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Executive Summary 
Community colleges across California are working to develop and implement Guided Pathways 
(GP) to better support students and improve outcomes, in response to the California Community 
Colleges Guided Pathways (CCCGP) framework introduced by the California Community 
Colleges Chancellor’s Office (CCCCO) in 2017. Students’ perspectives and needs appear to 
align well with the purposes of GP and, as awareness of GP spreads, college personnel are 
largely hopeful about its potential to improve students’ experiences and outcomes. The colleges 
are generally at the pre-implementation phase in developing GP (including discussion, planning, 
and early design work), and face an array of challenges as they move toward design and 
implementation. How well the CCCCO and its GP support structures address these challenges 
may impact the timelines that colleges need to implement CCCGP. 

These findings are based on an evaluation study undertaken by the Education Insights Center 
at the request of the Foundation for California Community Colleges and CCCGP leadership at 
the CCCCO, aimed at better understanding the rollout, planning, implementation, and impact of 
CCCGP. The CCCGP framework has two overarching aims: (1) to provide all students in the 
community colleges with clear curricular pathways integrated with support services to promote 
better enrollment decisions and improve student progress and outcomes, and (2) to better align 
various initiatives and programs in the California Community College system to support the 
goals of the system’s Vision for Success. In 2017, the state of California allocated a total of 
$150 million to support the adoption of the CCCGP framework by each college. 

This report summarizes findings and implications from the evaluation of the colleges’ 
experiences to date with the CCCGP efforts. We are utilizing a case study approach to follow 12 
colleges through the first several years of implementing CCCGP. We conducted interviews and 
focus groups with almost 400 college leadership, faculty, staff, and students to gather 
information about the colleges’ experiences with CCCGP efforts. To validate findings more 
broadly, we received over 150 responses to a survey of GP committee members at colleges 
that were not included in the case studies. 

Key Findings 
Our findings are organized around  two main areas: (1)  students’ experiences and (2)  pre-
implementation  of CCCGP at  the colleges.  

Student Experiences 

Most students were not familiar with GP per se, but the experiences and the barriers they 
described spoke to the need for more structured guidance from colleges, which aligns well with 
the key purposes in implementing GP. When asked about the challenges they face in pursuing 
their educational goals, students cited institutional as well as external barriers to their progress. 
On the other hand, college personnel more often rated external barriers (such as balancing 
work and home life) as highly common impediments to student progress than institutional 
barriers (such as gaining access to counselors and courses). 
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Pre-Implementation of GP at the Colleges 

Colleges appear to be at the pre-implementation phase of adopting the CCCGP framework, 
including discussion, planning, and early design work. For example, college personnel exhibited 
broad awareness of GP (with some constituencies more informed than others), they were 
familiar with several benefits and limitations in adopting GP, and they described committee 
structures as evolving as implementation gets underway—but most did not have a deep 
understanding of how to use GP as a framework for integrating services and programs. Many 
colleges appear to be engaging in discussions and early work to develop meta majors and 
program maps, but only a few are ready to pilot them. Some are making progress toward 
pathways-based student services. Most expect concrete progress in these areas this year. 

The challenges that college personnel described also suggest their engagement with the early 
stages of implementation. They are struggling with managing change efforts generally, including 
communications and technology infrastructure. They are experiencing capacity constraints and 
leadership challenges. They are wondering how to tailor GP for specific student populations. 
They lack sufficient clarity about how the CCCCO is integrating its efforts, particularly around 
equity, and they lack a model for collaboration within their institutions and across the system. 

In general, college personnel said they feel somewhat overwhelmed by the implementation 
supports they receive, reporting they lacked a clear roadmap for understanding the landscape of 
and connection between resources offered by the CCCCO and by other organizations. GP 
supports that they described to be useful generally included three components: sustained 
learning, coaching, and cohort models. Their suggestions for improving supports are well 
aligned with the challenges they articulated. For example, they would like to see just-in-time 
resources and assistance tailored to the GP implementation phase they are in. They would like 
to receive support in communicating with stakeholders and building technology infrastructure. 
College personnel would also like to see better integration and alignment of CCCCO efforts and 
more clarity about how equity is embedded in those efforts. 

Recommendations 
We found several opportunities for strengthening the CCCCO’s support for CCCGP. To 
advance progress in these areas, we offer the following recommendations: 

•  Articulate a common definition of equity to inform all aspects of CCCGP. 
•  Model integration of CCCCO structures and priorities. 
•  Support strategic alignment of CCCGP at the district, regional, or system level, as 

appropriate. 
•  Improve coherence among CCCCO and non-CCCCO professional learning resources. 
•  Create sustained learning opportunities with coaching and peer support. 

