment with campus re-
sources, first though the implementation
of the Educational Master Plan and SPBC
subgroups that are tied together in the
Blueprint of Planning.* The SPBC sub-
groups and SPBC Budget subcommittee
provide expert guidance through the de-
velopment of the Finance Plan, Facilities
Plan, Human Resources Plan, Enrollment
Management Plan, and Technology Plan,
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Student Equity Plan, and the Matricula-
tion Plan, with all final budget recommen-
dations coming from SPBC after review
and discussion.

Antelope Valley College maintains a
three year cycle for full updates of the
Educational Master Plan. The college has
an off-year review of the plan, to evaluate
and update the plan as necessary. The
Educational Master Plan in 2007 was ex-
panded to include more departmental and
area plans. These plans made for more
campus involvement, thus expanding the
bottom-up (as opposed to top down)
viewpoint of the Educational Master Plan.
During this reworking of the Educational
Master Plan, a broad based steering com-
mittee including, faculty, staff, admini-
stration, and community members, over-
saw the process. The SPBC Master Plan
subgroup was tasked with overseeing the
off-year review of the plan.>® The Educa-
tional Master Plan 2010 update was man-
aged by the SPBC’s Educational Master
Plan subgroup. These consisted of faculty,
staff, and administrators, but with a much
smaller number of individuals.

Planning Agenda
None

1.B.1. The institution maintains an ongo-
ing, collegial, self-reflective dialogue
about the continuous improvement of
student learning and institutional proc-
esses.

Descriptive Summary

The college has continued to expand its
ongoing dialogue about learning out-
comes, assessment, and continuous im-
provement of learning and campus opera-
tions. The dialogue has been direct in
events, such as, the Faculty Professional
Development (FLEX) events, Welcome

Back Day, “Dialogue with the President”
and various training events. Through par-
ticipatory governance committees, fac-
ulty, staff, and students are afforded the
opportunity to be proactive in discussions
related to improving the teaching and
learning environment of the college. The
college has also incorporated discussion
of learning outcomes in area specific
workshops such as the Basic Skills Fo-
rum.”® In addition, the collective campus
engagement in the use of research, data,
and assessment as a foundation for under-
standing and improving college learning,
as well as, operational functions has been
the focus of new indirect efforts by the
DIRP, such as, the monthly ‘Notes From
The Researchers’ and presentations at
college committees, departments, and
area meetings. The success of these ef-
forts to instill a college culture that is data
driven, reflective, and focused on contin-
ual improvement can be seen in the num-
ber and variety of research projects and
the increase in the use of data and analy-
sis as the foundation for decision making.

All academic divisions and related areas
have been working on identifying, revis-
ing, and assessing Student Learning Out-
comes (SLOs) at the course and program
level. A major effort was undertaken by
the SLO Committee as documented in the
2008 Follow Up Report with SLO writing
presentations at division meetings, FLEX
events, and with SLO writing workshops
conducted by the SLO Committee mem-
bers with help from faculty from Lan-
guage Arts, Social and Behavioral Sci-
ences, and Math, Science and Engineering
for all divisions. Faculty members across
the disciplines are trained on importing
SLO information into WEAVE Online, a
software program for accountability infor-
mation and reporting.®
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The campus is engaged in the assessment
and evaluation of SLOs and ILOs and
links them with the budgeting process
with data that is provided by the DIRP.
The SLO committee is working with the
DIRP staff to consolidate collecting and
assessing data to confirm that assessments
of SLOs are being met. These procedures
and methods of assessment, including
their results, are made available to each
division/area and are posted on myAVC
for easy access and review.”® The proce-
dures and methods have been developed
for the entire campus, ensuring ongoing
improvement and continuity. ILOs, PLOs
and SLOs are continuously under review
in all aspects of the college. The different
areas in Student Services are evaluating
SLOs by means of survey monkey, hand
written surveys, and surveys from events
held for specific programs throughout the
year. Their PLOs and the ILOs are then
tied to, (and are reviewed annually or as
the program changes) any adaptation for
growth within Student Services.

A key part of the college reevaluation and
resource allocation process is the program
review.?® >3 The adoption of a four cy-
cle with annual short-program review was
for the purpose of providing a strong link
between the assessment of outcomes and
the budgeting process and allocation of
resources. The reflective nature of the
program review process is essential in
balancing the competing needs of the
various campus units using a data driven
approach. The evaluation of the process
under the Cycle of Evaluation is also a
key to continuously improving the linkage
of need to achievement of goals and col-
lege mission.

The Faculty Professional Development
Program (FLEX),* which offers activities
for faculty and when space permits are

open to all members of the college com-
munity and the general public. They pro-
vide a diverse number of Faculty Acad-
emy workshops and presentations that
allow faculty the opportunity to partici-
pate in dialogue about improving student
learning, as well as understanding college
issues. The workshops and presentations
provide opportunities to discuss and learn
about teaching methods, enhancing the
classroom environment, reaching students
at a distance, and maximizing college re-
sources. Each faculty professional devel-
opment activity or workshop concludes
with the participants evaluating the activ-
ity. The participant evaluations are col-
lected and reviewed by the FLEX Com-
mittee and are used to plan for future ac-
tivities and workshops.®*

Faculty members that take leave from the
college, for either a semester or academic
year, present sabbatical leave reports to
the Board of Trustees. Faculty discuss
how they have met their goals, and how
they directly impact students. These dis-
cussions are shared with colleagues. Sev-
eral faculty members over the years have
been able to participate in the study
abroad program for both London, Eng-
land and Salamanca, Spain. Faculty are
enriched by these experiences. They then
share their new methodologies and per-
spectives with both their students and col-
leagues.

Other examples of professional develop-
ment opportunities that raise awareness,
included basic skills seminars on issues,
theories, and best practices related to stu-
dents and instructional methods. In Janu-
ary 2009, a Blackboard Boot Camp,
whereby faculty participated in a three-
day event, role-played both students and
faculty. This was in order to develop an
appreciation for both sides of the online
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learning environment. In February 2009, a
seminar was offered on the Early Alert
Program. This program seeks to improve
student success and retention. In January
2009, a panel discussion on Critical Read-
ing and Thinking Across the Disciplines
was held. A list of professional develop-
ment activities is online at http:/
www.avc.edu/organizations/flex/
EventsataGlance.htm.

The 2004 self study identified a need to
“hold college forums where individuals
can bring forward issues and ideas in sup-
port of the college’s mission to increase
communication and promote dialogue.®®
In response to this, the superintendent/
president conducts campus wide forums
called “Dialogue with the President.” Fac-
ulty, staff, students, and members of the
community are invited to participate in
open forum discussions on various col-
lege issues related to student learning and
institutional processes. Forums are held
several times each semester, and faculty
are given FLEX credit for their participa-
tion. Forum topics have covered campus
goals, accreditation, college budget, par-
ticipatory governance, construction pro-
jects, the Palmdale Center, and distance
education.®

The Academic Senate is a strong voice in
ensuring that ongoing dialogue among
and across faculty occurs on student
learning and institutional processes. The
Academic Senate holds bimonthly meet-
ings on academic and professional mat-
ters, with each division having two fac-
ulty representatives. The adjunct faculty
has one representative, and the faculty
union president and student representative
serve as nonvoting members. The Aca-
demic Senate oversees the following
standing committees: Academic Policies
& Procedures Committee, Student Learn-

ing Outcomes Committee, Honor’s Com-
mittee, Distance Education Committee,
Equivalency Committee, Equivalency
Committee, and Faculty Professional De-
velopment Committee (FLEX). Beyond
the standing committees, the Academic
Senate ensures educational excellence
through the following programs: Senate
Grant Program, Program Review for Aca-
demic Affairs, Student Services, and non-
instructional areas. It also ensures quality
student learning through the Tenure and
Evaluation procedures.®® Each of these
standing committees and programs are
required to provide, at minimum, two re-
ports to the Academic Senate per semes-
ter. They are also required to provide end
of the year reports to the Academic Sen-
ate. These are shared with the College
Coordinating Council, the Strategic Plan-
ning & Budget Council, and the Board of
Trustees.

The President’s Executive Council and
President's Cabinet meetings include
weekly discussion of the planning and
budgeting process for the benefit of stu-
dent success. Regular updates are pro-
vided by the respective service area vice
president or the superintendent/president
regarding operational issues which may
have an impact on the planning and budg-
eting, so that plans may be revised.

The “Campus Goals Led by the Superin-
tendent/President”® are approved by the
Board of Trustees at the regular meeting
in June of each year. This list of goals
provides a road map for the district and
the setting of objectives at the division/
departmental/area level. The results serve
as the measure for each division/ depart-
ment/area Student Learning Outcomes/
Operational Outcomes, as well as, pro-
gress toward the campus goals. Annually,
the President's Cabinet provides data on
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the progress toward completion of the
campus goals, and progress toward those
goals becomes a basis, in part, upon
which the superintendent/president is
evaluated.

Campus dialogue on budget, planning,
research, outcomes and assessment is also
facilitated through the Administration
Council, the group of administrators and
confidential management and supervisors.
The Administration Council meets twice a
month to discuss issues of general interest
to the management team of the college.
Budget updates are a frequent topic, par-
ticularly during the past two years as the
economy has declined. The Administra-
tion Council is also a source of dialogue
on planning and program review timelines
and requirements, so that the managers
can then return to their division/ depart-
ment/area, thus informing the campus
staff and faculty.®

A key component of the ongoing dialogue
at Antelope Valley College is the program
review process. The program review
process has evolved from one that was
only applied to academic programs into a
process that is conducted by all major
campus programs. This expansion was
part of the shift to use program review as
a central component of the ongoing dia-
logue about improving SLOs, OOs and
ILOs. Program review starts the dialogue
within the division/department/area, but
through peer evaluation and reporting of
results to the SPBC and the Board of
Trustees and continues the discussion of
informing the campus and community.
The program review has become key in
fostering broad based discussion of Stu-
dent Learning Outcomes/Operational Out-
comes. Program effectiveness has been
expanding to cover academic affairs, stu-
dent services, and noninstructional pro-

grams across campus.?®? ® The program
review process has also been made more
rigorous by including greater require-
ments on evaluations of effectiveness and
communication.

Dialogue on SLOs and OOs also occur in
SPBC as a formalized process for report-
ing by the SPBC subgroups and budget
subcommittee. As part of the SPBC an-
nual report, subgroups evaluate the ac-
complishments of the current year goals,
and report and discuss their goals for the
coming year. The Budget subcommittee
meets and evaluates their accomplish-
ments, with the discussion continued at
the SPBC level so that the entire group is
informed and maintains a full dialogue,
rather than a simple report. Individual
subgroups develop and report their own
criteria for assessment of the goals, which
is also discussed by SPBC as a whole.*

Through a web based campus portal
called myAVC, groups are established
that allow members of the college to join
and have access to group specific docu-
ments, information, and opportunities to
increase communication through discus-
sion postings and email. Since the
myAVC groups are not available to the
general public, college organization web-
pages have been established and are made
available on the publicly available college
website. This can be accessed by clicking
on the Campus Organizations link from
the college’s main page located at http://
www.avc.edu.

Self Evaluation

Antelope Valley College has continued to
improve and expand all of the processes
and pathways for dialogue over the past
six years. Key to this has been the expan-
sion of SLOs, OOs, ILOs and assessment.
The campus wide expansion of program
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review to include all campus areas has
also been important. Faculty development
activities, staff development opportuni-
ties, SPBC subgroup and budget subcom-
mittee goals, assessments, and reporting,
have all contributed to the college’s im-
provement. In short, the college has en-
gaged in a broad based dialogue concern-
ing outcomes and effectiveness. All mem-
bers of the college community have had
the opportunity to participate. This dia-
logue is ongoing, collegial, and self-
reflective. It is centered on the continuous
improvement of student learning and get-
ting institutional processes right. Dialogue
has occurred both on campus and through
the web. It has also occurred through the
press and through the public generally. In
other words, the community at large has
been included, and continues to be in-
cluded, in the dialogue.

Throughout the years, the FLEX program
has been a valuable opportunity for fac-
ulty to be exposed to new ideas and tech-
niques. Each activity and the overall pro-
gram are evaluated annually. For exam-
ple, the training provided for WEAVE
Online, faculty indicated that they were
surprised to discover that the software
program is user friendly and the results
are helpful in understanding the outcomes
for student learning improvements.*

Since 2003, there have been several
“Dialogue with the President” sessions
that afford employees, and sometimes
community members, an opportunity to
discuss issues and make recommenda-
tions on how best to improve operations
at the college. At the end of each session
completed evaluations were collected and
reviewed by the superintendent/president.
Some of the evaluations provided partici-
pants opportunities to suggest improve-
ments or changes.®® The following are

three samples of topics, questions, re-
sponses, comments, and actions taken.
The Office of the Superintendent/
President has a binder that contains all of
the completed evaluations from Novem-
ber 2003 through May 2010.

Dialogue Topic: “Constructions Projects
Update”

Question: “How can communication re-
garding the status of construction projects
be improved?

Response: “Have a meeting with students
and homeowners to see how they feel or
what they think about the projects.”

Action taken: mailed letters to all home-
owners inviting them to a meeting at the
college to seek their input on how to best
communicate the status of construction
projects. At the meeting, homeowners re-
quested that the college send a letter on
the status of projects that may affect nor-
mal flow of traffic, blowing dust, and ex-
cessive noise. The Director of Facilities
carried out suggestion.

Dialogue Topic: “Tolerance —Continuing
the Dialogue”

Question: “Have any of the events helped
you change your perspective or your be-
liefs? If so, how?”

Response: “Yes. Better understanding of
cultures other than my own. | can better
reject stereotypes. Continue to Dialogue
about Diversity”

Action taken: EEO committee invited Dr.
Terrance Roberts, who was on of the
“Little Rock (AK) Nine.” He shared the
many obstacles he and fellow African-
American students encountered as they
were first to integrate Little Rock High
School in 1957. There were more than
300 in attendance, one of the largest.
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Dialogue Topic: “Accreditation Update”

Question: “Has today’s discussion helped
clarify where you can go to find more in-
formation about AVC and accreditation?”

Comments: “Yes. References to the web
locations, accessibility via links were
helpful.”

In an effort to provide individuals with
expanded opportunities to participate in
dialogue and access to college related in-
formation, agendas, minutes, and reports
are listed in myAVC groups. At the Octo-
ber 22, 2008 meeting of College Coordi-
nating Council (CCC), a participatory
governance council was given a presenta-
tion outlining the inconsistency of posted
agendas and minutes for multiple campus
wide committees and councils on
myAVC. As a result, the CCC recom-
mended that the superintendent/president
direct all appropriate committees and
councils to update their postings regu-
larly. Since the CCC presentation, areas
have improved the posting of agendas and
minutes in a timely fashion, while incon-
sistencies still remain, they are being ad-
dressed.

Planning Agenda
None

1.B.2. The institution sets goals to im-
prove its effectiveness consistent with its
stated purposes. The institution articu-
lates its goals and states the objectives
derived from them in measurable terms
so that the degree to which they are
achieved can be determined and widely
discussed. The institutional members un-
derstand these goals and work collabora-
tively toward their achievement.

Descriptive Summary
Antelope Valley College sets its goals

based on the mission of the college: Asso-
ciate degree programs, Career Technical
Programs, Transfer/General Education
Courses, Basic Skills Courses, Student
Support and Instructional Support, Work-
force Preparation and Economic Develop-
ment, and Personal Enrichment and Pro-
fessional Development.' The college util-
izes an Educational Master Plan® to ar-
ticulate and expand upon the college’s
core values, Institutional Learning Out-
comes, and strategic goals® necessary
for ongoing and systematic evaluation*®
and planning that refine key processes
and improve student learning.”® The goals
are further expanded by a set of Guiding
Principles that are reviewed and updated
in the Educational Master Plan® every
three years along with the goals. The
Guiding Principles serve to provide addi-
tional guidance and measurable targets for
achievement of the master plan goals.

The longer term goals set in the Educa-
tional Master Plan serve as a guide to the
annual goals set by the superintendent/
president for the college to achieve.
Within the broad goals of the Educational
Master Plan and the annual goals of the
superintendent/president, academic affairs
sets its own specific set of measurable
goals.®” For example, the academic affairs
goals for 2009-2010 included two new
focus areas that were derived from dia-
logue within the campus: 1) Maximize
grant funding to enhance district opera-
tions and to provide opportunities to the
institution by seeking external sources of
funding to meet the needs of, and build
partnerships with, the external commu-
nity. 2) Collaborate with campus constitu-
encies to develop and implement green
practices throughout the campus and add
green coursework to the curriculum.

As part of the annual goal setting process,

AVC Institutional Self Study Report 2010

131

www.avc.edu



achievement of the previous year’s goals
are assessed, and if goals are not met im-
provements or revisions to the goals are
made for inclusion to the new goals. The
President’s Executive Council, which
consists of four vice presidents, works
collectively to set annual goals. Regular
meetings with each of the vice president’s
departments/areas or division leadership
help ensure that goals that are established
align with the mission of the college.
SPBC subgroups and budget subcommit-
tee set annual goals for their relevant ar-
eas, staffing, budget, communications,
facilities, and the Educational Master
Plan. The members of the Budget sub-
committee review the SPBC goals and
achievements on an annual basis, and af-
ter discussion by the full SPBC modified
if the SPBC as a whole concurs. The
SPBC Annual Review™ describes the pur-
pose and function of the SPBC, lists the
ILO’s, and describes the planning and
budgeting process. In addition to the time-
line, the subgroups list all of the “Campus
Goals Led by the Superintendent/ Presi-
dent” and their achievements for the pre-
vious year and the subgroups’ goals for
the following year.

Institutional Learning Outcomes

SPBC approved six Institutional Learning
Outcomes on October 19, 2005 and were
supported by the Academic Senate No-
vember 3, 2005. The ILOs are: (1) ana-
lyze diverse perspectives from a variety
of disciplines and experiences that con-
tribute to the development of self-
awareness; (2) value and apply lifelong
learning skills required for employment,
basic skills, transfer education, and per-
sonal development; (3) demonstrate a
breadth of knowledge and experiences
from the humanities, social and behav-
ioral sciences, arts, natural sciences,
mathematics; (4) solve problems using

oral and written communication, critical
thinking and listening skills, planning and
decision-making skills, information liter-
acy, and a variety of technologies; (5)
demonstrate good citizenship and team-
work through respect, tolerance, cultural
awareness, and the role of diversity in
modern society; and (6) identify career
opportunities that contribute to the eco-
nomic well being of the community.

Educational Master Plan Strategic Goals
Through dialogue and shared governance,
Antelope Valley College identified nine
strategic goals. These goals are intended
to “focus on providing the foundation,
resources, and environment to enable
achievement of the Institutional Learning
Outcomes.” These nine goals include ac-
tivities that: (1) ensure a diverse and
growing enrollment by placing students
first in designing and delivering student-
friendly programs and services to the en-
tire district; (2) strengthen external com-
munity partnerships; (3) develop a cam-
pus culture with a sense of community
and a commitment to excellence; (4) im-
prove the utilization of new and existing
resources to support student learning out-
comes by strengthening organizational
effectiveness through research, planning,
and the shared governance processes; (5)
increase and effectively manage grant
funding and capital financing to supple-
ment district resources; (6) develop and
maintain to ensure an innovative educa-
tional environment that supports student
learning outcomes; (7) students and em-
ployees will be provided with access to
the information technology resources nec-
essary to sustain the learning and work-
place environment; 8) create a staffing
plan to provide appropriate staffing to ac-
count for growth in enrollment and sup-
port new and existing facilities; and (9)
enhance professional development to en-
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sure a well-trained, diverse staff to sup-
ports the district’s mission.?

Since the Educational Master Plan is the
district’s strategic plan, defining the ac-
tivities of the nine goals became elements
for future planning. They also provided
benchmarks for a historic review. For ex-
ample, prior to the implementation of the
district’s budget development process in
2005, it was exceedingly difficult to de-
velop a future strategy without knowing
the current strategies and measuring their
success. Another example, and a recurring
theme in the program reviews, was the
lack of staff to accommodate the rapidly
increasing enrollments. After the district
assessed enrollments and the impact on
instructional programs, it was equally im-
portant to recognize that a Staffing Plan
was needed. As evident in the blueprint®
for the district’s strategic planning, the
Staffing Plan provides the framework to
assess appropriate staffing levels."

Another example of the commitment of
the campus community to institutional
effectiveness is the wide spread involve-
ment in preparing and developing the pre-
vious accreditation progress report,®
Midterm Report,®® Follow Up Report,”
and now the 2010 Self Study Report.™
Campus representation of the various con-
stituency groups, board members, stu-
dents and the community at large have
taken an active role to ensure that each of
these reports provided clear, concise, and
truthful self reflection and reporting. The
commitment of the college has been con-
sistent over the years and is reflected in
the 1998 accreditation philosophy state-
ment.” The college takes seriously and
understands that if “we are to fulfill these
goals, we must consider our self-
examination honestly, openly, and objec-
tively.” The preparation of self study re-

ports have always resulted in staff from
every sector to work together to create a
document that is “the best appraisal of
where we are, where we want to go, and
how to get there.”

Self Evaluation

Program review has been used by Ante-
lope Valley College to improve student
learning since 1987. The campus initially
reviewed only the academic programs;
review of student services programs be-
gan in 2001. The most recent extension of
program review came in 2008 with the
inclusion of noninstructional programs.
The results of program review are now
used to continually refine and improve
program practices throughout the campus.
What was once the responsibility of only
the academic programs is now routine for
the entire campus.

There is broad participation in program
review by administrators, faculty, and
staff. In a survey conducted in spring
2010* it indicated that there is an aware-
ness of program review. There were 95.8
percent of full-time faculty and 55.1 per-
cent of adjunct faculty correctly re-
sponded that their program/department/
division had conducted program review.
Nearly all classified staff work in pro-
grams that have been through program
review, with 74.3 percent of the classified
respondents noted that was the case. An-
nual updates to the comprehensive self-
studies are being phased in beginning fall
2010. The annual updates are intended to
systematically support an ongoing dia-
logue and collaboration to refine program
practices, improve effectiveness and en-
hance student success.

The development of the SPBC Annual
Report is also defined in the planning
timeline.*® SPBC subgroups meet regu-
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larly to review their goals and achieve-
ments, during the fiscal year. Updates
from the subgroups are reported to the
SPBC on a monthly basis and the commu-
nications subgroup chair generally pro-
vides the information to the district-at-
large via “campus updates” utilizing elec-
tronic mail. The SPBC Annual Report'
provides a clear communication of the
district’s Blueprint for Planning, Cycle of
Evaluation, budget development and lists
the goals and achievements for the fiscal
year.

The college sets goals to improve its ef-
fectiveness consistent with its stated pur-
poses. The college assures the effective-
ness of its ongoing planning and resource
allocation process by systematically re-
viewing and modifying goals and objec-
tives through a collaborative process. As
an example of increased collaboration in
reviewing goals and objectives, in the
2010 Accreditation Self Study Survey,*
participants were asked how many times
in the last year did they work with others
on revising a department goal. Of the 243
respondents, 55.5 percent indicated they
had participated in revising goals from 1-
5 times, and 14.4 percent participated 6-
11 or more times. Both values are a slight
increase over the results of the 2004 Ac-
creditation Self Study Survey where 52
percent participated from 1-5 times and
11 percent participated 6-11 or more
times. In contrast, the 2010 survey results
revealed that 28.4 percent indicated that
they did not participate at all, while 37
percent indicated the same in the 2004
survey. The results indicate a positive
trend that more people are becoming en-
gaged in the ongoing planning and budg-
eting process.

Antelope Valley College articulates its

goals through the Educational Master
Plan and supporting plans that state the
objectives derived in measurable terms,
so that the degree to which they are
achieved can be determined and widely
discussed. Since the 2004 Accreditation
Self Study, an increased percentage of
individuals find the articulation of the col-
lege goals to be clear. The results of the
2010 self study® indicate that 59.8 per-
cent of the respondents Agree or Strongly
Agree that the campus states its goals
clearly, an increase from 43.4 percent in
2004. As part of communications and dia-
logue, the Department of Institutional Re-
search and Planning recently initiated a
short monthly newsletter featuring two to
three projects with brief descriptions and
one to two tables and graphs. The ‘Notes
From the Researchers’ provides brief
views of research projects in a short and
understandable fashion to general readers.
The ‘Notes’ serve to showcase research
projects and provide examples of different
types of research methods to help inform
the campus on what is going on and to
generate new research projects. The
‘Notes’ are distributed in electronic and
hard copy formats, and are also available
on the web (http://www.avc.edu/
administration/research/).

To further enhance the opportunity for
collaborative discussion across the cam-
pus, the superintendent/president main-
tains a myAVC group where individuals
who login to myAVC, the campus web
based portal, are able to access news and
documents published from the President’s
Office. The 2009-2010 campus goals es-
tablished by the superintendent/president
are available in the myAVvC group, as
well as an opportunity to provide general
feedback and ideas directly to the superin-
tendent/president.
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Planning Agenda
None.

1.B.3. The institution assesses progress
toward achieving its stated goals and
makes decisions regarding the improve-
ment of institutional effectiveness in an
ongoing and systematic cycle of evalua-
tion, integrated planning, resource allo-
cation, implementation, and reevalu-
ation. Evaluation is based on analyses of
both quantitative and qualitative data.

Descriptive Summary

Antelope Valley College recognizes the
value of a systematic cycle in which pro-
gress toward stated goals is evaluated and
continuous improvement strategies are
utilized to improve student learning.

Ongoing, systematic evaluation and inte-
grated planning takes place in a compre-
hensive systematic program review proc-
ess that is part of the overall planning and
institutional effectiveness at Antelope
Valley College. Information gathered dur-
ing the program review process supports
informed decision-making regarding the
future of the institution and resource allo-
cation by faculty, staff, and administra-
tion. Important components in planning
are two college documents: Cycle of
Evaluation (Figure 1),*® Blueprint for
Planning (Figure 2).* Both illustrate the
circular process of planning based upon
evidence gained through assessment of
student, program, and operational out-
comes. As outcomes are assessed, that
information informs future budget and
planning decisions. The Educational Mas-
ter Plan, the strategic plan of the district,
outlines the institutional action plan for
short and long-range goals. The plan in-
corporates a systematic framework for
developing goals, evaluating effective-
ness, allocating resources and assessing

the outcomes.® The college embraces the
strategic planning process and improving
student learning. Since the planning proc-
ess reflects the participation of a broad
constituent base, preparation of focused
and practical plans requires the help of all
those involved. The makeup of the SPBC
consists of representatives from each con-
stituent group on campus.** Student repre-
sentation in the SPBC is also a key ele-
ment in helping to ensure that processes
and goal setting involves establishing spe-
cific, measurable and time-targeted objec-
tives that ultimately effect student learn-
ing. For example, the College Coordinat-
ing Council (CCC), recently addressed a
district smoking policy.” The student ap-
pointed representative was instrumental in
communicating the policy to students,
making suggestions, and assisting in the
planning efforts for enforcement. Also,
the action plans as developed by each
working subgroup of the SPBC, relies on
the annual goals, program reviews and
student learning and operational out-
comes. Faculty, staff, and administration
take part in identifying the key processes
and operations that are necessary to en-
sure the district’s long-term organiza-
tional survival. An example of needing a
key process was evident in the SPBC
Budget subcommittee when the group at-
tempted to align the various components
of the budget development process and
allocating of resources. It was clear that in
order to refine communicating the strate-
gic plan with the various budget develop-
ment documents, a handbook was neces-
sary. The draft of the handbook has been
developed and is awaiting approval from
the SPBC in the fall of 2010.”* The docu-
ment will be used as a resource guide for
the college and merges the budget plan-
ning documents with a timeline for com-
pletion.
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The Educational Master Plan also pro-
vides the framework for aligning the col-
lege budgeting of resources. As outlined
in the Cycle of Evaluation, the Finance,
Facilities, Human Resources, Technology
and Enrollment Management plans were
developed to help ensure that student
learning and operational outcomes are
effective and measurable. The SPBC
Budget subcommittee, along with the fi-
nancial working subgroup, builds the an-
nual budgets based on historical and em-
pirical data of the district. Budget aug-
mentations are screened to ensure they
align with the ILOs, SLOs and OOs.
Budget narratives accompany all requests
for augmentations. The narratives speak
to how the request will improve student
achievement. For example, an assessment
instrument for measuring outcomes was
needed for the district. Academic Affairs
and Student Services requested that a
software program be purchased to accom-
modate the request and assist the Depart-
ment of Institutional Research and Plan-
ning with an efficient methodology for
measurement. The request was reviewed
and approved, and resources were allo-
cated to purchase the WEAVE Online
system. In assessing the outcome of the
new process it has been determined that
WEAVE Online has been instrumental in
achieving and improving input of SLO’s,
and measuring their effectiveness. This
achievement will also assist the district in
meeting the accrediting commission ex-
pectation that institutions be at the profi-
ciency level in the identification, assess-
ment and use for improvements of student
learning outcomes by fall 2012.*

The director of institutional research and
planning sits on the SPBC and provides
regular reports on enrollment, FTES, and
efficiency as well as specific budget and
planning related projections of LHE,

FTES targets and how well the college is
doing in meeting the targets, and projec-
tions of expenditures on instruction to aid
in the planning process. The shift by the
college to a data driven planning and
budgeting process has been of particular
benefit in the difficult economic environ-
ment currently affecting the state budget.
The reductions in course offerings neces-
sitated by the budget reductions were dif-
ficult, but were conducted based on the
best available data and projections and
allowed the district to minimize the ef-
fects of the reductions on student achieve-
ment goals. The use of historical data
analysis, and projections of future needs
and resources has become an integral part
of the planning and budgeting process at
the college. In the discussion not only is
quantitative data used for decision, but so
is qualitative data used to produce the best
feasible outcome for students.”

The Strategic Planning & Budget Council
(SPBC) utilizes the Educational Master
Plan as a starting point for reviewing the
college mission, vision, values, and for
assessing progress toward its stated goals.
Practices of the college are examined
through an ongoing and systematic cycle
of program evaluation that includes an-
nual and periodic reviews of plans and
programs.

Members of the SPBC are assigned to
five subgroups: Facilities, Human Re-
sources, Finance, Communications, and
the Educational Master Plan. Each sub-
group is responsible for monitoring the
progress toward the strategic goals and
Institutional Learning Outcomes of the
college based on review of the plans, pro-
gram review reports, annual achievement
reports, and other planning documents.
Each year, the SPBC discusses any modi-
fications recommended by each subgroup

AVC Institutional Self Study Report 2010

136

www.avc.edu



and makes appropriate changes to the in-
stitutional goals as required.

Strategic Planning & Budget Council
(SPBC) Subgroups and Budget Subcom-
mittee

SPBC Subgroups:

Facilities is responsible for developing
and evaluating the effectiveness of the
Facilities Plan, which oversees the dis-
trict’s long-range infrastructure, building
and parking needs.

Human Resources is responsible for cre-
ating a Human Resources Plan that in-
cludes a long-range Staffing Plan to sup-
port program needs identified in the Edu-
cational Master Plan.

Finance is responsible for developing a
Finance Plan to analyze and determine the
financial impact and necessary resources
to implement the Facilities, Human Re-
sources, Technology, and Enrollment
Management Plans.

Communications is responsible for devel-
oping, implementing, and evaluating a
Marketing and Communications Plan
with strategies to increase communica-
tions with internal and external constitu-
ents.

Educational Master Plan is responsible
for annually reviewing the Educational
Master Plan to ensure that the district is
progressing toward its stated goals and
objectives.

Budget Subcommittee is responsible to
review annual budget requests. Budget
requests are reviewed and prioritized
based on the most efficient utilization of
institutional  resources, accomplishing
strategic goals, and improving the Institu-

tional Learning Outcomes. Recommenda-
tions are reviewed with the SPBC body.
SPBC makes final recommendations to
the superintendent/president. The superin-
tendent/president then submits budget
recommendations to the Board of Trus-
tees for approval and implementation.*?

Program review is also used as a system-
atic self study and peer review process to
assess the institutional effectiveness of
existing programs, maintain and enhance
their equality and responsiveness to stu-
dent needs, identify and create plans for
future program development, and provide
a foundation for the allocation of re-
sources. Part of the review process in-
cludes a requirement to develop and as-
sess Student Learning Outcomes. The
Student Learning Outcomes (SLO) Com-
mittee is a standing committee of the Aca-
demic Senate and monitors a campus
wide process for the uniform implementa-
tion and assessment of Student Learning
Outcomes/Operational Outcomes at the
course, program, department, and area
Ievel .28, 29, 30

As an integral component to data collec-
tion and analysis for planning, the Depart-
ment of Institutional Research and Plan-
ning (DIRP) provides quantitative and
qualitative research and analysis services
to any and all requesting organizations
and individuals at the college.

Self Evaluation

Antelope Valley College continues to as-
sess progress toward achieving its stated
goals, and makes decisions for improve-
ment of institutional effectiveness with
the ongoing and systematic cycle of
evaluation, integrated planning, resource
allocation, implementation, and reevalu-
ation.*> %
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Results of budget augmentations and
achievements of the district’s annual
goals are disseminated in the SPBC An-
nual Report.* This annual review not
only serves as a recap of the strategic
plan, but serves as the district report card.
The report also seems to provide a useful
tool for communicating and public rela-
tions across traditional boundaries be-
tween the district and its communities.
For example, the Antelope Valley College
Foundation provides financial support to
the district in the form of grants. Nearly a
half a million dollars in program support,
is given to faculty, staff, and scholarships
for students. The college Foundation re-
lies on the SPBC annual report to assist in
its planning for solicitation of donations.
Prior to awarding the grants, the Founda-
tion leadership in partnership with the dis-
trict administration, reviews the unmet
needs of instructional and noninstruc-
tional programs. Supporting and improv-
ing student achievement and Student
Learning Outcomes is paramount to the
Foundation and its relationship to district
planning. Consequently, communicating
the districts strategic plans and outcomes
help support partnerships, public rela-
tions, and secures financial resources,
which indicates the importance of this
dimension of the planning process.

Research analysis is used for planning
and resource allocation as evidenced in
the Enrollment Management Committee’s
effort to provide better enrollment oppor-
tunities for students. The first strategic
goal of Antelope Valley College is to
“Ensure a diverse and growing enrollment
by placing students first in designing and
delivering student-friendly programs and
services to the district.” In response to
budget reductions and expected enroll-
ment growth, the Enrollment Manage-
ment Committee requested that the DIRP

conduct a study on fill rates for classes in
the spring 2009 semester in order to maxi-
mize seat availability for students in the
fall 2009 semester. Course enrollment
was tracked daily and the date was noted
for when courses hit 100 percent of maxi-
mum enrollment. This data was then used
to calculate the speed at which courses fill
up by time of day, day of week, and divi-
sion to assist the college in maximizing
availability of seats for the fall 2009 term
where additional growth is expected to
run into budget constraints.”

Data and analysis from the DIRP was also
used as the basis for decision-making in
SPBC discussions on budget reduction
scenarios. During the summer of 2009,
special SPBC meetings were held once a
week in order to mitigate a lack of state
funding. Based on data from the DIRP,
council members were able to identify
multiple reduction scenarios based on the
outcomes of state funding, student de-
mand for enrollment, and feedback from
faculty and staff.

The initiation of noninstructional program
review® in spring 2008 and refinement of
review procedures in spring 2009 resulted
from the college’s efforts to improve its
effectiveness. In addition to reviewing all
campus programs to form a comprehen-
sive view of the campus, data analysis is
emphasized and forms the foundation for
planning, resource allocation, implemen-
tation and evaluation throughout the cam-
pus. SLOs, OOs and their assessment re-
sults are discussed in both the program
review self study and the annual update.
The shorter review cycle and annual up-
dates are expected to improve both pro-
gram and institutional planning. The pre-
vious six-year cycle did not adequately
foster the level of ongoing assessment and
dialogue considered necessary to make
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informed decisions.

As stated in the 2009 Follow Up Visit
Evaluation Report,”® the college “has
made steady and solid progress” in their
efforts to develop and assess Student
Learning Outcomes.” As a continuance of
that effort, the DIRP continues to oversee
collection and aggregation of learning
outcome and operational outcome data. In
the spring of 2010, the DIRP and the SLO
Committee successfully moved the cam-
pus from a model where the DIRP was
collecting and summarizing outcome as-
sessment data to one in which the campus
departments, divisions, and areas collect
and upload the assessment data along
with action plans and necessary budget
items. Under this new model the campus
community is active participants in the
process of collecting, discussing, and re-
porting of assessments and in the process
of identification of action plans and
budget priorities for improving outcomes.
This cultural shift from a ‘Give it to Re-
search’ paradigm to one of active partici-
pation has been a critical step in the
movement of the campus to a full culture
of continuous quality improvement. To
facilitate management and analysis of the
data, the college procured the license for
the web based software package called
WEAVE Online. The structure of the pro-
gram database is developed, and faculty
and staff have been trained and are plac-
ing data in WEAVE Online.*

Since 2006, the superintendent/president
established and was approved by the
Board of Trustees, “Campus Goals Led
by the Superintendent/President.”®* All
constituents were asked to provide goals
to be accomplished during the ensuing
year. During the spring semester, all con-
stituents are asked to provide accomplish-

ments to the goals relevant to their area of
responsibility. The goals and accomplish-
ments are collected and posted on the
website of the superintendent/president
for public review. The goals and accom-
plishments are used as foundations for
developing goals for the ensuing aca-
demic year.

A primary purpose of establishing these
goals is to remove confusion between
goals established by the Strategic Plan-
ning & Budget Council, with goals for the
superintendent/president  created each
year by the Board of Trustees. A second
purpose is to inspire a shared vision that
is aimed to excite all constituents to be
more active and productive. A third pur-
pose is to encourage all constituents to
work together to ensure each other’s suc-
cess. By collecting and posting accom-
plishments publicly announces the appre-
ciation for their contributions to the col-
lege success each year.

In 2005, after receiving the recommenda-
tions from ACCJC,* the college immedi-
ately began discussion on how to estab-
lish a completely new budgeting and
planning process, to develop Institutional
Learning Outcomes, to establish a stand-
ing committee of the Academic Senate on
Student Learning Outcomes, which in-
cluded Operational Outcomes, to revise
the program reviews for both academic
affairs and student services and to de-
velop a new procedure for noninstruc-
tional areas, including the President’s Of-
fice. All were accomplished. The college
over the years has found that the opportu-
nity to conduct self evaluation and to be
reviewed by a visiting team has yielded
positive results for the campus commu-
nity, students served and general commu-
nity.
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Planning Agenda
None.

1.B.4. The institution provides evidence
that the planning process is broad-based,
offers opportunities for input by appro-
priate constituencies, allocates necessary
resources, and leads to improvement of
institutional effectiveness.

Descriptive Summary

Antelope Valley College Board Policy
32507" Institutional Planning states “The
Superintendent/President shall ensure that
the district has and implements a broad-
based comprehensive, systematic and in-
tegrated system of planning that involves
appropriate segments of the college com-
munity and is supported by institutional
effectiveness research.” The Strategic
Planning & Budget Council (SPBC)
membership reflects the spirit of BP 3250
through its robust and diverse member-
ship. The SPBC consists of 32 members
and includes the following constituencies:

e College Superintendent/President
(Ex-Officio)

e Academic Senate President (Co-
Chair)

e VP Administrative Services
(formerly Business Services) (Co-
Chair)

e VP Academic Affairs
e /P Student Services
¢ VP Human Resources

e Executive Director, Institutional Ad-
vancement

e Director, Business Services

e Director, Facilities & Campus De-
velopment

e Director,
Services

Information Technology

e Director, Institutional Research and
Planning

e Director, Public and Governmental
Relations

e Faculty Union President
e Classified Union President

e Faculty Representatives (7)

Transfer

Student Services
Instructional Resources
Vocational

At-Large (2)

Adjunct Faculty

© 0 O © O O

e Classified Representatives (5)
e  Confidential/Mgmt/Supervisory
e Deans/Directors (4)

e  Student Representatives (2)

The relationship of planning and college
constituency groups is illustrated in the
Cycle of Evaluation (Figure 1).** The
three rings in the process chart represent
opportunities for input from the commu-
nity, the campus, and the members of the
Strategic Planning & Budget Council.
Communicating the process of the Cycle
of Evaluation and the district’s Blueprint
for Planning®™ is ongoing. Regular dia-
logues with the superintendent/president
and the campus community allows for
explaining the SPBC planning process on
topics, such as, budget development, the
budget allocation process and how state-
wide resources affect the district. The vice
president of administrative services
(formerly business services), who co-
chairs the SPBC and the SPBC Budget
subcommittee, is invited to present at
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meetings of the Academic Senate to re-
view the district budget, allocations, and
gives an overview of how planning and
resource allocation play a vital role in in-
stitutional effectiveness. Annual Board of
Trustees retreats allow board members an
opportunity to review the strategic plan-
ning process. Presentations outlining
documents of the SPBC and Enrollment
Management, keeps members abreast of
the ongoing processes and how district
planning affects the budget, and resource
allocations that drive instructional and
noninstructional programs. Board mem-
bers have the opportunity to ask questions
of the SPBC co-chairs and offer sugges-
tions for improvement.