We will prepare for the second round of visits to the 12 case study colleges, planned for spring 
2020, to reflect on our learnings from the initial visits and college plans. Our next visit will focus 
on the progress colleges have made over the year, the challenges they face in their new stage 
of planning and implementation, and the kinds of supports they need to continue their efforts. 
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California Community Colleges Are Working to 
Develop Guided Pathways 
Community colleges across California are working to develop and implement  Guided Pathways  
(GP)  to better support students and improve outcomes, in response to the California Community  
Colleges Guided Pathways (CCCGP)*  framework introduced by  the California Community  
Colleges Chancellor’s Office (CCCCO) in 2017. Students’ perspectives and needs appear to 
align well with the purposes of  GP and, as awareness of  GP spreads, college personnel are 
largely hopeful about its  potential to improve students’ experiences and outcomes. The colleges 
are generally at the  pre-implementation  phase  in developing GP  (including discussion, planning, 
and early design work), and face an array of challenges as they move toward design and 
implementation. For example, they are struggling with managing change efforts generally, 
including communications and technology infrastructure (such as integrating course scheduling, 
registration, and student education plans). They are experiencing capacity constraints and 
leadership challenges. They are wondering how to tailor GP for specific student populations. 
They lack sufficient clarity about how the CCCCO is integrating its efforts, particularly around 
equity, and they lack a framework for collaboration within and across the system. How well the 
CCCCO and its GP support structures address these challenges may impact the timelines that 
colleges need to implement the CCCGP framework. 

These findings are based on an evaluation study undertaken by the Education Insights Center 
at the request of the Foundation for California Community Colleges (Foundation) and CCCGP 
leadership at the CCCCO, aimed at better understanding the rollout, planning, implementation, 
and impact of CCCGP. The purpose of the evaluation is to: 

•  help the CCCCO understand how it communicates about CCCGP to the colleges and 
responds to their needs; and 

•  facilitate learning across the colleges engaged in the CCCGP planning and  
implementation efforts.  

The CCCGP framework has two overarching aims: (1) to provide all students in the community 
colleges with clear curricular pathways integrated with support services to promote better 
enrollment decisions and improve student progress and outcomes, and (2) to better align 
various initiatives and programs in the California Community College (CCC) system to support 
the goals of the system’s Vision for Success (Vision). In 2017, the state of California allocated a 
total of $150 million to support the adoption of the framework by each college in the system, 
with plans to allocate the funds to the colleges over five years, through 2021-22. 

As a vehicle for education reform, GP has been gaining traction nationally and accelerated in 
2016 with the publication of Redesigning America’s Community Colleges by the Community 
College Research Center at Columbia University—a national project of the American 

*For this report, we use the acronym “CCCGP” to refer to the evaluation, the CCCCO GP leadership, or 
the specific CCC framework. Otherwise, we use the acronym “GP” to refer to college efforts, as this was 
the common usage among interviewees during the college visits. 
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Association of Community Colleges  (AACC)  aimed at helping community colleges design and 
implement structured academic and career pathways at scale for all students.1, 2  The GP 
approach is based on four pillars: (1) creating clear curricular pathways to employment and 
further education,  (2) helping students choose and enter  a  path,  (3) helping students stay on 
their path,  and (4) ensuring students achieve  their  learning outcomes. Curricular pathways  are  
integrated with support services  to ensure student success.   

While  a number of California’s community colleges were already engaged  with  these and other  
GP  efforts, the launch of  the systemwide CCCGP  framework in 2017-18 represented a strategic  
decision on the part of  the Legislature and the CCCCO  to scale up  GP  rapidly across the entire 
system.3  The framework  is intended to be  the primary vehicle for integrating various statewide 
reform efforts  meant  to achieve the goals and commitments  of  the Vision.  During the 2017-18 
academic year, the CCCCO worked  to roll out  the CCCGP  framework to all colleges in the  
system, to develop a process  for awarding the $150 million in one-time funding from the 
Legislature, and to begin putting in place critical supports to help with multi-year c ollege  
implementation efforts.  During 2018-19,  the CCCCO expanded its complement of resources  
and supports, providing regional CCCGP workshops to  college personnel across the state; 
hiring Regional Coordinators to provide local support  to colleges and districts within particular  
regions;  and introducing the Vision Resource Center, an online portal for accessing professional  
development resources related to CCCGP.  