In addition to communicating the plan-
ning and budgeting process for resource
allocation, is the strategic planning time-
line. The timeline® provides SPBC a
checklist to ensure that major tasks are
completed and that outcomes are tied to
the program review and the Educational
Master Plan. The SPBC utilizes the time-
line for process improvement, communi-
cating the outcomes of the subgroup
meetings, and reviewing resource alloca-
tions. Recommendations are reported to
the campus community via daily and
weekly updates utilizing group email,
myAVC, and Board of Trustees reports
that are recorded in the minutes for all
meetings. Budget request forms assist the
SPBC Budget subcommittee when mak-
ing augmentations. Institutional goals,
Student Learning Outcomes and Opera-
tional Outcomes must be matched with
resource allocations prior to budget re-
quests being submitted. This is accom-
plished on the budget narrative form that
accompanies the budget request forms.
Upon completion of the base budget,
which includes ongoing salary positions,
benefits, operational items, such as utili-

ties and long-term debt payments, the
budget requests are utilized to bridge the
institutional plans. For example, the
SPBC Budget subcommittee, as listed in
the Human Resources Plan'® recommends
salary budget augmentations, then it is
presented to the superintendent/president,
who then submits for approval to the
Board of Trustees. After approval by the
Board of Trustees, budgets are adjusted in
the Department of Business Services. An
example of how the institutional goals of
the district link to the planning process
was in the hiring of the director for the
new Palmdale Center. Two of the goals,
“Ensure staffing is sufficient to meet cur-
rent and future growth and continue to
increase enrollment at the Palmdale site,”
set the stage for the SPBC to evaluate the
budget request for a new director position.
The Enrollment Management Committee
met extensively with the SPBC to help
ensure that enrollments and student re-
sources would be adequate to sustain the
Center. The decision to move forward and
hire the director for the Palmdale Center
ensured that programs and courses were
consistent with California Postsecondary
Education Committee guidelines and the
Enrollment Management Plan and to help
ensure that the district will receive growth
funding to maintain 1,000 FTES on an
annual basis. The district has also worked
diligently with the State Chancellor’s Of-
fice to assist in understanding the require-
ments of the growth funding for centers
since the passage of SB361 in 2006. Con-
tinuous sustainable quality improvement
at the Palmdale Center remains at the
forefront of the SPBC planning process.
The SPBC evaluated the impact of fund-
ing to support the Palmdale Center and
made recommendations to the superinten-
dent/president. Redevelopment funding
and limited unrestricted funds have
helped develop additional classrooms that
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accommodate a robust course schedule,
computer labs and student support ser-
vices for students. As growth is sustained
and maintained at the Center, effective
Student Learning Outcomes are assured.
A recent student survey’ of the Center
suggests that the expansion of student ser-
vices accommodates a majority of the stu-
dents needs without the student having to
travel to the Lancaster campus for assis-
tance.

In addition, since the 2008 Follow Up Re-
port, Antelope Valley College has contin-
ued to improve the broad based planning
and budgeting of the campus through two
main avenues, increased use of joint
SPBC and Enrollment Management Com-
mittee meetings for planning and budget-
ing as state fiscal problems have affected
campus funding, simultaneously with in-
creased demand for course enrollment
from the community, and the adoption of
WEAVE Online as a tool for reporting
assessments and as a direct pipeline for
individual courses, departments, and ar-
eas, in providing input of budgetary re-
quests related to the assessment of out-
comes and action plans. The combination
of Strategic Planning & Budget Council
and the Enrollment Management Com-
mittee data’® and analysis has been of par-
ticular benefit in responding to the budget
problems, while balancing the needs of
the various campus programs and con-
stituencies.

The Department of Institutional Research
and Planning provides research and analy-
sis services to the SPBC, and other cam-
pus organizations, for assessing institu-
tional effectiveness through the collection
of data necessary to guide planning ef-
forts.”

Opportunities for input and dialogue on

college planning also exist through or-
ganizations such as the Academic Senate
and its standing committees, including the
Distance Education Committee, the Aca-
demic Policies & Procedure Committee,
and the Student Learning Outcomes Com-
mittee. Through the standing committees
of the Academic Senate, as well as the
program responsibilities as program re-
view faculty are able to voice their sup-
port and concerns on multiple college is-
sues.

Other opportunities to provide planning
feedback include, but are not limited to,
Welcome Back Day seminars, “Dialogue
with the President” open forums, Board of
Trustees meetings, monthly division
meetings, and participatory governance
committees through constituent represen-
tatives.

In addition to “Dialogue with the Presi-
dent” forums, which are open to the pub-
lic, Board of Trustees meetings® provide
an opportunity for community members
to give feedback on the institutional effec-
tiveness of the college. The Board of
Trustees meetings also help to inform the
community about planning efforts for the
Palmdale Center, construction projects on
the Lancaster campus, as well as budget
and enrollment issues that affect the col-
lege.

Self Evaluation

Community colleges in California are ar-
guably facing budget challenges that
negatively impact opportunities for stu-
dents wishing to pursue a quality educa-
tion. Antelope Valley College is not im-
mune to the budget issues and has strived
to plan for the worst and hope for the
best. As a result of the 2004 Accreditation
Self Study Report,”® the college was
challenged to move toward a more data
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driven culture in its budget and planning
efforts. As such, the SPBC has strived to
incorporate empirical data, as well as
qualitative input, into its decision-making,
as evidenced in the 2009 Follow Up Visit
Evaluation Report. For example, during
the summer of 2009, the SPBC met
weekly to discuss budget reduction sce-
narios that would minimize any impact to
student enrollment opportunities, but at
the same time, also minimize any impact
to employees of the college. Based on
quantitative enrollment data and projec-
tions produced by the Department of In-
stitutional Research and Planning, and
campus wide qualitative input suggesting
ways to mitigate funding shortfalls from
the state and maximize resource utiliza-
tion, the SPBC was able to make budget
and enrollment recommendations that
maximized support for student enrollment
and minimized impacts to staffing and
college operations.” Every suggestion
received from individuals throughout the
campus was reviewed, discussed, and de-
bated by members of the SPBC during the
special summer meetings, and balanced
against the data received from the re-
search staff. As a result, budget reduction
scenarios were identified that maximized
the number of class sections offered to
students and avoided drastic measures
such as a reduction in workforce.

The Board of Trustees meetings® also
continue to provide valuable information
to the community with updates on the
budget, construction projects, and the
2010 Accreditation Self Study. Other ex-
amples of broad-based planning include
the process by which the college con-
ducted a campus reorganization.? Under
the authority of Board Policy BP 3100
Organizational Structure and the corre-
sponding Administrative Procedure AP
3100 Organizational Structure, the college

superintendent/president called for input
on a campus wide reorganization. All
constituent groups had the opportunity to
provide input and suggestions on a reor-
ganization of the entire campus. After the
superintendent/president gathered and re-
viewed the feedback, the reorganization
was conducted that incorporated many of
the suggestions submitted by the campus.
For instance, the Academic Senate recom-
mended that the Social and Behavioral
Science Division and the Business, Com-
puter Studies, and Economic Develop-
ment Division be combined under one
dean; a combination that did occur in the
reorganization. In addition the Athletics
Division was also combined with the divi-
sion of Visual and Performing Arts under
one dean. However, not all recommenda-
tions were incorporated. Although the
Academic Senate recommended that the
Learning Center be moved into Student
Services, the superintendent/president
elected to combine the Learning Center,
the Library, and the Instructional Multi-
media Center under one dean in the In-
structional Resources and Extended Ser-
vices Division under Academic Affairs.
The reorganization went into effect July
2009. Most recently, at the onset of the
Program Learning Outcomes and Opera-
tional Outcomes reviews for the Office of
Business Services a title change for the
vice president of business services was
proposed. The proposed title change
would help delineate the lines of responsi-
bility and align the department with the
campus reorganization of July 2009. Cur-
rently, the Office of Business Services
encompasses a diverse and comprehen-
sive range of departments from Informa-
tion Technology Services to overseeing
campus safety and security. In reviewing
the 72 districts of the California Commu-
nity College system, 47 percent designate
the vice president/vice chancellor of busi-
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ness services with the title, vice president
of administrative services.

In accordance with BP and AP 3100, a
recommendation was made to the superin-
tendent/president for the change. The Col-
lege Coordinating Council approved the
superintendent/president’s recommenda-
tion at its regular meeting of February 3,
2010. The name was approved at the July
12, 2010 Board of Trustees meeting

Planning Agenda
None.

1.B.5. The institution uses documented
assessment results to communicate mat-
ters of quality assurance to appropriate
constituencies.

Descriptive Summary

In an effort to maximize the dissemina-
tion of information and analysis related to
quality assurance research, the Depart-
ment of Institutional Research and Plan-
ning has begun posting its monthly news-
letter highlighting research that has been
requested and conducted by the institu-
tional research staff. These “Notes from
the Researchers,” are available online at
http://www.avc.edu/departments/research/
index.htm. In addition the research and
planning staff provide training opportu-
nity to the campus constituencies on the
use of data, methods for conducting re-
search, and the use of WEAVE Online
data entry and give presentations at the
Board of Trustees meetings, Academic
Senate meetings, and at major confer-
ences.

Antelope Valley College Fact Book—
The Fact Book developed by the DIRP is
a reference manual containing trend data
concerning the district’s service area, stu-
dents, faculty, staff, instructional pro-

grams and services. Data and analysis
contained in the document provides back-
ground information to facilitate policy
analysis and decision-making. Intended
audiences for this compendium are dis-
trict managers, faculty and staff, as well
as other interested educational institutions
and the community served by Antelope
Valley College. The Fact Book is also
helpful in analyzing information for pro-
gram review and facilitate the work for
accreditation self studies.

College Website — The college, since the
Midterm Accreditation Report, hired its
first full-time webmaster to oversee the
college website. This has become an im-
portant communications vehicle for both
internal and external audiences.

The number of visitors to the site has in-
creased substantially. During the first
week of fall semester 2008, there were
16,675 unique visitors to the site spending
an average of one minute, 15 seconds on
the site and viewing 1.24 pages per visit.
During the same period in 2009, the num-
ber of unique visitors to the site was
24,152, an increase of 44.8 percent. The
time spent on the site during the first
week of the fall 2009 semester by each of
those visitors averaged two minutes, five
seconds, an increase of 66.6 percent,
while the number of pages viewed per
visit increased to 2.06.

The increased website traffic coincided
with the launch in August 2009 of the col-
lege website redesign, which was in-
tended to help people better navigate the
site and to engage people in the campus
community.

The number of visitors to the website var-
ies throughout the year, with registration
periods at the beginning of the fall and
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spring semesters typically generating the
largest number of online visits. In general,
both the number of visitors and the time
spent by those visitors on the AVC site
has increased in the two years since the
hiring of the webmaster. In the 2009-2010
academic year, the weekly number of vis-
its reached a high of 32,632 unique visi-
tors the week of February 8, 2010, with
visitors averaging three minutes on the
site and viewing an average of 2.24 pages
per visit. Statistics regarding the percent-
age of recent visits reflects that a majority
of AVC web visitors return within a
week, indicating the currency of the site is
valuable to the college’s audience.

Recent additions to the website reflect
how technology is used to foster commu-
nication including:

e Online orientation for students, avail-
able in English and Spanish language
versions.

¢ Online graduation application.

e Online orientation for online learn-
ing.

e Library tutorial quizzes to determine
students’ knowledge of the AVC Li-
brary. Quiz results are sent to stu-
dents and their respective instructors.

e Online workshop for students on aca-
demic probation.

e Online faculty professional develop-
ment (FPD) contract forms.

Web projects currently in development
include revamping of the Office of Hu-
man Resources and Employee Relations
site to provide people additional informa-
tion and online forms and a nursing stu-
dent tracking database to follow student
progress while reducing faculty workload.

There are 21 content managers from vari-
ous areas on campus who help maintain
content for the website. The anticipated
launch of new content management sys-
tem software in late 2010 or early 2011 is
expected to enhance the ability of various
campus stakeholders to update and main-
tain web content.

The college intranet site, myAVC, is use-
ful in fostering internal communication. It
is the platform for sending campus up-
dates to employees, which employees
through a survey identified as their prime
source of information on the college. In
addition, myAVC host sites for the Board
of Trustees, college committees and vari-
ous college departments where people can
obtain meeting agendas, minutes, calen-
dars, policies, procedures, documents and
forms, as well as participate in online chat
and message boards.

The college also relies on its partners in
education to help communicate updates.
For example, the Chancellor’s Office of
Communications “Today’s News,” the
McCullam Reports, and the California
Community College League (CCLC) pro-
vide budget and legislative updates on a
regular basis. The updates are quickly dis-
seminated by the superintendent/president
to the Board of Trustees and the district’s
constituents groups utilizing the MyAVC.

SLO Committee webpage — The SLO
Committee provides valuable information
for faculty, staff, and general community
on Student Learning Outcomes, Opera-
tional Outcomes, and Program Learning
Outcomes. The site provides glossary of
terms, handouts, and approved SLOs that
contain a link to approved AP&P Course
Outline of Records (CORs).

AVC Institutional Self Study Report 2010

145

www.avc.edu



SPBC Planning Documents—The Edu-
cational Master Plan and the supporting
planning documents of SPBC, along with
other major campus plans (including pro-
gram reviews) are posted in myAVC, as
well as the public college website under
Accreditation webpage.

Academic Senate—The Academic Senate
and its standing committees, along with
major documents are posted in the college
website. Documents such as: Hiring Prac-
tices and Procedures for Full-Time and
Part Time Faculty, Equivalency Proce-
dure, Program Review Procedures; Aca-
demic Affairs, Student Services, and Non-
instructional  Service Areas; Faculty
Handbook, Academic Senate Operating
Procedures Handbooks, and Shared Gov-
ernance Policy.

Office of Public and Governmental Rela-
tions (OPGR) - provides “campus up-
dates” on an ongoing basis. After every
Board of Trustees meeting, the campus is
sent data and information approved by the
Board. The director of OPGR also chairs
the communications subgroup of the
SPBC. Monthly updates from the commu-
nications subgroup to the SPBC also pro-
vides the constituent group members with
pertinent information of the college and
how it has communicated such to the
community and stakeholders.

Self Evaluation

Quality assurance evaluations are con-
ducted through the Department of Institu-
tional Research and Planning (DIRP) and
the results are distributed to the appropri-
ate constituencies. Examples of quality
assurance evaluations that have been con-
ducted include the following:

Information Technology Services Survey,
which is distributed to the entire campus,

developed to collect the overall assess-
ment of Information Technology Services
and address technology needs among con-
stituency groups. The results of the annual
ITS survey showed campus wide assess-
ment of the services provided by Informa-
tion Technology Services improved
among all constituency groups from 2007
to 2008.%

Job Placement Survey, which is distrib-
uted to off-campus employers within the
Antelope Valley College service area,
was developed to address both the needs
of employment by the students and the
level of employer satisfaction with AVC
graduate preparedness. The results of the
Job Placement Center Survey showed that
80 percent of employers agreed that AVC
students hired through the Job Placement
Center were well prepared for their job
search and over 90 percent agreed that
students hired through the Job Placement
Center were good matches for their em-
ployment needs.®

Course validation studies are regularly
completed in order to identify that appro-
priate prerequisites have been established
to ensure students are adequately prepared
for course material. Over the past two and
a half years, 18 course validation studies
have been requested by the Academic
Policies & Procedures Committee and
conducted by the DIRP. The results of the
majority of these analysis concluded that
an additional prerequisite would not fa-
cilitate higher success rates. Only a few of
the analysis concluded that an additional
prerequisite would in fact increase the
success rate for a target course.®

Program Review self studies and peer re-
view reports are completed every four
years, with annual reports. Program re-
views are conducted to use in determining
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program needs and to a request for budget
allocations. All program review proce-
dures indicate that the primary purpose is
to assess the institutional effectiveness of
existing programs and services, maintain
and enhance their quality and responsive-
ness to employee, student, and commu-
nity needs, identify and create plans for
future programs and services develop-
ment, and provide a foundation for allo-
cating and reallocating resources.™

Planning Agenda
None

1.B.6. The institution assures the effec-
tiveness of its ongoing planning and re-
source allocation processes by systemati-
cally reviewing and modifying, as appro-
priate, all parts of the cycle, including
institutional and other research efforts.

Descriptive Summary

The ongoing planning and resource allo-
cation process at Antelope Valley College
is outlined in the Strategic Planning &
Budget Council Processes, which consist
of evaluation process that considers the
effectiveness of the Educational Master
Plan. The areas, in cyclical order, include:
Institutional Learning Outcomes, Educa-
tional Master Plan, SPBC Plans, Student
Learning/Operational Outcomes, Effec-
tiveness Criteria; Resource Allocation,
and Outcomes Assessment that link again
to the Institutional Learning Outcomes.
The Cycle of Evaluation (Figure 1) illus-
trates the cyclical aspects of the planning
process.

Recent modifications to the program re-
view procedures have enhanced the effec-
tiveness of ongoing planning and resource
allocation. The shorter review cycle and
the annual updates ensure timely analysis
of learning and operational outcomes as-

sessments. The inclusion of nonistruc-
tional programs in program review pro-
vides information to the campus on the
plans and needs of those programs. Pro-
gram review reports were previously pro-
vided in hard copy to various individuals
and groups. Since 2006, electronic copies
have consistently been posted on the Aca-
demic Senate, Institutional Research and
Planning, and Accreditation webpages.
Hard copies are also placed on reserve in
the Academic Senate and the college li-
brary.zg’ 29,30

The effectiveness of the planning process
relies on the Educational Master Plan,
which provides the framework for the
planning cycle and is reviewed each year.
Any update to the Educational Master
Plan results in updates to the plans.

In June, the superintendent/president
works with the Board of Trustees in re-
viewing the campus current year accom-
plishments and suggestions for the fol-
lowing academic year goals. This process
has occurred since the last 2004 self study
in order to: (1) encourage communication;
(2) educate the campus; and (3) ensure
that the superintendent/president and
campus strategic goals are not in conflict.
The annual “Campus Goals Led by the
Superintendent/President” and list of ac-
complishments are available to the cam-
pus through myAVC. In addition to the
annual establishment of campus goals and
review of campus accomplishment, the
President’s Executive Council tasked the
SPBC Educational Master Plan subgroup
and the accreditation faculty coordinator
to develop and publish a chart, which will
display the important connections (or in-
terdependency) between (or among) ac-
creditation standards to major planning
documents and committee responsibili-
ties. As expected this will keep (1) ac-
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creditation at the forefront of the campus
mindset, but (2) improve the process of
conducting the college accreditation re-
ports.

Self Evaluation

The Educational Master Plan® serves as
the foundation for subsequent plans for
allocation of campus resources and goal
setting, and is thus intended to be a
“living document.” The Educational Mas-
ter Plan is one that is read, reviewed, and
used during its planned three-year life-
span. The planning of the college remains
interdependent and synergistic. The Edu-
cational Plan depends on the data from
program reviews and considers accredita-
tion standards in the development of stra-
tegic goals. SPBC subgroups develop
many of the major planning documents,
derived from the Educational Master
Plan. The chairs of each subgroup, as well
as the budget subcommittee, send agenda
items and supporting documentation to its
members to help ensure regular meetings.
The subgroups and the budget subcom-
mittee continue to report regularly to
SPBC, ensuring continuity and account-
ability. The timeline for SPBC planning®®
provides a checklist for accountability and
ensures that regular reporting to the sub-
groups is completed. Notes of the sub-
groups are posted on the myAVC under
the respective tabs.

During the 2009-2010 academic year, the
Office of Academic Affairs reduced the
number of course offerings in order to
meet goal #3 listed in “Campus Goals Led
by the Superintendent/President,” which
states “Maximum enrollment not to ex-
ceed one percent above funded growth.”
Six guiding principles for determining
what courses were to be cut and what
courses were to be retained were identi-
fied under the guidance of the Goals and

Guiding Principles of the Educational
Master Plan and the college mission.
They are: (1) save courses that are on
track for certificates, graduation, or trans-
fer; (2) grow Palmdale; (3) maintain input
via Basic Skills and General Education
courses; (4) hit 11,500 FTES; (5) save
courses that get jobs for students (Work
Force Development); and (6) support ath-
letic programs. In addition, planning enti-
ties outside of SPBC continue to ensure
that their plans are guided by the Educa-
tional Master Plan and are integrated with
plans from SPBC. Ongoing and pervasive
dialogue in the form of joint planning
meetings with Enrollment Management
Committee (EMC) and Strategic Planning
& Budgeting Council (SPBC) has proven
effective in addressing instructional pro-
gram goals. For instance, the EMC made
course allocation recommendations that
were then carried out by the divisional
deans in increasing course offerings at the
Palmdale Center in accordance with the
timeline of the Educational Master Plan
and the Enrollment Management Plan. On
February 3, 2010, SPBC discussed adding
short-term classes at the Palmdale Center
in order to plan for 1000 sustainable
FTES. By obtaining the 1000 sustainable
FTES at the Palmdale Center, the college
anticipates over $1 million in additional
funding to support the Palmdale Center.
Budget allocations to support outreach
and student services (such as additional
classrooms and noninstructional space)
was also discussed and recommended for
funding. An action item from the Febru-
ary 3, 2010 SPBC meeting required the
EMC to research additional short-term
classes at the Palmdale Center in an effort
to acquire the needed FTES. On February
26, 2010, the EMC recommended 11
strategies to build the FTES in Palmdale.
As a result, on March 3, 2010, SPBC ap-
proved many of the recommendations in-
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cluding the addition of ten short-term
classes to the spring 2010 schedule. The
classes were marketed to the community
and students were identified and con-
tacted that could benefit from the addi-
tional course offerings. At the March 3,
2010 SPBC meeting, DIRP and EMC
members provided data regarding five key
issues: (1) past, current, and future Palm-
dale FTES; (2) LHE and FTES for sum-
mer 2009 through spring 2010; (3) Palm-
dale room utilization and FTES; (4) re-
sults of a March 3, 2010 student survey
regarding the desirability of short-term
courses in Palmdale; and (5) the average
FTES generated from online hybrid
courses beginning in summer 2007 and
ending in fall 2009. That data, along with
the exchange of ideas and the communi-
cation in the EMC and SPBC meetings,
aided the council in approving the finan-
cial support for the additional short-term
classes in Palmdale during spring 2010.

Beginning in 2005, Student Learning Out-
comes (SLOs) were developed for the
vast majority of courses listed in the col-
lege catalog. SLOs currently include iden-
tified methods of assessment. Increas-
ingly, they are also being used to set tar-
gets for student achievement and inform-
ing college decision-making (related to
action plans). Student Learning Outcomes
and Program Learning Outcomes have
been developed and assessed for all areas
of Student Services. Operational Out-
comes, with corresponding assessments,
have been established for most nonin-
structional areas. Some noninstructional
areas have started assessing outcomes and
analyzing their effectiveness, thereby in-
fluencing decisions. The college has in-
vested in WEAVE Online, which facili-
tates the linkage and synthesis of assess-
ment data for all courses, programs, ser-
vices, and noninstructional areas.

WEAVE Online, combined with Institu-
tional Learning Outcomes, is a key tool
for assessing the institution’s effective-
ness.”

Planning Agenda
None

1.B.7. The institution assesses its evalua-
tion mechanisms through a systematic
review of their effectiveness in improving
instructional programs, student support
services, and library and other learning
support services.

Descriptive Summary

Antelope Valley College assesses the ef-
fectiveness of its evaluation methods
through analysis of Student Learning Out-
comes, Operational Outcomes, Program
Learning Outcomes, Institutional Learn-
ing Outcomes, surveys, and program re-
views. Both quantitative and qualitative
data is collected by the campus constitu-
encies through the assistance of the De-
partment of Institutional Research and
Planning. Data provided by the Institu-
tional Research and Planning staff also
distributed research data to appropriate
constituency groups for use in planning
and evaluation.

Self Evaluation

Student Learning Outcomes (SLOs), Op-
erational Outcomes (OOs), and Program
Learning Outcomes (PLO) are currently
in different stages of development or, in a
number of cases (e.g. Psychology, Tech-
nical Education), in assessment. As of the
spring 2009 semester, Antelope Valley
College has completed approximately 90
percent of its SLOs and is assessing at
least one per class. Student Learning Out-
come data is collected by the Department
of Institutional Research and Planning
and made available to divisions and pro-
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grams for planning and analysis. The ef-
fectiveness of the evaluation methods is
determined through analysis of outcomes
data.

In support of the development, manage-
ment, and analysis of SLOs, OOs, and for
extended purposes such as effectiveness
evaluation, the college purchased a li-
cense for WEAVE Online, a web based
Student Learning Outcome management
software. The organizational structure of
the database is in development and has
had to be redesigned based on a restruc-
ture of the college organization. It is im-
portant to note that the Department of In-
stitutional Research and Planning is cog-
nizant of the need to preserve, and inte-
grate into the new format, any data col-
lected from the previous organizational
structure evaluations so that historical
consistency can be maintained.” >

The Department of Institutional Research
and Planning (DIRP) also provides survey
development and data collection services
for college organizations requesting a
need for planning data. For example, in
response to a request for data from the
SPBC, the faculty union, and the classi-
fied union, the DIRP provided assistance
in the development of a survey to poll
college personnel on budget reduction
options.®> The DIRP constructed the sur-
vey to union specifications and distributed
the survey to the campus community. Re-
sults from the survey were used in nego-
tiations and budget planning. More exam-
ples of DIRP research support is available
online at http://www.avc.edu/
departments/research/index.htm in the
monthly newsletter published by the
DIRP.

Planning Agenda
None.
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ANTELOPE
VALLEY
COLLEGE




Standard I1—Student Learning Programs and Services

The institution offers high-quality instructional programs, student support services,
and library and learning support services that facilitate and demonstrate the achieve-
ment of stated student learning outcomes. The institution provides an environment
that supports learning, enhances student civic responsibility as well as intellectual,
aesthetic, and personal development for all of its students.

A. Instructional Programs

The institution offers high-quality in-
structional programs in recognized and
emerging fields of study that culminate
in identified student outcomes leading to
degrees, certificates, employment, or
transfer to other higher education insti-
tutions or programs consistent with its
mission. Instructional programs are sys-
tematically assessed in order to assume
currency, improve teaching and learning
strategies, and achieve stated student
learning outcomes. The provisions of
this standard are broadly applicable to
all instructional activities offered in the
name of the institution.

I1.A.1. The institution demonstrates that
all instructional programs, regardless of
location or means of delivery, address
and meet the mission of the institution
an uphold its integrity.

Descriptive Summary

Antelope Valley College ensures that its
programs and curricula, regardless of lo-
cation or means of delivery, are current
through on-going assessment of programs
and curricula provided through a variety
of campus policies and procedures. As
confirmed by the college mission,’ the
college takes pride in providing a quality,
comprehensive education for a diverse
community of learners and considers stu-
dent-success and student-centered learn-
ing the college’s number one priority.
Whether courses are delivered face to
face on the Lancaster campus, at the
Palmdale Center, in various community

locations such as Fox Field or Palmdale
Head Start offices, or through distance
education technology, AVC courses and
programs meet the mission of the college
and maintain the institution's integrity.
Careful integration of planning, policies,
and procedures through several campus
documents, processes, and organizations
provides clear direction for instructional
programs.

One purpose of the Educational Master
Plan? is to stimulate continuing discussion
about college programs and their effec-
tiveness. The Educational Master Plan
stipulates that all college programs reflect
the college mission and connect to Institu-
tional Learning Outcomes,® and describes
the institution's Strategic Planning &
Budget Council’s Blueprint for Planning*
that incorporates the Cycle of Evalua-
tion.> Action plans related to learning out-
come assessment data are required as part
of this process.

Program Review,® conducted on a four
year cycle with yearly annual updates,
examines currency of course assignments,
methods of evaluation, methods of in-
struction, ensuring consistency with the
Educational Master Plan. One purpose of
the program review process is to generate
continuous, ongoing dialogue about stu-
dent learning and achievement and how it
can be enhanced through program im-
provement. Programs are evaluated for
their contribution to the college mission
and vision. Integration of ILOs is part of
this process. During program review, fac-
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ulty are asked to develop and refine as-
sessment plans that will enable them to
examine the degree to which students
have achieved learning outcomes for
courses and/or programs.

Faculty at the discipline level initiate the
College’s instructional programs. The
Academic Policies & Procedures (AP&P)
Committee, a standing committee of the
Academic Senate, adheres to rigorous
standards regarding course and program
development. In section Il of the course
approval form, faculty state how the
course meets at least one stated mission of
the college. The stated mission of the col-
lege includes associate degree programs,
career technical programs, transfer/
general education courses, basic skills
courses, student support and instructional
support, workforce preparation and eco-
nomic development, and personal enrich-
ment and professional development.

To ensure that the college provides high
quality and appropriate programs and ser-
vices, existing courses, programs, certifi-
cates, and degrees are periodically re-
viewed as part of the AP&P procedures,
in faculty dialogue at department and di-
visional levels, through program review,
and by advisory committees. According
to AP&P Standards and Practices,’ exist-
ing courses are reviewed and revised at
least every five years. During the review
process, faculty ensures that course con-
tent and objectives remain current, and
that the most recent applicable textbooks
and materials are used, and that as SLOs
and/or course objectives change, corre-
sponding changes are made in assign-
ments and methods of evaluation.

Various advisory committees to the col-
lege provide ongoing dialogue with re-
gional business, industry, and public ser-

vice leaders regarding their employment
needs. Advisory committees tasked with
helping AVC's vocational programs re-
main dynamic and in touch with the com-
munity. The advisory committees, with
members including employers and em-
ployees in the field, program faculty and
administration, and students in the pro-
gram, provide advice on skills, knowl-
edge, program currency, and attitudes im-
portant to the vocation. Advisory commit-
tees help recommend improvements in
degrees, certificates, program objectives,
equipment, and facilities. Examples of
programs, which rely on advisory com-
mittees for expertise, are Aeronautical
and Aviation Technology,® Fire Technol-
ogy, Radiologic Technology, and a vari-
ety of other fields represented by degree
and certificate programs.

Curriculum development is a faculty-
driven process. At every point of develop-
ment, from inception to implementation,
faculty play a leading role in course and
program development. AP&P standards
ensure that Title 5 requirements are met
throughout the process and that dialogue
and discussion occurs with colleagues in
the discipline and division, including the
dean and the divisional AP&P representa-
tive. Faculty research programs and
course offerings at other colleges and uni-
versities are also discussed, and whether
the course or program is appropriate to
the college’s mission.

As part of the course approval and content
review process, justification for the
course is necessary. If the course is voca-
tional, approval of the appropriate advi-
sory committee is needed. Documentation
of advisory committee meeting minutes
must be attached to program and course
proposal forms when new vocational
courses are in development. The college
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articulation officer is consulted regarding
transfer options and a college librarian is
consulted regarding instructional sup-
port.”

For the course development process, fac-
ulty review ILOs to ensure connection
between course and institutional out-
comes. Student Learning Outcomes, con-
nected to the ILOs, are then established
and must be approved by the SLO Com-
mittee before the course proceeds into the
approval process.

As Course Outlines of Record (CORs) are
developed, faculty continue to review
proposed courses with discipline col-
leagues and the divisional AP&P repre-
sentative. Through the content review
process, faculty and the AP&P Commit-
tee, in consultation with the college ar-
ticulation officer, validate category de-
scriptions for course classification, SAM
Codes, and course transferability catego-
ries.

When completing the content review por-
tion of the course proposal, faculty are
instructed to specify knowledge, skills,
and competencies that they believe the
student must possess upon entry into the
course under review. If, through this proc-
ess, faculty believe corequisites or prereg-
uisites and/or advisories should be placed
on a course, similar courses at CSU/UC
campuses are reviewed, and the content
and objectives of requisite courses are
examined. While no validating documen-
tation is required for advisories, course
validation studies and attachment of
CORs from requisite courses are required
before corequisites or prerequisites may
be established for an existing course. In
the case of a new course, CORs from reg-
uisite courses must be attached. A course
validation study is automatically con-

ducted for a two-year period. At the end
of the two-year study, prerequisites or
corequisites are removed if the study does
not validate content review.

Once the faculty have submitted required
course proposal forms and the proposed
Course Outline of Record (COR), techni-
cal review takes place to ensure that all
requirements are met and that the writing
is technically sound. Final steps in the
process require that faculty involved in
the course development meet with the
AP&P Committee for final review, dis-
cussion, and dialogue pertaining to the
course. The AP&P Committee requires a
similar, though far more comprehensive,
process for development of programs
leading to a certificate or degree. These
processes ensure that all instructional pro-
grams meet the mission of the college and
uphold its integrity.

Self Evaluation

Antelope Valley College provides 71 de-
gree options and 59 certificate options in
43 areas of study that allow students to
obtain associate degrees, complete trans-
fer and general education courses, pursue
vocational and technical certificates and
degrees, participate in workforce prepara-
tion and economic development, personal
enrichment, professional development,
and basic skills courses.™

The 2009 Fact Book'! provides support-
ing data to the following:

Over a five year period, from the 2004-
2005 to the 2008-2009 academic years,
Antelope Valley College (AVC) saw an
increase in degree recipients of 24.7 per-
cent. Over the same period AVC saw an
increase of certificate recipients of 45 per-
cent. Taken together, degree and certifi-
cate recipients increased 28.7 percent.
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Most notable are some demographic
trends in the degree and certificate recipi-
ent category. For example, females,
across all five academic years, have been
the majority when it came to receiving a
degree; however, male degree recipients
saw an increase of 47.3 percent, and male
certificate recipients nearly doubled over
the same five year period. Hispanic and
African American degree recipients in-
creased 48.6 percent and 36 percent re-
spectively. The number of White, Non-
Hispanic Degree recipients, declined over
this same period (from 459 being awarded
degree in 2004-2005 to 417 awarded de-
grees in 2008-2009).

The college has incorporated review pro-
cedures that meet or exceed Title 5 regu-
lations and ensure that programs and
course offerings meet the college mission,
appropriate academic and industry stan-
dards, and needs of the local community.

Planning Agenda
None.

I1.LA.l.a. The institution identifies and
seeks to meet the varied educational
needs of its students through programs
consistent with their educational prepa-
ration and the diversity, demographics,
and economy of its communities. The
institution relies upon research and
analysis to identify student learning
needs and to assess progress toward
achieving stated learning outcomes.

Descriptive Summary

To meet the varied educational needs of
students and the community, Antelope
Valley College offers a diverse set of pro-
grams, including courses from the devel-
opmental through advanced competency
and honors levels. Standardized student
placement tests are used for student as-

sessment in the areas of math, English,
and reading. The college utilizes the ser-
vices of the Department of Institutional
Research and Planning to identify student
learning needs, as well as to set cut scores
for assessment tests and validate course
prerequisites. To identify community and
student needs the DIRP collects and ana-
lyzes data in the Educational Master Plan
update on a three year cycle; the Fact
Book, the Basic Skills Baseline Data Ma-
trix, Matriculation Report, and Student
Equity Report on an annual basis, and in-
dividual data requests by divisions, de-
partments and campus committees as
needed. The assessment coordinator
tracks student placement numbers by
course level and recommends to faculty
any necessary adjustments in assessment
test scores and student placement. A Con-
sequential Validity Study is conducted
every three years to evaluate and modify
the cut scores for placement testing as
part of the cycle.'?

As an example, the suggested changes for
English Basic Skills courses cut scores
were the following:

1. A slight increase in the cut score for
ENGL 095 led to a proposal for a new
course of remedial English for stu-
dents that score lower than 20 on the
Writing  Placement Cut Scores
(CWM).

2. A slight increase in placement score
(CWM) for ENGL 097 led to suggest-
ing that the students in the .21 (21 per-
cent) success rate go into a lower level
of English.

3. Another suggestion was to increase
the cut score for ENGL 099 (CWM)
to Dbetter place the nonsuccessful
group in the lower course (where they
might have better success).
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4. It was recommended that nonsuccess-
ful students in bottom level courses
should visit an Academic Skills Spe-
cialist to see if there are other issues
besides content deficiencies. This may
improve the success rate for those stu-
dents that fall in that range.

After a dialogue between the English fac-
ulty, the assessment coordinator, and the
director of institutional research and plan-
ning, all suggestions were adopted and
implemented for future placement of stu-
dents.

All occupational programs (also referred
to as Career and Technical programs) are
required to have advisory committees that
meet at least once a year to review and
guide the program curriculum and direc-
tion. Assuring that these programs receive
input from professionals in the field, al-
lows curriculum to be updated and remain
relevant and current. Recommendations
from advisory committees are docu-
mented and incorporated into the program
development process. Additionally, in
order to qualify for Perkins Act funding,
these programs must submit an applica-
tion that identifies SLOs and PLOs, indi-
cates that CORs are up-to-date, and in-
cludes comments and recommendations
from the advisory committee. The Ac-
countability Reporting for the Community
Colleges (ARCC)™ report also provides
three years of data with peer group com-
parisons for Annual Successful Course
Completion Rate for Vocational Courses
that are used to evaluate overall effective-
ness of the Career and Technical Pro-
grams.

The college partners with appropriate
businesses, school districts, and commu-
nity groups to provide quality Career and
Technical Education programs by giving

students work experience. As an example,
internships are part of the Airframe and
Powerplant Program. Northrop Grumann
has developed a strong relationship with
the Aircraft Fabrication & Assembly
Technician Program. Students enrolled in
nursing and other health science programs
participate in clinical experiences at local
hospitals and medical centers. Child and
Family Education students are placed in
early childhood classrooms to complete
supervised field experiences that fulfill
practicum requirements for the state-
issues Child Development Permit.

To meet the needs of students who intend
to transfer, clearly defined course patterns
are outlined in the college catalog. Steps
of preparation for transfer to four year
institutions are also clearly described
along with information on General Educa-
tion (GE), Intersegmental General Educa-
tion Transfer Curriculum (IGETC), and
GE requirements and admission eligibility
for California State University and Uni-
versity of California campuses.’® Overall
transfer rates are produced by the DIRP
from the Chancellors Office MIS website
Transfer Velocity Project Cohort tool, a
new research tool that more accurately
measures transfer rates.

The communities in the Antelope Valley
are characterized by a high population
percentage of residents with little or no
college education. Meeting the educa-
tional needs of the community of neces-
sity includes a large component of basic
skills courses. The Basic Skills Commit-
tee and the Student Success & Equity
Committee have both put considerable
efforts into identification instructional and
student support needs, in planning needs
for basic skills students. The DIRP col-
lects and analyzes data for assessment of
the success of the plans as well as in
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evaluation of support activities for these
students.”* The ARCC report provides
Annual Successful Course Completion
Rate for Basic Skills Courses and Im-
provement Rates for Basic Skills Courses
that are used to assess overall progress
towards the educational goals for basic
skills students.

Students appear to express a moderate to
high level of satisfaction with services
and programs offered at Antelope Valley
College. In the 2010 Accreditation Self
Study Survey,™ students were asked to
respond to the statement, “AVC provides
services and programs that address the
needs of students.” Of the students who
responded to the question, 72.8 percent
(n=265) indicated that Antelope Valley
College Always or Almost Always meet
their needs through services and pro-
grams. Students were also asked whether
“The college promotes sensitivity to, and
understanding of, the diverse academic,
socioeconomic, cultural, disability, and
ethnic backgrounds of its students.” Of
the students who responded, 63.7 percent
(n=193) Strongly Agree or Agree that An-
telope Valley College promotes sensitiv-
ity to, and understanding of, the diverse
academic, socioeconomic, cultural, dis-
ability, and ethnic backgrounds of its stu-
dents.