Our evaluation takes a developmental approach that relies primarily on qualitative methods as 
the CCCCO evolves its strategies to support the colleges in their early stages of designing and 
implementing the CCCGP framework (see sidebar, Developmental Evaluation Approach and 
Research Methods, and Appendix A: Detailed Evaluation Methodology). In this report, we 
summarize findings and implications from the colleges’ experiences to date with the CCCGP 
planning and implementation process. In spring 2019, we initiated a series of case studies 
designed to follow 12 colleges through the first several years of implementing the CCCGP 
framework. We conducted interviews and focus groups with college leadership, faculty, staff, 
and students to gather information about the colleges’ experiences with GP. To validate findings 
more broadly, we also administered a survey to GP committee members at colleges that were 
not included in the case studies. 
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Developmental Evaluation Approach and Research Methods 
Developmental evaluation supports the emergence of innovation in complex systems, such as 
the 115 colleges in the CCC system. It is well-suited to understanding large-scale, collaborative 
change initiatives such as CCCGP, whose aim is to encourage adoption of a framework across 
the system and can be customized to local needs rather than standardized across all colleges. 
Our approach to developmental evaluation aims to provide ongoing, evidence-based feedback 
to help the CCCCO tailor its supports to meet the needs of the colleges. Our evaluation is driven 
by three research questions: 

• What is the structure of the CCCCO as it relates to CCCGP?
• How does the CCCCO provide information and support to the colleges implementing the

framework?
• How do colleges experience the communication of and supports for CCCGP?

A previous report published in December 2018, Implementing Guided Pathways in the California 
Community Colleges: Building Leadership for Change, summarized findings addressing the first 
two research questions, based on semi-structured interviews with GP stakeholders, document 
reviews, and observations of meetings. To begin addressing the third research question, this 
report summarizes findings from the following research activities: 

   
   

• Conducted site visits and interviewed almost 400 college personnel and students from 
12 case study colleges between February and April 2019. The 12 colleges in the case 
studies are:  

Antelope Valley College   

College of the Desert   

Contra  Costa  College   

Cuyamaca  College   

East  Los  Angeles  College  

Fresno City College   

Norco  College  

Sacramento  City Co llege  

Santa Ana College  

Santa Rosa Junior College  

Shasta  College  

West  Hills  College  Coalinga 

• Received over 150 survey responses from college GP committee members in
September 2019.

• Observed four GP Advisory Committee (GPAC) meetings between March and August
2019, observed other selected meetings and workshops, and reviewed relevant CCCGP
documents.

For additional information about our evaluation methodology, see Appendix A; Appendix B: 
Guided Pathways Spring 2019 Interview and Focus Group Protocols; Appendix C: College 
Guided Pathways Committee Survey; and Appendix D: College Guided Pathways Committee 
Survey Frequency Counts. 
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Student Experiences and Perspectives 
In light of GP’s emphasis on restructuring the college around students’ pathways, we begin by 
highlighting students’ perspectives about their experiences, the barriers they face, and their 
suggestions for improvement. Based on what we heard in focus groups with a total of 80 
students across the 12 case study colleges, students’ perspectives align well with the priorities 
and purposes of implementing GP at the colleges. Most students were not familiar with GP per 
se, but the experiences and the barriers they described spoke to the need for more structured 
guidance from colleges, which aligns well with the key purposes in implementing GP. When 
asked about the challenges they face in pursuing their educational goals, students cited 
institutional as well as external barriers to their progress. On the other hand, college personnel 
more often rated external barriers (such as balancing work and home life) as highly common 
impediments to student progress than institutional barriers (such as gaining access to 
counselors and courses). 

Students Mostly Unaware of GP, but Optimistic about Its Potential Benefits 

Students who were not directly involved in GP efforts at their college had  low  awareness of GP. 
However, when  we explained  the GP  concept to them, most students were favorable about  the 
potential benefits of  the framework, consistent with the findings of a recent survey of community  
college students.4  Students  that we spoke with  were optimistic  about the opportunities that 
structured program pathways might provide for  them, including clear guidance on course  taking  
and careers, areas  that they had identified as lacking. They also described the potential benefits  
of decreased time to completion.   