Self Evaluation

Student placement tests have identified
the need to develop faculty programs de-
signed to raise knowledge and awareness
of issues, theories, and best practices re-
lated to basic skills students and their in-
struction. The Assessment Center at Ante-
lope Valley College conducted a conse-
quential validity study to determine if
placement tests were appropriately plac-
ing students in the math, English, and
reading courses. As a result of the study

conducted by the DIRP, the Compass
Placement Test cut-off scores were ad-
justed to better fit the student population
at the college. Consequently, the Faculty
Professional Development programs be-
gan offering the Basic Skills Forum.*

Analysis by the DIRP identified Basic
Skills courses as a major block for student
progress towards degrees, certificates, and
transfer status. A novel research project
was conducted to estimate pass probabili-
ties for courses taken concurrently with
the Basic Skills courses based on the level
below college from the placement scores.
These ‘Probability Based Advising
Sheets’'’ are used by students with the
guidance of a counselor and are being
adopted on a statewide basis. After the
first year of use, the DIRP analyzed stu-
dent success and counselor attendance
and found that the students who did not
meet with a counselor made ‘good’ con-
current choices only about 50 percent of
the time compared to over 90 percent of
the time for those who meet with a coun-
selor. Methods of encouraging students to
see a counselor is being explored, and the
advising sheet will be revised and evalu-
ated again in the fall of 2010.

The Student Assessment Procedures,
which are available in the Assessment
Center, outlines multiple measures that
assess other areas of student readiness and
experience, and are used to determine stu-
dent eligibility for courses, including the
need for course prerequisites. Assess-
ments encompass one of the components
in the matriculation process and are used
for course exemption with credit for prior
education at another institution of higher
learning, and are used to support student
eligibility for priority course registration.

CORs and individual course syllabi state
two things: (1) the knowledge each stu-
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dent is expected to have prior to enrolling
in a course; and (2) the knowledge that
may be gained from the course. SLOs de-
scribe how broad, overarching goals for
learning (that students are expected to
achieve) are based upon successfully
completing course objectives). Informa-
tion on Student Learning Outcomes and
Course Outlines of Record are filed in the
Office of Academic Affairs, posted on the
college website, and are expected to be
fully available on both WEAVE Online
and CurricUNET by the end of the 2010-
2011 academic year. Copies of these
documents, as well as copies of current
course syllabi, are also available through
each division.

Tutoring and academic skill support ser-
vices are available through the Learning
Center for all students. Enrolled students
are able to obtain tutorial assistance for
most classes as well as assistance in ana-
lyzing their learning styles and improving
study skills. Within the Learning Center
there are the following support services:
Academic Skills Center, ESL Study Cen-
ter, Math Center, Reading Center, Supple-
mental Instructions, General Tutoring
Center, Writing Center, as well as an open
lab. Students are also able to check out
videos and DVDs on academic support
related topics. Another service provided
by the Learning Center is the Disabled
Student Service High-Tech Center, which
provides specialized adaptive computer-
ized hardware, and software that includes
screen reading programs, dictation pro-
grams and cognitive retraining programs
to name a few. Financial Aid provides
financial assistance to students, who,
without such aid, would be unable to at-
tend Antelope Valley College. Financial
aid is able from various sources: federal
and state programs, community organiza-
tions, and individual donors. EOP&S/

CARE is another student support program
that provides assistance to low-income,
educationally disadvantaged, who want to
attend college. The program provides:
priority registration, orientation to col-
lege, counseling, books, grants, and assis-
tance as well as referrals to additional ser-
vices.

Additional student and instructional sup-
port programs can be found in the college
catalog, the current class schedule, Office
for Students with Disabilities, and the
Student Development and College Activi-
ties that are in service to the diverse stu-
dent population.

The college catalog™ and current class
schedule®® are evidence of the varied
courses, programs, certificates, degrees,
and transfer options available to students.
Included in these publications are admis-
sion procedures, explanations of student
services, and certificate programs. The
college catalog is available in both in hard
copy and college website, and the class
schedule is available online. Additionally,
computers are available in Admissions
and Records, and the Business Education
Building that allow students to access the
online catalog, class schedule, and online
registration services.

Multiple methods are used to evaluate
programs and services at Antelope Valley
College. Methods include assessments of
Program Reviews,® Student Learning Out-
comes;*? student evaluations administered
by faculty during the semester.*® Each
provides feedback regarding course con-
tent and classroom and nonclassroom fac-
ulty, and faculty evaluations for tenured,
non-tenured, temporary, adjunct, and in-
tern faculty. Formal faculty reviews are
conducted based on the faculty member’s
professional status, with completed fac-
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ulty evaluations maintained in the Office
of Human Resources and Employee Rela-
tions.

In addition to the required evaluation pro-
cedure for faculty, faculty members are
required, per the Faculty Contract Article
VI 2.1,% to conduct student evaluations
every semester. The student evaluations
are used to identify areas needing im-
provement and for implementation of new
methodologies.

Planning Agenda
None.

11.A.1.b.The institution utilizes delivery
systems and modes of instruction com-
patible with the objectives of the curricu-
lum and appropriate to the current and
future needs of its students.

Descriptive Summary

Antelope Valley College utilizes delivery
systems and modes of instruction com-
patible with the objectives of the curricu-
lum and appropriate to the current and
future needs of students. In addition to
offering face to face classroom instruction
during 16 week semesters, the college
also offers courses during Intersession
and Summer terms, weekend courses,
Double eight courses, online and hybrid
courses, Instructional Television (ITV)
courses, and courses augmented with pod-
casting.

All modes of instructional delivery follow
the required guidelines stated in the
AP&P Standards and Practices Hand-
book.” When completing a proposed
Course Outline of Record, whether for a
new or revised course, faculty are re-
quired to specify the "Method of Instruc-
tion" applicable to the course. While fac-
ulty have the freedom to structure and

teach courses according to their expertise,
utilizing a number of different pedagogi-
cal approaches, all approaches must be
appropriate to the stated course objec-
tives, assignments, and methods of
evaluation. Course assignments and meth-
ods of evaluation must be varied enough
to allow faculty a choice in type and
methodology; however, they also need to
be specific enough for consistency among
faculty and reflective of all stated measur-
able objectives. The COR is a key compo-
nent in establishing Student Learning
Outcomes at both the course and program
level.

To facilitate the utilization of delivery
systems and modes of instruction that are
compatible with the objectives of the cur-
riculum and are appropriate to the needs
of students, the college offers instruction
to faculty in the use of various classroom
delivery systems through the Information
Technology Services Department. The
Information Technology Services (ITS)
Department provides specialized training
sessions that include, but are not limited
to, online instruction, utilization of the
Blackboard Course Management System,
and the use of podcasting to augment in-
struction. The Faculty Professional Devel-
opment program also offers sessions to
introduce and train faculty in the appro-
priate use of technology to deliver course
content.??

Self Evaluation

Whether courses are taught online or face
to face in a classroom, faculty are re-
quired to follow a Course Outline of Re-
cord® with consistent objectives and con-
tent. Assignments and methods of evalua-
tion must be equivalent and vary only
where the needs of technology dictate,
regardless of their mode of delivery; ap-
proved CORs for all courses, can be
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found in the Academic Affairs Office, on
file in divisions, in the Academic Policies
& Procedures website, and on CurricU-
NET.

Both formal and informal methods are
used to identify student needs regarding
class offerings and modes of delivery. In-
formally, they are gathered through stu-
dent assessments conducted near the end
of each course. Faculty informally assess
delivery methods, discuss effective meth-
ods with other department faculty, and
use those deemed appropriate within the
guidelines of the Course Outline of Re-
cord. Formally, research is conducted by
the Department of Institutional Research
and Planning, often times per the request
of the Enrollment Management Commit-
tee or area deans. For the Palmdale Cen-
ter, students were surveyed for prefer-
ences in courses in 2008 to facilitate
meeting students needs when growth in
course offerings at the site was planned.**
In the spring of 2010, students at Palm-
dale were again surveyed on course pref-
erence when SPBC, in consultation with
the superintendent/president and the En-
rollment Management Committee, re-
viewed Palmdale FTES data and targets
for the year and made the decision to of-
fer up to ten late start courses at Palm-
dale.”

Methods of instruction and delivery meth-
ods are validated through the AP&P
course approval process. The AP&P
Committee consistently reviews new and
revised curriculum according to the poli-
cies and guidelines published in the
AP&P Standards and Practices Hand-
book.” These policies and guidelines re-
flect Education Code, Title 5, and Chan-
cellor's Office requirements.

Student Learning Outcomes (SLOs) were

developed as a result of faculty dialogue,
now assessment results are being dis-
cussed in similar fashion. Analysis of
SLO results provides faculty with an op-
portunity to ask how course delivery sys-
tems can be improved. One area of ex-
pected discussion is comparison of SLO
data for courses taught face to face as op-
posed to those taught online. Other areas
of dialogue concern assessment results in
courses taught on the Lancaster campus
as opposed to those taught at other sites
within the community. Both the SLO
Committee and the DIRP are available to
assist faculty in this dialogue. The DIRP
conducted an analysis for online courses
versus the same course taught in a tradi-
tional course setting, while there was con-
siderable variability in results, overall
there was a small decline in success and
retention for online courses.”®

The spring 2008 Information Technology
Services (ITS) survey requested that stu-
dents, faculty, and staff provide their as-
sessment of the status of ITS services on
campus.?’ The spring 2008 Information
Technology Services Survey resulted in a
recommendation to reevaluate the current
course management delivery system,
Blackboard.

A thorough assessment and evaluation of
Blackboard, the contracted course man-
agement delivery system being used for
online classes and traditional in-class
modes of instruction, as well as other
available course management systems,
was conducted through the Distance Edu-
cation Committee to assess the effective-
ness of each system to meet the needs of
both faculty and student. The Distance
Education Committee hosted and re-
corded six course management system
vendor demonstrations. For faculty who
were unable to be present, the demonstra-
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tions were posted online during the course
management system review process, and
feedback was requested through a campus
wide email announcement. The Distance
Education Committee reviewed the feed-
back and made a unanimous decision to
recommend Blackboard for use as the col-
lege’s course management system to the
Academic Senate. The Academic Senate
approved the recommendation at the June
4, 2009 meeting and sent the recommen-
dation the Strategic Planning & Budget
Council.?® The budget request at the
Board of Trustees meeting on July 13,
2009 was approved.

The college course management system
administrator works with the Blackboard
organization to compile statistics regard-
ing the use of the current system, and fac-
ulty are queried by the Distance Educa-
tion Committee to gauge how well the
system effectively meets both faculty and
student needs.

Faculty may also use myAVC to post
course materials for enrolled students.
Students appear satisfied and generally
find that the myAVC delivery system is
adequate. In the 2010 Accreditation Self
Study Survey, students were asked about
services offered though myAVC. Students
were asked how strongly they agreed or
disagreed with the following statement,
“The online services offered through
myAVC meet my expectations for what
online services should be.” Of the 265
respondents, 74 percent (n=196) Strongly
Agree or Agree with the statement.

While students have been surveyed
through the accreditation self study, at
Palmdale, and individually by faculty, a
formal campus wide satisfaction survey
has not been developed or implemented
that would collect student feedback re-

garding delivery modes.

Planning Agenda

Each year develop and administer a ques-
tionnaire that will collect perceptions of
students to determine their degree of sat-
isfaction regarding the various methods of
delivery and how effectively these meth-
ods of delivery meet students academic
and support services needs. Incorporate
questions regarding both on campus and
online delivery systems, with possible
modification from the instrument used at
Palmdale in 2007-2008. Results collected
from the questionnaire will be used to im-
prove the delivery of existing programs
and services, and add new methods when
funding is available.

I1LA.l.c. The institution identifies stu-
dent learning outcomes for courses, pro-
grams, certificates, and degrees; assesses
student achievement of those outcomes;
and uses assessment results to make im-
provements.

Descriptive Summary

The Student Learning Outcomes (SLO)
Committee,?® a standing committee of the
Academic Senate, provides guidance and
support in the identification of learning
outcomes for courses, programs, certifi-
cates, and degrees. The SLO Committee
determines a campus wide process for the
uniform implementation and assessment
of Student Learning Outcomes at the
course and program level. Student Learn-
ing Outcomes are written and assessed by
faculty who also collect the data, enter the
data into WEAVE Online, and after
analysis dialogue with other faculty, and
write related action plans. Faculty repre-
sent the driving force to the entire process
of SLO creation and assessment.

SLOs are derived from measurable course

AVC Institutional Self Study Report 2010

163

www.avc.edu



objectives and represent overarching
goals for student learning. These out-
comes constitute what faculty believe stu-
dents will be able to know or apply
through successful completion of the
course objectives. SLOs are derived from
and closely related to the course objec-
tives approved as part of the COR by the
AP&P Committee. Since course objec-
tives have been rigorously reviewed by
the AP&P approval process, and since
SLOs are derived from these measurable
objectives, faculty and students can have
confidence that SLOs are set at the colle-
giate levels appropriate to each course.™

At present approximately 95 percent of
AVC courses have approved SLOs; 30
percent of academic programs possess
Program Learning Outcomes (PLOSs).
Three preliminary General Education out-
comes were written the end of spring
2010 and will be the subject of continued
dialogue within the Counseling and Ma-
triculation Division at the start of fall
2010 before proceeding to the SLO Com-
mittee.*® All student service areas and de-
partments have developed SLOs and/or
PLOs.

SLO assessment cycles run from first of
August to the end of August. At the end
of each cycle, faculty enter SLO assess-
ment results into WEAVE Online.
WEAVE serves as a repository of SLO
data that can be compared from one aca-
demic cycle to another. Many faculty
have chosen to enter data for each term
and aggregate data at the end of a cycle in
order to prompt comparison of differences
from term to term, or even from evening
section to daytime section of the same
course. Based upon these comparisons
and other forms of analysis, faculty begin
to dialogue and ask questions about
course improvements that should be con-

sidered. Since AVC recently completed
its first full assessment cycle, this dia-
logue is in the early stages. Some faculty
quickly realized that the originally estab-
lished assessment methods did not effec-
tively measure course SLOs or were too
cumbersome to administer and/or inter-
pret. This has prompted revision of SLOs
and assessment methods in several areas.
Other faculty have chosen to collect data
through a second assessment cycle, in or-
der to collect larger sample sets, before
fully analyzing data. Once data is entered
into WEAVE and analysis begins, faculty
enter action plans into WEAVE, based
upon what they are discovering through
analysis of the data. Action plans®! allow
faculty to identify and document needs
that could improve the way the course is
taught and ultimately improve student
learning. As part of the action plan, fac-
ulty are asked to specify dollar amounts
needed for any budgetary requests, justify
the recommended action, establish a time-
line for completing the plan, specify the
level of priority the plan should be given,
and establish who will monitor or lead
completion of the plan. This information
is then readily available for use in college
planning processes, including divisional
budgets and program review. Documenta-
tion of budgetary requests in WEAVE
will ultimately be required in order for
budget requests to be considered.

Self Evaluation

As reported in the 2008 Follow Up Visit
Evaluation Report, “The College has
made steady and solid progress” in the
development and implementation of Stu-
dent Learning Outcomes (SLOs).® The
college has an open and ongoing dialogue
in regards to SLOs for courses. Discus-
sion between faculty and division deans
regarding Student Learning Outcomes
occurs in division meetings. Faculty also
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discuss Student Learning Outcomes with
students, colleagues, and coworkers out-
side of division meetings. According to
the 2010 Self Study Survey, the majority
of faculty have discussed SLO with stu-
dents, colleagues, and coworkers at least
three times during the 2008-2009 aca-
demic year.

Members of the SLO Committee make
presentations at division meetings and
send email updates regarding the status of
Student Learning Outcomes assessment,
training opportunities, and reporting
guidelines. Most importantly, the SLO
Committee has made available a series of
documents to assist faculty in creating
and assessing SLOs. Documents such as
"SLOs Step-by-Step”, "SLO Reporting
Guidelines”, "Pros and Cons of Assess-
ment Tools", and "Communicating SLOs
to Students" are posted on the SLO Com-
mittee myAVC webpage.*

To ensure faculty have current training in
developing outcome criteria, assessment
measures, and data collection, several
Faculty Professional Development work-
shops were offered by the SLO Commit-
tee during the 2008-2009 and 2009-2010
academic years. Members of the SLO
Committee have trained faculty and staff
in the development, assessment, and revi-
sion of SLOs and have provided informa-
tion on assessment-related issues in a va-
riety of settings: Faculty Professional De-
velopment events, Welcome Back Day,
division meetings, and individual help
and training sessions. Additional training
sessions on topics such as "Learning Out-
comes Analysis and Evaluation” and
"Learning Outcomes Update™ are planned
for 2010-2011. Additional training ses-
sions are scheduled as emergent needs in
SLO/PLO development, WEAVE utiliza-
tion, and assessment methods are recog-

nized.®

During the 2008-2009 academic year, di-
visions began collecting and compiling
SLO assessment data and submitting it to
the DIRP. The DIRP tracked the level of
participation division by division and
course by course. As assessment data was
collected, faculty began to develop action
plans. Dialogue occurred as faculty wrote
program review reports and discussed as-
sessment methods and results with disci-
pline faculty.

In 2008, Antelope Valley College pur-
chased a license for WEAVE Online, an
assessment management system that inte-
grates learning outcome assessment with
action plans, budget, planning, and pro-
gram review processes. Faculty training
in the use of WEAVE Online as a data-
base for documenting SLO results began
in fall 2009. By the end of spring 2010,
faculty began entering SLO data directly
into WEAVE and are no longer submit-
ting data directly to the DIRP. Approxi-
mately 25 percent of courses taught dur-
ing the 2009-2010 academic year had en-
tered SLO assessment results and began
creating action plans by the end of spring
2010. Campus administrators, members
of the Department of Institutional Re-
search and Planning, SLO Committee co-
chairs, and other members of the campus
community can now run a variety of re-
ports showing the status of SLO assess-
ment within specific courses, depart-
ments, divisions, or areas.*

The WEAVE Online mapping function is
being piloted during summer 2010 with
the Child and Family Education Program
and will begin implementation in both the
Health Sciences and Technical Education
divisions in fall 2010. Full utilization of
the WEAVE mapping functions is ex-
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pected fall 2011. Mapping functions will
allow programs to show how outcomes
and objectives are integrated throughout
the program and to indicate the specific
bodies of learning that occur in each
course required for program completion.
This function allows faculty members to
post specific information and assessment
measures such as rubrics or capstone pro-
ject formats, related to program level as-
sessment.

Training sessions for WEAVE Online
were provided for faculty and staff
through the Faculty Professional Devel-
opment program (FLEX) and informative
sessions were provided during division
meetings. Information and training in the
development of PLOs are being offered to
academic programs wherever PLOs are
still in the developmental stages. Work-
shops focusing on development, assess-
ment, and evaluation of both SLOs and
PLOs continue to be offered to faculty
and staff by the SLO Committee mem-
bers.

Planning Agenda

Increase Student Learning Outcomes as-
sessment and reporting to at least 50 per-
cent of courses offered by the end of the
2010-2011 academic year. Goal is to have
reached 100 percent prior to the midterm
accreditation report due 2013.

Develop Program Learning Outcomes and
assessment measures for all degree and
certificate programs by spring 2011.

Complete one cycle of assessment, for the
Health Sciences and Technical Education
divisions, that currently have established
Program Learning Outcomes, by spring
2011. This will provide a documentation
of a full assessment cycle in WEAVE
Online that will provide models for other

campus programs to follow.

Achieve full implementation of the
WEAVE mapping functions by the end of
fall 2011 that will allow all established
programs to document the integration of
course content, sequencing, and align-
ment with the stated outcomes of the pro-
grams and the college mission.

I1.A.2. The institution assures the quality
and improvement of all instructional
courses and programs offered in the
name of the institution, including colle-
giate, developmental, and pre-collegiate
courses and programs, continuing and
community education, study abroad,
short-term training courses and pro-
grams, programs for international stu-
dents, and contract or other special pro-
grams, regardless of type of credit
awarded, delivery mode, or location.