“I like [Guided Pathways] because it definitely makes it easier for people. School 
is stressful enough and then trying to figure out how to get your classes and what 
to do and getting thrown into it makes it more stressful…You’re putting so much 
money and time into [school], so just having that pathway to know this is what I’m 
going to need to get from here to there and get out of here in a certain amount of 
time, I think that’s really helpful. I think that would be really good.” - Student 

“[Some college personnel] here have the perspective that the Chancellor’s Office 
just wants to get students through here as fast as possible to produce either 
more transfer students or more workers. That was why in the beginning I thought 
that, too, but now I’m seeing that a lot of the support systems could actually 
benefit and enrich the services that we have here. [Guided Pathways] can 
strengthen the way people support students: from admissions and records, 
financial aid, student support services…I feel it could offer retention opportunity 
also... there are going to be a lot of students that are going to be retained just 
because the services are a lot easier to access.” - Student 

Implementing Guided Pathways in the California Community Colleges: 
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Students Lacked Systematic Guidance about Choosing a Program of Study 

Rarely did students select their program of study with systematic, structured guidance. Instead, 
most students selected their academic program through informal processes. They either 
enrolled in college with an idea of what they wanted to study, picked a path of study based on 
an interesting class, or selected courses through ad hoc support from faculty, staff, or peers. 

“[Students] just stay here for a long time... it’s probably because the student is 
confused, because they don’t know what they want to do. And if they sit there, 
and mine into what they want to do, when they change their mind later, [and 
then] change their mind later, [and then] change their mind later, they’ll never get 
out. And that’s probably because there’s nothing there to guide them.” - Student 

“You just have to get information on your own. Like a counselor can tell you…the 
structure, but it’s your choice to get informed like, ‘This class benefits me for 
this.’…But you need to be ahead of the game to be informed on your own and do 
your own research. Ask your schoolmates who’ve gone through it. Ask your 
professors.” - Student 

“When you first register [at my college], they give you a list of majors that you can 
declare yourself as and a lot of the problem was that a lot of our students were 
just picking accounting because it was the first thing they saw and they were like, 
‘Yeah, that.’ I feel like maybe if they gave us little descriptions on each one too, 
like, ‘This is the major,’ and like you were saying, the jobs, ‘These are the jobs 
that go along with it. You’d be in accounting, you can do this and you can do 
that.’ Then, with each one, give…just a quick run-through.” - Student 

Most Students Expected to Graduate in Two Years, but Revised Expectations 

Upon entering college, students had high educational aspirations, including completing their 
degrees in a timely manner, transferring to a four-year institution, and obtaining a graduate 
degree. For the most part, they planned to spend two years at community college, but they had 
to revise their expectations after it took longer to achieve their educational goals. 

“Well, for myself, it’ll take me three years, so I’m taking more time I guess. I did 
feel the pressure, especially now since a lot of my peers, my cohorts, they are 
graduating. But, after speaking with some counselors and professors, I realized 
everyone’s different for their time lapse. I would have wished that at the 
beginning of my year, I went with the idea of exactly what I want to do and not 
have wasted a year just trying to discover what’s out there.” - Student 

“This is my third year here. But I feel like it’s been longer due to me working, but 
also because of the classes. Because I had to wait on certain classes to take 
another series. That kind of brings you back a little bit.” - Student 
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Students Cited Institutional and External Factors as Key Barriers to Timely Completion 

When asked about the challenges they faced in achieving their educational goals, students 
were quick to describe institutional barriers, such as difficulties in accessing high-quality 
counseling appointments and in selecting and completing their programs of study (e.g., lack of 
course availability, challenges with course registration). Students also cited external barriers 
that often made it challenging to meet their educational expectations (e.g., balancing academic 
and personal obligations, financial struggles, and basic needs insecurity). On the other hand, 
based on our findings from the college GP committee survey, college personnel more often 
rated barriers external to the college as highly common for students than those internal to the 
college (see Figure 1). 

“[Students] have to wait two weeks before seeing the counselor…it’s super 
congested, especially during the beginning of the semester, lines are out the 
door to try to get a counselor. They did their best to see everybody, but then you 
don’t even get that kind of quality help because then they’re just trying to rush 
every student through. Like, ‘Oh look, just take this class, take that class, take 
this class.’ And if that doesn’t even work, then [students] have to get back in 
line.” - Student 

“There are so many obstacles. There are relationship problems. There are 
financial problems. There are car problems. There are so many things in life that 
happen. There are obstacles all day long…Hunger on campus, people without a 
roof or shelter. There are so many economic difficulties within the community of 
[the college].” - Student 
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Figure 1. GP Committee Members Rated External Barriers to Student Success as 
More Common than Institutional Barriers 

1 
Not at all 
common 

2 
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common 

3 
Moderately  
common 

4 
Quite 

common 

5 
Extremely 
common 
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Balancing school and work obligations 4.39
 
 

Balancing school and family obligations  
 

4.33 

Transportation constraints  3.83 
 
 

Developing effective time management   
 

and/or study skills  3.76 

Having sufficient financial aid  3.68 

Housing insecurity  3.68 

Food insecurity  3.59 

Gaining access to non-academic assistance  
(e.g., mental health, basic needs)  3.52 
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Gaining access to counseling 
 

appointments  3.41

Accessing guidance on career options 3.39 

Accessing guidance on choosing 
a major or course of study  3.39 

Gaining access to courses  3.31 

Getting accurate information in 
counseling appointments  3.13 

Gaining access to tutoring  
or other academic assistance  2.85 
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Students Requested Help with Accessing College Resources and Individualized Support 

When asked about their suggestions for how their college can best support students’ needs, 
students identified aspects of their college experiences that helped them in achieving their 
goals, including awareness of and access to academic and non-academic resources. For 
example, students suggested that better advertising of broadly available resources would be 
useful. Students also said that individualized support would be beneficial and often pointed to 
positive aspects of services from specialized support programs (e.g., Extended Opportunity 
Program and Services; California Work Opportunity and Responsibility to Kids; and science, 
technology, engineering, and math programs). Those who were part of or who were familiar with 
specialized support programs reported that the individualized support from counselors in those 
programs, as well as the guidance with course and career planning, were highly valuable. 

“[A college-wide newsletter would be helpful] because a lot of programs happen 
on campus. There will be meetings, things with free food and activities, but not 
many people know about it, or maybe a handful of people will show up. I think a 
lot of it has to do with the school really communicating. There are a lot of 
resources, a lot of scholarships, but people just don’t know about it.” - Student 

“But I think if the counselor can really engage in that person’s actual life—what 
they’re doing, how they’re living, what their stresses are, what they can do to 
help—the counselor can really help guide that student, whichever way they 
should go.” - Student 

“Yeah, I feel like career exposure is a big thing... For me, as a first-generation 
[student], I didn’t know what to do, but I needed that career exposure, and I had 
to expose myself to that, and that’s what eventually led to the major. I would 
appreciate if maybe [my college] did something like bring a little fair of the 
different careers that they have here. We do have a career counselor, but he’s 
more focused on providing assessment tests, doing resumes, and all that kind of 
stuff. If maybe we had this fair for the different departments, the advisors, and 
give just a little glimpse of different programs and what they do, that would be 
helpful.” - Student 
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Pre-Implementation of Guided Pathways at the 
Colleges 
We focus next on our findings from interviews and focus groups with over 300 college personnel 
across the 12 case study colleges, regarding the design and implementation of GP at the 
colleges, the utility of GP resources and supports provided to them, and their suggestions for 
improvements. Colleges appear to be at the pre-implementation phase of adopting the CCCGP 
framework, including discussion, planning, and early design work. For example, college 
personnel exhibited broad awareness of GP (with some constituencies more informed than 
others), they were familiar with several benefits and limitations in adopting GP, and they 
described committee structures as evolving as implementation gets underway—but most did not 
have a deep understanding of how to use GP as a framework for integrating services and 
programs. Many colleges appear to be engaging in discussions and early work to develop meta 
majors and program maps, but only a few are ready to pilot them. Some are making progress 
toward pathways-based student services. Most expect concrete progress in these areas this 
year. 

The challenges that college personnel described also suggest their engagement with the onset 
of implementation. They are struggling with managing change efforts generally, including 
communications and technology infrastructure (such as integrating course scheduling, 
registration, and student education plans). They are experiencing capacity constraints and 
leadership challenges. They are wondering how to tailor GP for specific student populations. 
They lack sufficient clarity about how the CCCCO is integrating its efforts, particularly around 
equity, and they lack a framework for collaboration within and across the system. 

In general, college personnel said they feel somewhat overwhelmed by the implementation 
supports they receive, but described several to be useful, including those focused on sustained 
learning, coaching, and cohort models. Their suggestions for improving supports are well 
aligned with the challenges they articulated. For example, they would like to see just-in-time 
resources and assistance tailored to the GP implementation phase they are in. They would like 
to receive support in communicating with stakeholders (including the CCCCO as convener), 
support in building technology infrastructure, and better alignment of CCCCO efforts. 