Descriptive Summary

As stated in the college mission, the col-
lege is committed to "providing a quality,
comprehensive education for a diverse
community of learners,” and it does this
"by placing student success and student-
centered learning as our number one pri-
ority through higher educational standards
and innovative programs and services in a
professional team-driven manner."

Antelope Valley College offers collegiate
courses and programs, developmental and
basic skills courses, and community ser-
vice courses. These instructional courses
and programs, whether credit or non-
credit, go through a rigorous curriculum
review process by the AP&P Committee
when they are first developed. All Title 5
requirements must be clearly delineated in
the Course Outline of Record and in the
program development process, which en-
sure the quality of our instruction. All
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CORs contain measurable course objec-
tives and course expectations regardless
of the method of instruction and type of
credit awarded, which helps ensure that
our students receive a quality educational
experience.” ? As for course and/or pro-
gram improvement, the program review
procedures requires that approved courses
and programs are then evaluated every
four years by discipline faculty, who
make necessary revisions for improve-
ment and submit them, again, to the
AP&P Committee for review.

Self Evaluation

According to the Antelope Valley College
Accreditation 2006 Progress Report,® a
number of classes were developed as a
result of the dialogue among the Aca-
demic Senate, the Academic Policies &
Procedures Committee, Institutional Re-
search and Planning staff, division deans,
and faculty chairs/coordinators. During
the 2008-2009 academic year, the college
approved 25 new credit courses, 10 dis-
tance education courses, 145 revised
courses, and removed 37 credit courses.
From July through December 2009, Ante-
lope Valley College approved ten new
courses, 94 revised courses, and removed
22 courses, including one online section.

The college offers collegiate, develop-
mental, and basic skills courses and pro-
grams, community service, short term,
and work experience courses. Except for
the community service courses, all faculty
utilize the same COR, which includes
course objectives and course expectations
regardless of the method of instruction
and type of credit awarded.

All curriculum and CORs are reviewed on
a four-year cycle by faculty within the
discipline. Faculty revise and update each
course in the third year of the cycle, en-

suring that the updated course will be
ready for approval and inclusion in the
class schedule no later than the fourth
year of the cycle.*” Revisions and modifi-
cations to the Course Outlines of Record
are submitted to the AP&P Committee for
an extensive review. The committee is
comprised of faculty, staff, and adminis-
trators. The Course Outline of Record has
areas that require review from librarians
regarding support materials, input from
faculty within the discipline, approval by
the division, and review by the appropri-
ate dean.

The AP&P Committee approved the pur-
chase of the CurricUNET software pro-
gram® from Governet in May 2009. This
software allows the customization of the
CORs and course proposal form. The
CORs will have an addendum that will
include the SLOs for each course. This
program will facilitate tracking and devel-
opment of courses and programs and
streamline the approval process.

All programs and courses must first go
through AP&P Committee approval proc-
ess, be submitted to the Board of Trus-
tees, and then go to the Chancellor's Of-
fice for approval. One of the AP&P Com-
mittee's charges is, "review pertinent in-
formation relating to curriculum from the
Education Code, Title 5 regulations, Ma-
triculation regulations, the Chancellor's
Office, or the State Academic Senate™ and
to ensure that all forms are accurate and
complete.

Again, the AP&P Committee utilizes a
rigorous process. The AP&P Standards
and Practices Handbook’ details all the
steps necessary for new course and pro-
gram development. This process is faculty
driven. Faculty within each discipline,
when appropriate, obtains input from ad-
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visory boards and industry representatives
to develop courses based upon input from
the community, four-year institutions, and
other constituencies. When determining
the appropriate credit type and course de-
livery mode, again discipline faculty
plays a leading role in the process. The
committee reviews the proposed COR
along with the course proposal form to
ensure that course unit values have been
correctly calculated. Calculations are
based upon the Carnegie formula found in
Title 5. The method of course delivery
remains consistent and appropriate to the
course objectives. The location where
courses are offered is not a decision made
by AP&P, but is based upon program
needs and available classroom space.

The AP&P Committee, the Board of
Trustees, and the Chancellor’s Office, for
approval, evaluate course and programs
developed through the curriculum proc-
ess. Additional evidence of quality cur-
riculum can be found in the Course Out-
line of Record. CORs contain an appro-
priate description of the course, measur-
able course objectives, a detailed outline
of the course content, sample methods of
instruction, and specific methods of
evaluation tied to the course objectives.
Units and contact hours are identified as
well as any advisories, corequisites, or
prerequisites. Sample assignments spe-
cific to areas such as reading, writing,
computation, and "other types" are speci-
fied in the outline. As previously noted,
when the college moves completely into
the online CurricUNET format, student
learning outcomes will be an addendum
to the COR. All new and revised courses
must have approved SLOs before the
committee will review the COR. The
course proposal form requires that disci-
pline faculty identify how a new course
meets the mission of the college.®

Instructional programs and courses are
developed in response to community, stu-
dent, and program needs. Faculty and ad-
ministration examine the educational ob-
jectives of a program or discipline, take
into consideration changes in the disci-
pline or industry, and revise or develop
courses and programs accordingly. In
some cases, discipline faculty survey stu-
dents using indirect assessments such as
self-reflective or self-evaluative writing
assignments, administer student evalua-
tions near the end of the course or pro-
gram, or visit prerequisite courses to an-
swer questions and document feedback
regarding student needs. In still other
cases, these investigations are related to
information discussed as part of the pro-
gram review or SLO assessment process.
One example was a decision made by
Child and Family Education faculty dur-
ing the spring 2010 semester: When dis-
cussion prompted by SLO assessments
revealed that student retention was prob-
lematic in the CFE 201 and 202 Child De-
velopment Practicum courses, faculty
identified the need to give students con-
sidering enrollment in CFE 201 specific
information regarding course require-
ments. Faculty visited CFE 105 classes,
the prerequisite course for CFE 201, dur-
ing spring 2010 to provide information
such as TB and fingerprint clearance pro-
cedures and requirements, course expecta-
tions, assignments, and attendance poli-
cies. Students also had an opportunity to
ask questions regarding the courses, the
program, and requirements for obtaining
California Child Development Permits.
Faculty will reevaluate course retention
rates in fall 2010 and spring 2011. It will
be determined if there is a positive rela-
tionship between this new mode of com-
munication with students and student re-
tention rates.
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Courses and programs are regularly re-
viewed as part of the program review cy-
cle.”>* Every four years divisions un-
dergo extensive self-evaluation and peer
review, considering and evaluating each
course and program offered. Considera-
tions include which courses need revision,
what new courses should be created, cur-
rency of assignments and methods of in-
struction and evaluation, the supportive
relationship of SLOs and course objec-
tives, how courses and programs meet
Institutional Learning Outcomes, and
checking for consistency with the Educa-
tional Master Plan.? One stated purpose of
program review is the continuous, ongo-
ing dialogue about student learning and
achievement and how it can be enhanced
through program improvements. Begin-
ning in fall 2010, an annual program re-
view report will be required. The annual
report requires faculty to develop and/or
refine assessment plans for SLOs and
PLOs and enables faculty to examine the
degree to which students have achieved
SLOs for courses and/or programs.

Planning Agenda
None.

I1.LA.2.a.The institution uses established
procedures to design, identify learning
outcomes for, approve, administer, de-
liver, and evaluate courses and pro-
grams. The institution recognizes the
central role of its faculty for establishing
quality and improving instructional
courses and programs.

Descriptive Summary

The Academic Policies & Procedures
Committee (AP&P), a standing commit-
tee of the Academic Senate, has the pri-
mary responsibility to oversee the devel-
opment, review, renewal, and recommen-
dation of curriculum to be approved by

the Board of Trustees (Title 5 §55002).
Curriculum review and development nec-
essarily reflect the collegial decision to
meet student needs for course work that is
encompassed within basic skills, general
education, transfer, and major programs
of study, which include a wide array of
occupational and liberal arts disciplines
and areas. In addition, the process for es-
tablishing prerequisites, corequisites, ad-
visories, and limitations on enrollment
falls under the purview of the curriculum
committee (Title 5 855003, 8§53200
853204).

Faculty have primary responsibility for
course and program development through
participation in the AP&P Committee ap-
proval process. The AP&P Standards and
Practices Handbook identifies a standard
set of guidelines to be followed through-
out the development and review process
for credit courses, noncredit courses,
community services courses, locally ap-
proved certificates (6-17 units), and cer-
tificate and degree programs (18 units and
above).

The SLO Committee, a standing commit-
tee of the Academic Senate, provide guid-
ance and support in the identification of
learning outcomes for courses, programs,
certificates, and degrees. The SLO Com-
mittee facilitates a campus wide process
for the uniform implementation and as-
sessment of SLOs at the course, program,
and department level. As faculty develop
or revise SLOs and assessment methods,
the committee reviews them for consis-
tency with course objectives, use of meas-
urable language, and assessment methods
appropriate to the SLOs. If, after review,
the committee feels more work is needed,
notations are made regarding improve-
ment and the SLO is returned to the disci-
pline faculty for revision. Once approved,
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hard copies of the SLOs are filed with
hard copies of the CORs in the Office of
Academic Affairs.** Now that course SLO
data is entered in WEAVE Online, the
SLO Committee will review SLOs online
and also record any recommendations to
discipline faculty online. To ensure that in
the near future 100 percent of AVC
courses will possess approved SLOs, no
new or revised course is accepted by
AP&P for approval without documenta-
tion of approved SLOs.% **

As PLOs are developed, they are re-
viewed by the SLO Committee. The com-
mittee may make recommendations re-
garding improved language or assessment
methods, but has agreed that discipline
faculty are the best authorities regarding
appropriate content and assessment. For
this reason, PLOs are acknowledged
rather than approved, and once acknowl-
edged are entered into WEAVE Online by
discipline faculty. Hard copies of PLOs
are available in division offices. Elec-
tronic copies are posted on the SLO Com-
mittee webpage.

In addition to the layers of instruction and
support services provided throughout the
college campus, student success is meas-
ured in a myriad of ways. In Learning
Center, success looks differently than it
does in a large lecture hall. The chemistry
lab recognizes a job well done differently
than the Theater Arts Department.
Through the faculty leadership, the Model
United Nations (MUN) program has its
own definition of success. As part of a
MUN delegation, a student is successful
when they improve their writing skills,
increase their ability to work collabora-
tively and diplomatically and gain expo-
sure to opportunities they never might
have known had they not participated in
the traveling delegation.*?

Another program in which the faculty are
central to student instruction and im-
proved learning is the Forensics Program.
It is a public speaking and oral interpreta-
tion of literature team that started in the
fall of 2006 with students that were re-
cruited from COMM 101 and 103 classes.
In the fall of that year, students competed
at forensics tournaments at CSU, North-
ridge and CSU, Long Beach. Four stu-
dents went on to compete at Phi Rho Pi,
the national forensics tournament, held in
Fort Worth, Texas with one student earn-
ing a Bronze Medal in Impromptu Speak-

ing.

In the spring of 2008, four students com-
peted at both the State tournament held in
Concord, California and at Phi Rho Pi
held in St. Charles, Illinois respectively.
In the fall of 2009 students competed at
El Camino College, CSU Northridge, and
CSU Long Beach, with students reaching
competitive success at those tournaments.
In the spring, the team had success at the
state level, with one student earning a sil-
ver medal in the Speech to Entertain
event. Five students went on to compete
at the national tournament in Portland,
Oregon, with one earning a bronze medal
in Impromptu Speaking and one earning a
bronze medal in the Oral Interpretation of
Prose.

In the fall of 2009, many students com-
peted at EI Camino College, Azusa Pa-
cific University, CSU Northridge, and Mt.
San Antonio College, with some competi-
tive success. This past spring of 2010, the
team won third place in the limited entry
division at San Diego State University.*?

Self Evaluation

Individual faculty who meet minimum
qualifications for their respective disci-
pline areas begin the course or program

AVC Institutional Self Study Report 2010

170

www.avc.edu



development process by researching other
colleges for similar courses and programs.
They also meet with colleagues in their
discipline, receive input from students
and community members, and review cur-
rent discipline-related professional litera-
ture. Credit type and delivery mode are
determined by the faculty but are ap-
proved by the Academic Policies & Pro-
cedures Committee. Location is deter-
mined by need, budget, available facilities
on campus, and resources within specific
rooms relative to the needs of particular
Ccourses.

Faculty identify appropriate SLOs during
the initial stage of course and program
development. Once course development
has begun, faculty submits its course or
program to the division for discussion,
revision, and approval. After division ap-
proval, Student Learning Outcomes are
submitted to the SLO Committee for ap-
proval. Once the outcomes are approved,
the course proposal and Course Outline of
Record are submitted to the Academic
Policies & Procedures Committee for fur-
ther discussion, revision, and approval.

Annual program review updates ensure
that faculty regularly review and assess
both student and Program Learning Out-
comes. Results of the evaluations are
documented as a requirement for inclu-
sion to the budgeting and planning proc-
ess as part of the Cycle of Evaluation.”

In 2008, Antelope Valley College pur-
chased a license for WEAVE Online, an
assessment management system that fa-
cilitates the connection of learning out-
comes and assessment to planning and
program review processes. Additionally,
in 2009, Antelope Valley College pur-
chased a license for CurricUNET, an
online curriculum development and work-

flow automation program that facilitates
all phases of the curriculum development
and approval process. WEAVE Online is
currently being implemented with full
CurricUNET implementation beginning
fall 2010.

Approved Student Learning Outcomes®
and approved Course Outlines of Re-
cord*™ are posted on the college website.
A link from the AP&P Committee web-
page connects viewers to the SLO Com-
mittee webpage, where approved SLOs
are posted. A reverse link from the SLO
Committee webpage connects viewers to
approved CORs on the AP&P webpage.
Additionally, SLOs are available to
WEAVE users on AVC's WEAVE Online
website. The SLO Committee faculty co-
chair, in coordination with the academic
senate coordinator, are attempting to post
each COR side by side with its corre-
sponding SLOs. CORs are available on
AVC's CurricUNET website and will be
linked to an addendum with related
course SLOs. This task may be deferred
contingent to additional funding and coor-
dination with a WEAVE contract agree-
ment.

Faculty are central to improving instruc-
tional and learning opportunities to stu-
dents. Those students who participate
early in the Model United Nations (MUN)
program delegation do not believe that
they have the skills to transfer to competi-
tive, large universities, such as UC Berke-
ley or UCLA. As they compete, side by
side, with students representing these uni-
versities, they gain confidence that they
too could pursue admission to schools
they once believed out of their reach. Stu-
dents who compete with the MUN Dele-
gation have a 100 percent transfer rate to
the upper division universities, many into
the CSU and UC systems.*
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The Forensics Program has directly con-
tributed to student success beyond the
classroom. Student Learning Outcomes
for the Forensics Program have been de-
signed, refined and tested every semester
since the program came into being. Cur-
rently, the SLOs are as follows: (1) Ana-
lyze literature and create and perform an
oral interpretation of literature; (2) Re-
search, create, and deliver a platform
speech. The assessment tool for the SLOs
is: Compete at an intercollegiate forensics
tournament.

The students that have gone through the
Forensic program are working towards
their various degrees at the California
State Universities, such as Chico, North-
ridge, and Bakersfield. Additionally, fo-
rensics students have graduated from the
AVC nursing program; have gone on to
the Fire Fighter Academy and the Acad-
emy of Art University in San Francisco.
Even though their majors are diverse,
these students that have engaged in foren-
sics competitions have a competitive ad-
vantage over other students. This ulti-
mately leads to their success. For exam-
ple, a part of the Fire Fighter Academy
entrance requirements is to be interviewed
by a senior fire fighter. The former foren-
sics competitor was successful during this
aspect of the entrance requirements due to
his experience in the program. Faculty
involved in the Forensics Program now
have their former students involved in the
community in a myriad of ways: one
serves as a counselor for troubled youth in
Petaluma, California. Another student
owns and runs her own local dance studio
and is looking towards opening another
one and one former student is applying
for graduate school in the Communication
field.®®

Planning Agenda

Implement CurricUNET campus wide
during the 2010-2011 academic year.
Conduct training sessions to ensure that
faculty play a central role in establishing
and improving instructional courses and
programs. Every two years administer an
assessment process to determine how well
these courses and programs are well
documented and follow established proce-
dures for the design, identification of
learning outcomes, approval, administra-
tion, delivery, and evaluation.

11.A.2.b. The institution relies on faculty
expertise and the assistance of advisory
committees when appropriate to identify
competency levels and measurable stu-
dent learning outcomes for courses, cer-
tificates, programs including general
and vocational education, and degrees.
The institution regularly assesses student
progress towards achieving those out-
comes.

Descriptive Summary

Antelope Valley College relies on faculty
expertise in the identification and assess-
ment of measurable learning outcomes
through the development of CORs and
SLOs. Where appropriate, advisory com-
mittees provide input in the establishment
of new courses and the identification of
learning outcomes. Advisory committees
consist of community members and local
businesses or organizations, as well as
faculty members from the college. Regu-
lar assessment of student progress to-
wards achieving learning outcomes is
conducted through faculty evaluations of
student performance, based upon measur-
able objectives as identified on the COR
and through SLO assessment.
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Self Evaluation

Vocational courses and programs require
the input and recommendation of advisory
committees prior to submitting requests
for approval to the AP&P Committee.
The name of the advisory committee, the
date(s) on which the course/program was
discussed, and highlighted portions of the
advisory committee minutes must accom-
pany the proposal documents.

Vocational divisions such as Business,
Computer Studies, and Economic Devel-
opment; Health Sciences; and Technical
Education seek the input of community
members through the use of advisory
committees in areas such as accounting,
nursing, radiologic technology, commer-
cial photography, and aerospace. The
Business, Computer Studies, and Eco-
nomic Development Division hold an an-
nual advisory committee meeting, inviting
community members from industries such
as accounting, banking, computer net-
working, retail, office technology, and
real estate. As indicated in the 2009 Fact
Book,'" during the past six terms the
number of degrees and certificates
awarded has increased.

Measurable Student Learning Outcomes,
while written by discipline faculty, are
often influenced by industry standards
and certification and licensing require-
ments as well as input from advisory
committees. In programs such as Child
and Family Education, capstone course
projects serve as demonstration of student
learning. Matrices, which indicate skills
levels such as introduction, development,
and mastery, are required when Program
Learning Outcomes are developed. These
skill levels are reflected and documented
using WEAVE mapping functions.*

Planning Agenda
None.

I1.LA.2.c. High-quality instruction and
appropriate breadth, depth, rigor, se-
quencing, time to completion, and syn-
thesis of learning characterize all pro-
grams.

Descriptive Summary

Antelope Valley College is committed to
ensuring diverse course and program of-
ferings. Matriculation and program com-
pletion processes ensure that students ac-
quire core competencies. Faculty, in con-
sultation with members the AP&P Com-
mittee, regularly addresses the various
aspects of curriculum, such as breadth,
depth, and rigor of both courses and pro-
grams. Additionally, some programs util-
ize standards set by outside accrediting
bodies when determining course and pro-
gram level learning outcomes.

Through the Faculty Professional Devel-
opment Program, and through Academic
Senate committees such as the Academic
Policies & Procedures committee and the
Distance Education Committee, the col-
lege utilizes a variety of methods, proce-
dures, and policies to insure high-quality
instruction with appropriate breadth,
depth, rigor, and sequencing in all courses
and programs. Antelope Valley College
believes that high-quality instruction be-
gins with ensuring high-quality faculty.
Selection of qualified faculty is accom-
plished through the Procedures and Prac-
tices for Hiring Full-Time and Adjunct
(Part-Time) Faculty*® process approved
by the Academic Senate. Additionally, all
faculty are evaluated using the Tenure
and Evaluation Procedure*’ developed by
the Academic Senate and the faculty un-
ion that was approved by the Board of
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Trustees.

Appropriate course sequencing and timely
degree completion is accomplished
through collaborative planning by admini-
stration, faculty, and staff. Curriculum
program review and utilization of Student
Learning Outcomes ensure that all
courses and programs provide high qual-
ity instructions and appropriate breadth,
depth, rigor, and sequencing. These proc-
esses provide opportunities for on-going
systematic evaluation®®** of the quality of
instruction and effective student learning.

Self Evaluation

Antelope Valley College seeks to ensure
high-quality instruction through the proc-
esses of hiring, professional development,
faculty evaluation, curriculum develop-
ment, and program review.