Awareness of GP at the Colleges 
College personnel at most of the colleges we studied, with the exception of adjunct faculty and 
classified staff, were broadly aware of GP. Those who knew about GP exhibited a general 
understanding of the CCCGP framework but were not clear about how to integrate services and 
programs around student pathways at their college. 

Broad Awareness of GP, but Depth of Understanding Varies by Engagement Level 

We found broad awareness of GP among college personnel at most colleges we visited, with 
variation in depth of understanding by the level of direct involvement with GP efforts. Some 
college representatives reported that, while most personnel at the college had heard of GP, only 
those directly involved in planning efforts, such as members of the GP committee or 
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workgroups, had a robust understanding of the framework. At a few colleges, especially those 
that had held convocation or all-college events related to GP, awareness was widespread 
across most personnel. Colleges have promoted awareness through a variety of mechanisms, 
including holding dedicated GP sessions at convocation, all-college days, and flex days; 
conducting surveys and focus groups; updating personnel at standing meetings and through 
town halls; and disseminating information via websites and other electronic communications. 
Personnel also reported learning about GP through their respective Academic Senates (faculty 
or classified), by peer or supervisor word of mouth, and via systemwide communication 
mechanisms and supports. 

“Our last three convocations have focused around Guided Pathways, so I think 
that if initially somebody thought, ‘Oh, yeah, this is just something they’re talking 
about today and then it’s going to be gone in a year,’ I think we’re convincing 
people that that’s not the case because we [are] doing it again at the next 
convocation...So, I think it’s sticking.” - Instructional Faculty 

Engaging Adjunct Faculty and Classified Staff Poses Unique Challenges 

Almost all colleges, including those where awareness is quite broad, reported that engaging 
some constituencies is challenging. Part-time adjunct instructors, who typically teach at more 
than one college (“freeway flyers”), were among the most difficult constituencies to reach, 
because they are on campus infrequently and because their compensation structure can make 
it difficult for them to participate in activities beyond the courses they teach. Since part-time 
adjuncts teach a significant share of the classes at many colleges, interviewees saw them as an 
important group to engage. Classified staff were also frequently cited as having more limited 
awareness. At some colleges, they were not perceived as directly relevant to GP unless they 
were in student-facing roles. More commonly, college personnel recognized all classified staff 
as having an essential role to play in GP; however, they said they found it challenging to devise 
ways to engage staff in GP-related activities, since they had to be at their desks to serve 
students and there was no one else to cover their duties. Classified staff who were interviewed 
said they wanted to be engaged, but most said they lacked a concrete understanding of their 
role with GP. These findings were consistent with the college GP committee survey. 
Respondents identified senior administrators as the most engaged college personnel, and 
classified staff and part-time or adjunct faculty as the least engaged personnel (see Figure 2). 
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Figure 2. Classified Staff, Adjunct Faculty, and Students Identified as Least 
Engaged in GP Efforts 

Extremely 
engaged 

Quite 
engaged 

Moderately 
engaged 

Slightly 
engaged 

Not at all 
engaged 

I don’t 
know 

Senior administrators 
(e.g., Presidents, VPs) 35% 37% 18% 9% 1% 1% 

Managers 
(e.g., Deans, Directors) 23% 42% 29% 3% 2% 1% 

Counseling faculty 21% 36% 31% 11% 1% 1% 

Instructional faculty 7% 22% 45% 24% 1% 0% 

Classified staff 3% 13% 35% 43% 7% 1% 

Part-time or 
adjunct faculty 1% 1% 16% 54% 26% 2% 

Students 1% 1% 23% 44% 30% 1%

“We have...a large number of adjunct faculty who only are here for specific 
classes, and it’s hard for them to participate. A lot of times they may not even live 
[locally]; they might be commuting out here…We run with just a few full-time 
faculty, and we have a lot of part-timers. Of course you’re going to see…those 
faces far more often than you will from adjunct.” - Counseling Faculty 

“The classified employees...don’t quite know how Guided Pathways affects them, 
or how...they contribute to it...They’re the frontline people and Guided Pathways, 
if you do it right, it changes everybody’s job. Even something as simple as having 
the groundskeepers imbued with an attitude that if a student looks confused, put 
down the lawn mower and go over and say, ‘Hey, are you looking for something? 
Can I help you?’...That’s what Guided Pathways do, it’s not just changing the 
curriculum and building the meta majors, it’s creating this whole cultural 
environment of everybody’s here to embrace the students. So, that concerns me 
that [classified staff are] not feeling like they’ve been involved yet.” 
- Vice President 

“Our president has done a very good job of communicating to us that we all 
matter, but for me, my opinion, I think I look at Guided Pathways as more of a 
faculty-driven thing. They’re the ones writing up the paper and what’s going to 
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happen with the meta  majors and we kind of  fall in line with that. And that’s not  
necessarily a negative thing...that’s kind of how  I look  at it.”  - Classified Staff   

Students, with the Exception of Some Student Leaders, Are Mostly Unaware of GP 

In interviews, college personnel said that students are mostly unaware of GP, a finding that is 
consistent with our focus groups with students and with survey results of the perceptions of 
college GP committee members, who rated students as the least engaged with GP efforts to 
date (see Figure 2). A few colleges have engaged student leaders in GP planning or 
consultation, and others have reached small numbers of students through mechanisms such as 
surveys, focus groups, or program mapping activities (see sidebar, Colleges across the System 
Use a Variety of Strategies to Engage Students). However, colleges have not yet formally rolled 
out GP to their student bodies as a whole. Many interviewees expressed interest in getting 
students more engaged or said they had plans underway to do so. Overall, colleges appear to 
be still considering the best strategies and vocabulary to use in communicating with students 
about GP, recognizing that the rollout to students will need to use different strategies than the 
approaches used with college personnel. 

“Students don’t necessarily need the vocabulary of Guided Pathway, meta major. 
What they need is, what is the underlying concept of ‘What does it mean for me?’ 
And how are we articulating that so that it’s in their language and makes sense to 
them, and they can connect to?” - Counseling Faculty 

Colleges across the System Use a Variety of Strategies to Engage Students 
Consistent with findings in case study colleges,  college GP committee survey  respondents  
reported that students have had the least engagement with college GP efforts to  date. The  
most common strategies respondents  reported for engaging students at  their colleges  
included: consultation with student leaders  (81%), student  focus groups (70%), and student  
surveys (69%). A smaller percentage of  respondents  (28%)  reported using information  
forums or  town halls  to engage students.   

Less frequently cited student engagement strategies in order of  frequency  mentioned 
included: involving students  (not necessarily student leaders) as part of GP  committees  and  
meetings;  creating  student advisory  groups; engaging students in the classroom  through in-
class visits, presentations,  or  problem-solving activities;  and  engaging students informally  
through sidewalk conversations or other types of  general inquiry.  

The  survey  findings were largely consistent with the types and frequency  of strategies  
identified in the case study colleges.  

Personnel Understand GP as Integrated Framework, but Not How to Operationalize 

Interviewees demonstrated a conceptual understanding of GP as a framework for integrating a 
wide range of student success efforts, and they cited messaging from the CCCCO regarding the 
way that the GP framework supports the Vision’s goals for timely completion and equitable 
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student outcomes. However, few interviewees were able to describe specific, concrete ways 
that their colleges were engaging in integrated planning using the CCCGP framework. Some 
interviewees noted that, in practice, they need a better understanding of how such integration 
would be achieved, or noted challenges with achieving such integration under the current 
funding, reporting, and organizational structures. Interviewees generally assessed their efforts 
at integrated planning to date as nascent or under development. 

“I think we’re okay with using the [Guided] Pathways framework as the 
foundation for all of these types of plans and initiatives. I think everyone’s on 
board for that. I don’t think anyone would disagree. In terms of how that looks on 
the ground in practice, it’s different because when you start talking about 
budgets, you start talking about resources. You start talking about areas where 
people feel ownership, which is a strength and also a challenge when you’re 
trying to integrate it for the collective.” - Dean 

Colleges’ GP Efforts Seem Aligned with Systemwide Vision, but Still under Development 

Overall, interviewees reported that their college GP efforts were aligned with the systemwide 
vision. A number of interviewees agreed that GP is a flexible framework that can be adapted to 
colleges’ unique needs and contexts. However, for the most part, interviewees reported that 
their colleges’ visions for GP were still taking shape and that it was too early to articulate them 
fully. Interviewees at a few colleges perceived a greater emphasis on equity at their colleges 
than at the system level and cited equity as a key driver in their college’s reform efforts. 