Qualified, knowledgeable, and experi-
enced faculty are hired and evaluated
through a hiring process approved by the
Academic Senate. A strict procedure is
followed in hiring of full-time and adjunct
faculty to ensure faculty meet the most
current minimum qualifications.

Faculty maintain and enhance their in-
structional quality through ongoing pro-
fessional development, seminars, confer-
ences, and the faculty evaluation process.
A comprehensive Faculty Professional
Development Program (FLEX) is offered
yearly and includes a variety of training
opportunities to assist in serving a diverse
student population. Examples include
technical training in the use of technol-
ogy, online tools, video podcasting, and
training in innovative pedagogical ap-
proaches such as critical thinking and ba-
sic skills forums. % %

The faculty evaluation process is a vital

component in maintaining quality instruc-
tion. Evaluation is a continuous process
that provides faculty the opportunity to
review the effectiveness of their perform-
ance in order to maintain the institution's
standards, quality of instruction, and sup-
port services. Although the timelines and
procedures for each category contract
(probationary), temporary (full-time tem-
porary and adjunct), and regular (tenured)
differ, all must complete the following
guidelines for student evaluations, classi-
fied input (when appropriate), peer input,
and self-evaluation. All faculty are evalu-
ated using the following criteria: (1) ef-
fective job performance; (2) effective in-
teraction with students and evaluation of
student work; (3) fulfillment of responsi-
bilities to colleagues, discipline/ depart-
ment, division and college; (4) respect for
colleagues and the teaching profession;
and (5) continued professional growth.*’

All faculty being evaluated submit a writ-
ten self-evaluation narrative that requires
reflection and self-assessment of all as-
pects of their jobs and how performance
can be improved. Part of this self-
evaluation requires faculty to evaluate
their level of participation in writing, fa-
cilitating, and assessing student learning
outcomes.*®

CORs guide the depth, rigor, and se-
quencing of courses, and are approved by
the AP&P. The CORs include prerequi-
sites, corequisites, and advisories so that
students enrolled are adequately prepared
for courses. Student Learning Outcomes
are developed by faculty for both the
course and program level. Each faculty is
required to follow the COR to ensure uni-
formity in course objectives and identified
outcomes for all sections of the course.*
Distance learning is also addressed
through the development of distance edu-
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cation curriculum that follows AP&P
guidelines to ensure consistency in
breadth, depth, and rigor regardless of the
instructional delivery modes.

In addition, to the curriculum review
process, each division evaluates instruc-
tional quality, breadth, depth, and rigor
through program review and evaluate pro-
gram effectiveness by assessing learning
outcomes at the program level. As part of
program review, faculty review and up-
date courses, validating appropriateness
and currency of course textbooks and ma-
terials, goodness of fit between course
objectives and SLO. All courses and pro-
grams include: transfer, basic skills,
online, variable formats, offsite, and non-
credit courses follow an identical review
process.

Course scheduling is a collaborative effort
of deans, department chairs, and instruc-
tional staff. Schedules are designed to en-
sure students have access to sufficient
courses in proper sequence so students
can accomplish their educational goals in
a timely manner. Courses are offered in
various locations, through multiple for-
mats, and at a variety of times. In order to
assist students, the college catalog lists
recommended plans of studies showing
students the sequence of courses neces-
sary for completion of degree and certifi-
cate programs.

Planning Agenda
None.

I1.LA.2.d. The institution uses delivery
modes and teaching methodologies that
reflect the diverse needs and learning
styles of its students.

Descriptive Summary

Antelope Valley College faculty are pri-
marily responsible for determining and
implementing appropriate instructional
methods and techniques to meet the di-
verse needs and learning styles of stu-
dents. Through professional development
presentations, departmental meetings,
shared research, conferences, and evalua-
tion activities, faculty receive information
about diverse learning styles and optimum
pedagogical methods to address different
student needs. Based on professional ex-
pertise and experience, faculty chooses
appropriate methodologies when design-
ing a course. Administration, deans, and
faculty collaborate on schedules to ensure
course delivery in various formats, term
lengths, and at a variety of locations.

Self Evaluation

The AP&P Committee approves the
CORs’ that explicitly describe instruc-
tional delivery modes to determine effec-
tive communication of course content and
objectives and address the diverse needs
of students. The committee initially ap-
proves and regularly reviews the methods,
required assignments, and types of assess-
ments designed to elicit maximum student
learning. Faculty incorporate innovative
teaching methods, which include role-
playing, peer feedback, writing projects,
service learning, portfolios, clinical prac-
tice, and labs. Services provided by the
Office for Students with Disabilities and
the Learning Center provide faculty with
information and assistance to meet the
needs of students with alternative learning
styles.

Based on student assessments through the
Office of Students with Disabilities, rea-
sonable accommodations are imple-
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mented to ensure curriculum is accessible
to students with special needs. Course
materials are provided in alternative for-
mats and assistive technology is available
to meet the needs of students. For exam-
ple, videos can be closed captioned for
deaf and hard of hearing students. An al-
ternative media specialist is available to
work with faculty as they develop online
course material to ensure compliance with
accessibility standards.

The Learning Center provides easy access
to multiple academic support services for
students, including the Early Alert pro-
gram that identifies students who may
need additional assistance early in the
term. Varying levels of ESL courses pro-
vide skills English Language Learners
need to perform successfully in college
level courses. The Basic Skills Committee
has developed goals and activities to im-
plement effective teaching methods based
on best practices that engage basic skills
students in their own learning.

As part of an evaluation of the teaching
methods used by faculty, the Tenure and
Evaluation procedure®’ requires faculty to
identify methods or techniques of instruc-
tion, assessments used, and how these
pedagogical strategies help students learn
or reach their goals.

Faculty also attend professional develop-
ment activities that address a variety of
methodologies in an effort to ensure their
students’ success. Assessment instru-
ments, such as essay and objective tests,
faculty designed rubrics, oral presenta-
tions, and student produced projects, are
utilized to measure student learning out-
comes and judge how well students have
achieved course outcomes and objectives.
Methods for evaluation of student per-

formance are listed

CORs.®

in the approved

Faculty communicate SLOs to students in
a variety of ways: through inclusion on
course syllabi, as an attachment to course
syllabi, or posted online in course specific
files.™® Approved SLOs documents are
filed with the approved CORs in the Aca-
demic Affairs Office, are posted on the
SLO Committee webpage, and docu-
mented in WEAVE Online. Data obtained
from SLO assessments allow faculty to
analyze the effectiveness of instructional
methods, delivery modes, course assign-
ments and activities textbooks and related
course materials and revise them accord-
ingly. Division and department meetings
include discussions and reflections re-
garding the effectiveness of delivery
modes of instruction and assessments. For
example, at a Child and Family Education
Department meeting on January 28, 2009,
program faculty discussed and revised
practicum assignments and assessments.

Assessments of student learning styles
and needs occur in the Office for Students
with Disabilities (OSD) and the Antelope
Valley College Academic Skills Center.
Qualified specialists in the OSD make
recommendations to individual students
and faculty regarding the most effective
teaching and learning methods for stu-
dents with identified disabilities. The
Academic Skills Center conducts a learn-
ing assessment battery that identifies
learning styles including cognitive con-
trol, learning modality preference, and
study habits for students. Course evalua-
tions completed by students and peer ob-
servational evaluations provide additional
means of assisting faculty in determining
the most appropriate methodologies for
courses.
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Planning Agenda
None

I1LA.2.e. The institution evaluates all
courses and programs through an on-
going systematic review of their rele-
vance, appropriateness, achievement of
learning outcomes, currency, and future
needs and plans.

Descriptive Summary

The college's program review process
guides courses and programs through a
comprehensive, systematic review proc-
ess at department, division, area, and in-
stitutional levels.”> ! Program review
examines and evaluates each program's
relevance, appropriateness; achievement
of Student Learning Outcomes, Opera-
tional Outcomes, currency, and future
needs and plans. The systematic program
review process addresses the development
and assessment of SLOs for all courses
and PLOs for all approved certificate and
degree programs. Reviews, which utilize
both quantitative and qualitative data, are
used for overall institutional strategic
planning in areas of staffing, budget, fa-
cilities, and contribute to the Educational
Master Plan.

Courses are evaluated on a regular basis
through the AP&P course revision proc-
ess and their relevancy assessed as pro-
grams are reviewed. Principles identified
to guide the program review process in-
clude collegiality, relevance, practicality,
effectiveness, and timeliness. Faculty who
have developed course level SLOs must
assess at least one annually.>® Although
SLO assessment is in the early stages of
data collection, and not all courses have
begun assessing learning outcomes, data
from established assessments is used to
analyze and determine the achievement
rates of SLOs.

Self Evaluation

Through a collaborative discussion facili-
tated by the Academic Senate, Antelope
Valley College considered the merits of
shortening Program Review from a six-
year cycle to a four-year cycle with a
brief annual updating component. The
expectation was that a shorter self study
report with a focus on data and a stan-
dardized annual review report would be
more productive and informative to the
campus constituents and more practical in
influencing budgeting decisions.”® As a
result, Antelope Valley College devel-
oped and implemented a new systematic
program review procedure based on a
four-year cycle, with short annual reviews
that are user friendly and data driven.
Since the new program review model has
not yet completed its first cycle, evalua-
tion of its effectiveness and helpfulness to
divisions, departments, and areas for plan-
ning and decision-making is ongoing.>

The systematic program review process
evaluates the adequacy of course offer-
ings relative to appropriate aspects of the
college Institutional Learning Outcomes,
and requires that programs complete an
annual review update that assesses their
relevance, appropriateness, learning out-
comes, currency, and future needs. This
process drives future planning.' Data pro-
vided by the DIRP is used to examine the
degrees and certificates awarded, number
of units generated by courses, retention/
attrition rates, and success rates for
courses. The annual program review re-
port is used to update goals and objec-
tives, future plans, and student program
outcomes and assessment. Division and
departments use program review data to
determine achievement of identified
goals, predict future needs, and develop
appropriate plans. The systematic pro-
gram review process also provides input
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for the Educational Master Plan.

Student Learning Outcomes have been
developed for approximately 95 percent
of all courses. Quantitative data is being
compiled to assess the achievement of the
identified outcomes. Through the system-
atic program review process, SLOs and
PLOs enable faculty and administrators to
examine the degree to which students
have achieved the desired learning out-
comes for a course, a series of courses,
and the program. Additionally, vocational
and career programs conduct regular advi-
sory committee meetings that assist in the
review and planning of programs. Techni-
cal and career programs that are subject to
industry driven assessments, evaluate pro-
gram relevance and effectiveness based
on student success in their required as-
sessments.

Planning Agenda
None

11.A.2.f. The institution engages in ongo-
ing, systematic evaluation and integrated
planning to assure currency and meas-
ure achievement of its stated student
learning outcomes for courses, certifi-
cates, programs including general and
vocational education, and degrees. The
institution systematically strives to im-
prove those outcomes and makes the re-
sults available to appropriate constituen-
cies.

Descriptive Summary

Ongoing systematic evaluation and inte-
grated planning takes place in a compre-
hensive systematic program review proc-
ess that is part of the overall planning and
institutional effectiveness at Antelope
Valley College.”**! Information gath-
ered during the program review process
supports informed decision-making re-

garding the future of the college and re-
source allocation by faculty, staff, and
administration. Important components in
planning are two college documents:
Blueprint for Planning* and Cycle for
Evaluation.” Both illustrate the circular
process of planning based upon evidence
gained through assessment of student,
program, and operational outcomes. As
outcomes are assessed, the information
generated informs future budget and plan-
ning decisions. The Educational Master
Plan,? the strategic plan of the district,
outlines the institutional action plan for
short and long range goals. The plan in-
corporates a systematic framework for
developing goals, evaluating effective-
ness, allocating resources and assessing
the outcomes. The district embraces the
strategic planning process and improving
student learning. Since the planning proc-
ess reflects the participation of a broad
constituent base, preparation of focused
and practical plans requires the help of all
those involved. The makeup of the SPBC
consists of representatives from each con-
stituent group on campus. Student repre-
sentation in the SPBC is also a key ele-
ment in helping to ensure that processes
and goal setting involves establishing spe-
cific, measurable and time-targeted objec-
tives that ultimately effect student learn-
ing. For example, the College Coordinat-
ing Council (CCC) recently addressed a
district smoking policy. The student ap-
pointed representative was instrumental in
communicating the policy to students,
making suggestions, and assisting in the
planning efforts for enforcement. Also,
the action plans as developed by each
working subgroup of the SPBC, relies on
the annual goals, program reviews and
student learning and operational out-
comes. Faculty, staff, and administration
take part in identifying the key processes
and operations that are necessary to en-
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sure the district’s long-term organiza-
tional survival. An example of needing a
key process was evident in the SPBC
Budget subcommittee when the group at-
tempted to align the various components
of the budget development process and
allocating of resources.

The Educational Master Plan also pro-
vides the framework for aligning the col-
lege budgeting of resources. As outlined
in the Cycle of Evaluation, the Finance,
Facilities, Human Resources, Technology
and Enrollment Management plans were
developed to help ensure that student
learning and operational outcomes are
effective and measurable. The SPBC
Budget subcommittee builds the annual
budgets based on historical and empirical
data of the district. Budget augmentations
are screened to ensure they align with the
ILOs, SLOs and OOs. Budget narratives
accompany all requests for augmenta-
tions. The narratives speak to how the re-
quest will improve student achievement.>
For example, an assessment instrument
for measuring outcomes was needed for
the district. Academic Affairs and Student
Services requested that a software pro-
gram be purchased to accommodate the
request and assist the Department of Insti-
tutional Research and Planning with an
efficient methodology for measurement.
The request was reviewed and approved,
and resources were allocated to purchase
the WEAVE Online system. In assessing
the outcome of the new process it has
been determined that Weave has been in-
strumental in achieving and improving
input of SLOs/O0s, and measuring their
effectiveness. This achievement will as-
sist the college in meeting the accrediting
commission’s expectation that institu-
tions’ identify, assess, and use SLOs for
improvement by fall 2012.

Results of budget augmentations and
achievements of the district’s annual
goals are disseminated in the SPBC An-
nual Report.® This annual review not
only serves as a recap of the strategic
plan, but also serves as the district report
card. The report also seems to provide a
useful tool for communicating and public
relations across traditional boundaries be-
tween the district and its communities. In
addition, the college Fact Book! provides
valuable information regarding students
the college serves and their success. For
example, the Institutional Advancement
and Foundation provides financial support
to the district in the form of grants. These
grants are given to faculty, staff and stu-
dents. The SPBC annual review is used to
assist in the Foundation’s planning and
for solicitation of donations. Prior to
awarding the grants, the Institutional Ad-
vancement and Foundation in partnership
with the district administration, reviews
the unmet needs of instructional and non-
instructional programs. Supporting and
improving student achievement and SLOs
is paramount to the Foundation and its
relationship to the planning of the district.
Consequently, communicating the dis-
tricts strategic plans and outcomes helps
address partnerships, public relations, and
secures financial resources, which indi-
cates the importance of this dimension of
the planning process.

Self Evaluation

Since the last comprehensive 2004 Ac-
creditation Self Study, Antelope Valley
College has transitioned from a six-year
program review cycle to a four-year re-
view cycle to provide a more user
friendly, data-driven process. Comprehen-
sive program review now occurs every
four years, focusing broadly on the pro-
gram and improvement of student learn-
ing. This extensive review utilizes a proc-
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ess of self study, which incorporates both
quantitative and qualitative data, and peer
review. The self study process generates
continuous and ongoing dialogue about
student learning and achievement, and
also serves as the foundation of an annual
update report, submitted each October.
The systematic program review, the Fact
Book, and annual reports evaluate criteria
such as the number of students who re-
ceived a specific degree or certificate, re-
tention and attrition rates for courses, and
success rates for courses. Course Outlines
of Record and Student Learning Out-
comes assessments are reviewed for cur-
rency and consistency. Assessment cycles
of Student Learning Outcomes and Pro-
gram Learning Outcomes are documented
and evaluated for effectiveness of stated
outcomes. Goals and objectives of pro-
grams, both current and long-term, are
examined and updated to meet identified
needs.

As part of the systematic program review
process, faculty develop and refine as-
sessment plans for SLOs and PLOs. This
enables them to examine the degree to
which students have achieved the desired
learning outcomes for a course, series of
courses, and a program. Self study reports
are made available to the college commu-
nity through postings on the college web-
site.

Ongoing, systematic evaluation and inte-
grated planning is evident in systematic
program review self studies, related pro-
gram review documents, and the college's
Blueprint for Planning* and the Cycle for
Evaluation.®

With the purchased of WEAVE Online, a
web based assessment data management
system will facilitate integration of the
elements affecting institutional effective-

ness within the planning and budgeting
process. WEAVE Online not only sup-
ports the integration of assessment data
into planning and budgetary processes, it
provides documentation of SLOs, PLOs,
methods and criteria of assessment,
achievement rates, and allows faculty,
staff, and administration easy access to
information from past and current aca-
demic years. Faculty upload assessment
data that documents evidence that can be
utilized for program and course improve-
ment planning. Data can then be analyzed
to determine where additional support
might be needed. WEAVE Online was
selected after three applications were re-
viewed by the SLO Committee with input
from administration, faculty, and Infor-
mation Technology Services (ITS). The
SLO Committee identified pros and cons
of each system, identified and selected the
program that was most cost effective and
customizable for the college, and pro-
vided the best fit for college goals. Pro-
fessional development workshops have
been provided to help faculty gain the
knowledge and skills necessary to effec-
tively utilize the system.*

Planning Agenda
None

I1.LA.2.g. If an institution uses depart-
mental course and/or program examina-
tions, it validates their effectiveness in
measuring student learning and mini-
mizes test biases.

Descriptive Summary

Programs in the Health Sciences Division
utilize industry-related standardized ex-
aminations. For example, at the conclu-
sion of the registered nursing program,
students qualify to take external certifica-
tion or licensing examinations that further
validate student learning. Various depart-
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ments, including Math, Science and Engi-
neering and Language Arts, utilize com-
mon examinations for methods of assess-
ment. Methods for measuring learning
outcomes at the course and program level
are determined by faculty and may in-
clude use of publisher’s test banks and
other commercially produced examina-
tions, embedded test questions common
to all course sections, and rubrics devel-
oped, evaluated, and normed by faculty.
The DIRP is able to provide assistance in
developing and selecting appropriate as-
sessment tools.

Self Evaluation

Several Health Science Division pro-
grams use externally validated exams as
part of student preparedness for licensure
exams. For example, the LVN and ADN
program faculty administer validated ex-
ams developed by Health Education Sys-
tems Inc. (HESI). The exams are adminis-
tered at the end of most courses and at the
end of the programs and reflect content
taught in the programs. Results of the ex-
ternal exams correlate with student per-
formance in the courses and provide pre-
dictor and indicator information about
potential for success on the national licen-
sure exams.

The Math Program has adopted a Depart-
ment Final Exam for four math courses
(MATH 050, 060, 070, and 102). Al-
though the test has not been formally vali-
dated, it was designed by the faculty and
is intended to determine if the Course
Outline of Record has been covered and
to determine if the student learning out-
comes have been met.

Planning Agenda
None.

I1.A.2.h. The institution awards credit
based on student achievement of the
course’s stated learning outcomes. Units
of credit awarded are consistent with in-
stitutional policies that reflect generally
accepted norms or equivalencies in
higher education.

Descriptive Summary

The CORs state course objectives and
methods of assessment for awarding
grades and credits. Course syllabi must be
consistent with the COR and communi-
cate learning objectives, learning out-
comes of the course, and the faculty’s
method of awarding grades.”” Grades are
awarded based upon the measurable
course objectives as assessed through the
stated methods of evaluation. SLOs are
based up and derived from the measurable
course objectives. The college catalog
outlines policies on grading, prerequisites,
corequisites and advisories, and indicates
courses that transfer to CSU and UC cam-
puses. IGETC courses that satisfy general
education requirements at CSU and UC
campuses must be completed with a C or
better. A student earns units for the course
based upon the Carnegie formula found in
Title 5: one hour of lecture = one unit of
credit; three hours of lab/studio/shop/
activity = one unit of credit; 1.25 — two
hours of lecture/lab = one unit of credit.

Self Evaluation

The AP&P Committee reviews each
course to ensure it meets appropriate lev-
els of rigor, examines the connection be-
tween course objectives and methods of
evaluation, and ensures that curriculum
offerings are of the highest possible qual-
ity. Articulation and transfer agreements
ensure course work reflects generally ac-
cepted norms or equivalencies in higher
education.
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Planning Agenda
None.

I1.A.2.i. The institution awards degrees
and certificates based on student
achievement of a program’s stated learn-
ing outcomes.

Descriptive Summary

The college awards degrees and certifi-
cates based upon student achievement of
course objectives, which are closely re-
lated to the program’s stated learning out-
comes. Through continuous dialogue as
well as program review, faculty and staff
examine and assess data from the SLO
process and use it to modify course con-
tent, objectives, and outcomes with a fo-
cus on improving student learning.

The AP&P committee has a step by step
process for developing degrees and cer-
tificates. The guidelines can be found in
the AP&P Standards & Practices Hand-
book.”® Before beginning the process of
degrees and/or certificates faculty are
counseled to review the Program Ap-
proval Handbook published by the Chan-
cellor’s Office for the regulations, steps,
and forms that need to be reviewed and
filled out. Faculty are also directed to the
college catalog to become familiar with
the college’s mission, the list of approved
programs, the catalog format for pro-
grams, and other related courses and pro-
grams. The criteria for evaluating student
learning for credit are clearly stated in the
college catalog and are consistent with
Title 5 regulations. The college awards
credit for student achievement based on
faculty established student learning objec-
tives and the COR. Faculty develop a syl-
labus based on the COR which describes
in detail the course description, purpose,
content, learning objectives, and methods
of evaluation. Grades and successful com-

pletion of courses are awarded by faculty
based on student demonstration and per-
formance of having achieved the objec-
tives of the course and stated criteria in
the syllabus. The college awards degrees
and certificates based upon student
achievement of course objectives, which
are closely related to the program’s stated
learning outcomes. Through continuous
dialogue as well as program review, fac-
ulty and staff examine and assess data
from the SLO process and use it to mod-
ify course content, objectives, and out-
comes with a focus on improving student
learning.

Self Evaluation

The college has an open and ongoing dia-
logue in regards to learning outcomes.
Discussion between faculty and division
deans regarding program and SLOs oc-
curs in division and department meetings.
Faculty also discuss SLOs with students,
colleagues, and coworkers outside of divi-
sion meetings. According to the 2010 Self
Study Survey,™ the majority of faculty
members have discussed SLO with stu-
dents, colleagues, and coworkers at least
three times during the 2008-2009 aca-
demic year. Additionally, discussion of
SLO related issues takes place in the Aca-
demic Senate at least twice each semester
when the SLO Faculty co-chair presents
reports, in Board of Trustees meetings, at
Welcome Back Day, at Faculty Profes-
sional Development events, in advisory
committee meetings, division meetings,
and in a variety of shared governance
committees.

Course assignments are based upon the
learning objectives as stated in the ap-
proved COR and may contain assess-
ments embedded for the purpose of evalu-
ating SLOs. Students are evaluated as
successful when evidence is shown that
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they have achieved the course objec-
tives.”” Degrees and certificates are
awarded based on the successful comple-
tion of the certificate or program require-
ments. In order to create consistency of
instruction and awarding of credits to stu-
dents, the college requires faculty to align
their syllabus to the COR, guidelines are
provided in the AP&P handbook. All fac-
ulty are required to submit their syllabi to
their dean by the first week of the semes-
ter.

Faculty in a variety of settings develops
SLOs for degrees and certificates. Where
professional or industry standards exist,
these likely form a foundation for PLOs.
Likewise, where professional licensing or
certifications is required, standards base
upon certification and licensing require-
ments are included in learning outcomes.
During spring 2010 counseling faculty
identified three General Education Pro-
gram Learning Outcomes based upon
AVC's conviction that those who receive
degrees "must possess in common certain
basic principles, concepts, and method-
ologies both unique to and shared by the
various disciplines." Dialogue regarding
the proposed outcomes will occur in fall
2010 and the counseling department will
establish assessment methods with the
guidance from the SLO Committee.®

The criteria for awarding credit for de-
grees, certificates, and courses are based
on Title 5 regulations. All degrees and
certificate programs are submitted to the
AP&P Committee, the Academic Senate,
then to the Board of Trustees and the
Chancellor’s Office for approval. The de-
gree and certificate requirements are
clearly outline in the college catalog.™

Planning Agenda

Complete General Education Program
Learning Outcomes and related assess-
ments by spring 2011, which will serve as
a guide for administrators, faculty, and
staff to begin assessing outcomes and to
use the collected data and analysis for fu-
ture planning and program improvement.

Complete the establishment of Program
Learning Outcomes for existing degree
and certificate programs by 2011. This
will further facilitate planning and quality
improvement by allowing the assessment
of Student Learning Outcomes in concen-
trated areas of study, supporting continu-
ous quality improvement in all certificate
and program areas.

I1.LA.3. The institution requires of all
academic and vocational degree pro-
grams a component of general education
based on a carefully considered philoso-
phy that is clearly stated in its catalog.
The institution, relying on the expertise
of its faculty, determines the appropri-
ateness of each course for inclusion in
the general education curriculum by ex-
amining the stated learning outcomes for
the course.

Descriptive Summary

The college adheres to Title 5 regulations
that clearly identify and define what con-
stitutes general education as stated in our
college catalog: Courses or a combination
of courses which meet GE philosophy and
objectives will: 1. Provide an introduction
to basic concepts, principles, and method-
ology of study common to a given disci-
pline; 2. Lead to better self-understanding
in relationship to the physical environ-
ment, culture, economy and society; 3.
Provide an opportunity to examine values
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while proposing solutions for major social
problems; and, 4. Provide a breadth of
knowledge and experiences, which con-
tribute to a well-rounded education.*

Included in general requirements are
courses in natural sciences, social and be-
havioral sciences, humanities, language
and rationality, plus courses which are
designed to expand knowledge in general
education or self-understanding and di-
versity courses where issues of racism
and sexism are explicitly covered.

If faculty request that a course be in-
cluded in the list of general education
courses, it must meet the above criteria
and fall within one of the academic cate-
gories stated above. The AP&P Commit-
tee reviews the course and determines if it
meets all requirements for general educa-
tion before approval.

Self Evaluation

The AP&P Committee examines and ap-
proves college courses for inclusion in
General Education requirements. The fac-
ulty initiate this process and the appropri-
ateness of each new or revised course
must be discussed with disciplined faculty
and other faculty in the division and with
the dean before it is submitted to AP&P.
A thorough content review is conducted.
Since faculty both develop courses and sit
on the AP&P Committee, these remains a
faculty driven process.

The college relies on the expertise of the
AP&P Committee, and the faculty to de-
termine the appropriateness of each
course for inclusion in the general educa-
tion curriculum. Once the AP&P Com-
mittee reviews the new or revised courses
or programs and approves the proposals,
the co-chair takes the recommendation to
the Academic Senate, and then finally to

the Board of Trustees.

New and existing courses must have ap-
proved and established Student Learning
Outcomes in order to complete the AP&P
approval process. Since measurable
course objectives and learning outcomes
are closely related, these criteria are con-
sidered when proposed G.E. courses are
discussed in the AP&P Committee.

Planning Agenda
None.

I1.A.3.a. An understanding of the basic
content and methodology of the major
areas of knowledge: areas include the
humanities and fine arts, the natural sci-
ences, and the social sciences.

Descriptive Summary

The college’s philosophy of general edu-
cation requires that all academic and tech-
nical degree programs include courses
designed to introduce the students to the
variety of means through which people
comprehend the changing world. This is
clearly stated in the college catalog and
reflects the conviction of Antelope Valley
College that those who receive their de-
grees must possess in common certain
basic principles, concepts and methodolo-
gies both unique to and shared by the
various disciplines. College educated per-
sons should be able to use this knowledge
when evaluating and appreciating the
physical environment, the culture, and the
society in which they live. Most impor-
tantly, General Education should lead to
better self understanding.>

The college’s general education patterns
meet transfer breadth and depth as re-
quired by articulation agreements. The
college recognizes the importance of edu-
cating students to become productive in-
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dividuals. This is clearly stated in the col-
lege’s catalog. The mission emphasizes
the college’s commitment to student-
centered learning and providing a high
quality, comprehensive education for a
diverse community. As part of students
Associate degree requirements and the
philosophy and rationale for each of the
general education areas, students are re-
quired to successfully complete a mini-
mum of 21 GE units/courses in following
specified areas: A. Natural Sciences (3
units); B. Social and Behavioral Sciences
(3 units); C. Humanities (3 units); D. Lan-
guage and Rationality (6 units); E. Addi-
tional Breadth (3 units); F. Diversity (3
units). The area of Diversity Studies has
grown and contains courses from 14 dif-
ferent academic disciplines, such as Busi-
ness Studies, Film and Television, Politi-
cal Science, and Economics.

Students earning an Associate in Arts
(AA) or an Associate in Science (AS) de-
gree must also demonstrate the profi-
ciency requirement for reading, writing,
and mathematics. Courses in the Natural
Sciences present critical thinking and
problem solving methods. These courses
also explore the relationship that exists
between people and science. Courses in
the Social and Behavioral Sciences focus
on people as members of society. These
courses promote appreciation of how so-
cieties and social subgroups operate.
Courses in the Humanities present cul-
tural activities and artistic expressions of
human beings. These courses help stu-
dents in developing aesthetic understand-
ing and the ability to make value judg-
ments. Courses in Language and Ration-
ality present principles of languages
which lead toward logical thought, clear
and precise expression and critical evalua-
tion of communication. Courses or a com-
bination of courses in the Performing and

Visual Arts and Physical Education pro-
vide both theory and practice in human
artistic and physical development.
Courses in Foreign Language include sub-
stantive content of the culture from the
relevant country. Ethnic Studies and Mul-
ticultural courses are designed to enhance
the ethnic cultural awareness of students
and are offered in most general education
categories. Students are required to com-
plete 21 units of General Education and,
at a minimum, achieve competency in
college level composition, intermediate
algebra, critical reading and study skills.

Each course submitted for General Educa-
tion inclusion is examined by the Aca-
demic Policies & Procedures Committee
(curriculum committee) relying upon the
expertise of its faculty to determine a
course’s applicability for general educa-
tion and to assure that its compliance is
consistent with college’s general educa-
tion philosophy.”*°

The AP&P Committee also oversees the
development and revisions of courses and
programs for content and methodology.
The committee also reviews course pro-
posals to be included as an associate de-
gree and general education requirement.
Course to be included in general educa-
tion are reviewed by the committee, the
articulation officer, for appropriateness
and Title 5 compliance. The college has
general education areas of knowledge in
Natural Sciences, Humanities, Fine Arts,
and Social and Behavioral Sciences.

Successful students are able to transfer
their understanding of the basic content
and methodologies of the major areas of
knowledge to subsequent coursework, as
demonstrated by completion of courses
that build upon the understanding and ap-
plication of previously learned outcomes.
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The college catalog defines courses in
Natural Sciences, Social and Behavioral
Sciences, and Humanities, and communi-
cates their alignment with California State
University and the Intersegmental Gen-
eral Education Transfer Curriculum
(IGETC) transfer requirement.”

The counseling faculty were tasked dur-
ing the 2009-2010 academic year to de-
velop PLOs for the general education
courses identified for the associate de-
gree. Three were developed and will be
reviewed during the 2010-2011 academic
year and the assessment tool developed
by the counseling faculty, guided by the
SLO committee. The three general educa-
tion PLOs are: (1) students demonstrate
critical thinking skills and the competen-
cies to function effectively within society;
(2) students develop an appreciation of
the physical environment and culture in
which we live; and (3) students gain a
self-awareness and self-understanding
relative to our diverse society and global
community.*

Self Evaluation

The Academic Policies & Procedures
Committee has specific guidelines for
course development and revisions in order
for a course to be included in a general
education area it must meet the require-
ments for that area. Faculty are encour-
aged to consult with their dean, their Aca-
demic Policies & Procedures representa-
tive, co chair, articulation officer during
the development or revision of courses or
programs for appropriateness in these ar-
eas. Faculty submit courses to the Aca-
demic Policies & Procedures Committee
for inclusion into general education, the

Course Outline of Record, which contains
course objective, content, and the meth-
ods of evaluation, is scrutinized to ensure
that it meets the definition of the particu-
lar general education area, according to
Title 5 requirements for which it is being
proposed. The Academic Policies & Pro-
cedures guidelines inform faculty that
they are required to review the guidelines
for developing course in these areas. Fac-
ulty are also required to review the col-
lege catalog and consult with the articula-
tion officer when developing these
courses. The college catalog gives de-
tailed descriptions for these areas of
study. If the course fails to meet the defi-
nition, it is sent back to the faculty for
revision. If the proper revisions are not
made, the course is denied inclusion into
the general education curriculum.

The Student Learning Outcomes Commit-
tee reviews Student Learning Outcomes
and verifies that they fit the definition of
the particular general education area for
which the course is proposed. Beginning
with the 2008-2009 integrated Course
Outline of Record format, assignments
and tests are reviewed for their connec-
tion to measurable student objectives. The
faculty are required to design or revise
courses that integrate Student Learning
Outcomes, assignments, course content,
and methods of evaluations. The design
requirement ensures that student achieve-
ment is realized through the number of
students who successfully complete the
course.

Planning Agenda
None.
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11.A.3.b. A capability to be a productive
individual and life long learner: skills
include oral and written communication,
information competency, computer liter-
acy, scientific and quantitative reason-
ing, critical analysis/logical thinking,
and the ability to acquire knowledge
through a variety of means.

Descriptive Summary

Courses at Antelope Valley College are
designed in accordance with the standards
outlined as requirements in Title 5, which
include oral and written communication,
scientific and quantitative reasoning, criti-
cal analysis, and logical thinking.

Students must also demonstrate compe-
tency in three proficiency areas: Reading,
Writing, and Mathematics.

The AP&P Committee oversees the de-
velopment and revisions of all courses
taught at the college.” Courses that are
developed by faculty go through an exten-
sive and detailed process. All courses are
submitted on a COR form that indicates
the course description, prerequisite re-
quirements, objectives, content, methods
of instructions and evaluation. Certificate
and Degree requirements are also under
the purview of the committee and are de-
veloped and or revised utilizing the Chan-
cellor’s Office Program and Course Ap-
proval Handbook and Title 5 require-
ments.

Self Evaluation

Degree applicable and transfer level
courses at Antelope Valley College meet
all standards and requirements of Title 5.
The standards and requirements are in-
cluded in the AP&P Standards and Prac-
tices Handbook provided to faculty for
course development. In addition, the

handbook outlines the Secretary’s Com-
mission on Achieving Necessary Skills
(SCANS) competencies required for de-
veloping courses in the vocational pro-
grams. This course development process
ensures that Antelope Valley College
courses meet collegiate standards.

Learning outcomes at the institutional,
program, and course levels are designed
to enhance student abilities to be lifelong
learners, while applying critical reasoning
in written and oral communication.

By using the AP&P Standards and Prac-
tices Handbook” in the development of
courses, faculty ensure that the expected
skill levels are included in COR under the
section “Measurable Objectives” and that
these objectives are included in the
“Methods of Evaluation” section of the
COR. Courses may include a variety of
assessment techniques such as tests, pa-
pers, oral examinations, laboratory practi-
cal exams, skills demonstrations, per-
formances, recitals, exhibits, portfolios,
and multimedia presentations.

Grades and other written or oral evalua-
tions are used to provide students with
additional feedback regarding their pro-
gress in achieving the desired student
learning outcomes in a course. Successful
students should have the ability to transfer
skills to subsequent coursework.

Discussions by the Academic Senate and
AP&P Committee continue to propose
Information Competency as a graduation
requirement. The Information Compe-
tency graduation requirement would en-
sure that information competency and the
ability to acquire knowledge through a
variety of means would also be required
of all graduating students.
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Planning Agenda

Within two years, develop and implement
an Information Competency requirement
through faculty dialogue and collabora-
tion with the Academic Policies & Proce-
dures Committee. After a year of imple-
mentation conduct an assessment to its
effect on how well students are competent
in using various technology to improve
learning.

11.LA.3.c. A recognition of what it means
to be an ethical human being and effec-
tive citizen: qualities include an appre-
ciation of ethical principles; civility and
interpersonal skills; respect for cultural
diversity; historical and aesthetic sensi-
tivity; and the willingness to assume
civic, political, and social responsibilities
locally, nationally, and globally.

Descriptive Summary

Board Policies 4025 Philosophy and Cri-
teria for Associate Degree and General
Education®™ and BP 4400 Community
Services® Programs establish that course
work in areas which incorporates being an
ethical human being and effective citizen;
qualities that include an appreciation of
ethical principles; civility and interper-
sonal skills, respect for cultural diversity;
historical and aesthetic sensitivity; and the
willingness to assume civic, political, and
social responsibilities locally, nationally,
and globally be incorporated into the cur-
riculum. The Academic Policies & Proce-
dures Committee, a standing committee
of the Academic Senate, is responsible for
the development of curriculum.

The Strategic Planning & Budget Council
developed and the Academic Senate ap-
proved six Institutional Learning Out-
comes (ILOs). The ILOs were developed
from the college mission and in consid-
eration of the college vision: (1) Analyze

diverse perspectives from a variety of dis-
ciplines and experiences that contribute to
the development of self awareness; (2)
Value and apply lifelong learning skills
required for employment, basic skills,
transfer education, and personal develop-
ment; (3) Demonstrate a breadth of
knowledge and experiences from the hu-
manities, social and behavioral sciences,
arts, natural sciences and mathematics;
(4) Solve problems using oral and written
communications, critical thinking, and
listening skills, planning and decision-
making skills, information literacy and a
variety of technologies; (5) Demonstrate
good citizenship and teamwork through
respect, tolerance, cultural awareness and
the role of diversity in modern society;
and (6) Identify career opportunities that
contribute to the economic well being of
the community.

Self Evaluation

Required courses from Area B-Social and
Behavioral Sciences seek to stimulate
critical thinking about the ways people act
and have acted in response to their socie-
ties and should promote appreciation of
how societies and social subgroups oper-
ate. Area C Humanities requirements help
the student develop an awareness of the
ways in which people throughout the ages
and in different cultures have responded
to themselves and the world around them
in artistic and cultural creation and help
the student develop aesthetic understand-
ing and an ability to make value judg-
ments.

In an effort to encourage respect for cul-
tural diversity, historical and aesthetic
sensitivity, and the willingness to be a
socially responsible individual, Area F-
Diversity studies, incorporates 26 courses
from 14 disciplines, offered at Antelope
Valley College include Native North
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Americans, Cross-Cultural Literature in
America, African-American Literature,
Economics of the Underclass, Introduc-
tion to Chicano Psychology, and Psychol-
ogy of Prejudice. Courses from this area
explicitly cover issues of racism and sex-
ism.

Community Services also provides a wide
range of programs that include basic skills
development and customer service pro-
grams, while focusing on workforce im-
provement, community education, cul-
tural improvement, personal exploration
and enhancement, and business develop-
ment. Community Services programs®
are designed to contribute to the physical,
mental, moral, economic, and civic devel-
opment of an individual or groups, and is
open for admission to adults and to mi-
nors. Additionally, vocational education
courses identify SCANS, which also ad-
dress ethical principles, civility, and inter-
personal skills.

Examples of programs placing a high pri-
ority on application of diversity and ethics
include Health Sciences programs. The
2006-2007 Health Sciences Self Study
states, “All courses include information
and practice in application of diversity
principles and multicultural perspectives,
as it is impossible for a graduate of a
health care curriculum to practice without
cultural competence. The associate degree
nursing program, vocational nursing pro-
gram and respiratory care/therapy pro-
gram have student learning outcomes re-
lated to diversity in healthcare.”

SPBC has now acquired several cycles of
data in assessing the ILOs. This past aca-
demic year it was agreed to establish a
Taskforce to determine if the ILOs need
revision and/or an improved assessment
tool.

Planning Agenda
None.

I1LA.4. All degree programs include fo-
cused study in at least one area of in-
quiry or in an established interdiscipli-
nary core.

Descriptive Summary

The college offers two different types of
associate degrees according to Title 5
regulations: degrees which have a desig-
nated major of 18 units or more in a spe-
cific discipline or degrees which