“At this college, I would say there’s more of a focus on equity than I’ve seen in 
most of the workshops, or presentations, or conferences that I’ve gone to that 
have a focus on Guided Pathways.” - Instructional Faculty 

Perceived Benefits and Limitations of GP 
Interviewees were generally optimistic about GP, particularly about its opportunities to improve 
students’ experiences and outcomes and lead to more efficient, collaborative, student-centered 
institutions. Those who voiced concerns tended to focus on a potential loss of autonomy for 
instructors and limitations on student exploration and choice. Some also discussed initiative 
fatigue and GP as another “flavor of the month.” 

Perceived Benefit: Improved Student Experiences and Outcomes 

Interviewees described the major benefits of GP in terms of creating more transparent and 
rational pathways for students, which would lead to better student experiences and improved 
outcomes. In addition to a better experience while in college, interviewees cited longer term 
positive outcomes including timely completion, equitable outcomes, reduced financial burden, 
and successful careers. 

“What I noticed when I started doing...comprehensive education plans for every 
student [was] the sense of relief that students experienced when they saw that. 
So for me, there’s a moral imperative with Guided Pathways to provide that 
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clarity and relief to everyone, because not everybody sees a counselor.”    
- Counseling Faculty   

“If you come in and take an honest look at how it is to navigate as a student, you 
would see that it’s a nightmare. God bless the well-supported, well-prepared 
students who can make it through, and all the casualties along the road...Now 
we’re saying as a system we’re not going to accept the casualties along the road, 
we’re going to do something about it.” - Vice President 

“Guided Pathways’ work is equity work. If we’re able to redesign our colleges 
with this end in mind of all students getting to their goal, it will help us to 
decrease equity gaps versus doing small programs around the fringes that might 
impact 20 to 100 students. Now we’re looking at how do we fundamentally 
change the organization so that all students potentially have access to the same 
structures, information, and support to get through?” - Vice President 

Perceived Benefit: More Student-Centered Institutions and More Engaged Employees 

In addition to seeing benefits for students, interviewees perceived benefits for increasing 
institutional effectiveness and employee engagement. They believed GP would create more 
student-centered institutions, where instructional faculty, counseling faculty, and staff 
collaborate to help students succeed. In particular, many interviewees cited increased 
communication and coordination between counseling and instructional faculty as a major 
perceived benefit. Some also observed that rationalizing curricula and student services would 
lead to more efficient and fiscally sound institutions. Finally, interviewees cited positive 
perceptions of the impact on college personnel. They thought that GP would lead to better 
informed, more engaged, and more effective faculty and staff, and some looked forward to 
being more effective and engaged in their own roles. 

“I’ve been [on the] faculty for 20 years. And despite being in Senate leadership 
and having more involvement on campus than your average faculty, I don’t know 
what’s going on with most of the things that we’re looking at with Guided 
Pathways. I don’t have familiarity with all the wraparound services. I don’t have 
familiarity with how our web page gets designed. I didn’t know that we could 
control how our major shows up in CCCApply. And so I think for faculty, this is an 
opportunity for us to learn about how to help the whole student, and I think that’s 
actually pretty exciting.” - Instructional Faculty 

“In a perfect world, Guided Pathways [will] allow us to more clearly communicate 
with each other so that counseling has their end goal for students, but we [in 
instruction] also have our end goal with our students. And instead of each other 
saying, ‘I’m more important,’ we can look at each other and say, ‘We are equally 
important for our students’ success.’” - Instructional Faculty 
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Perceived Concern: Limitations on Autonomy and Choice for Instructors and Students 

The most frequently cited negative opinions of GP concerned a perceived loss of autonomy for 
instructors and limits on student choice and exploration. These perceptions were linked in 
characterizing GP as limiting the freedom of choice of both instructors and students to teach or 
take their desired courses and programs. Some expressed the fear that GP would emphasize 
career education (CE) programs over liberal arts and transfer. Others expressed concerns that 
students would be prematurely routed into specific pathways and that they would not be able to 
engage in exploration either for intellectual growth or to determine their desired path. 

“There are some concerns that [Guided Pathways] will...prohibit the offerings that 
the [art, music, and theater] departments can schedule. And in those particular 
areas, there’s a real strong interest in providing a variety of experiences and 
skills. And so I think ...intellectually, they acknowledge the value of the direction 
that we’re going, but...what about choice and what about the aesthetic 
experience? So there’s some concerns about that.” - Dean 

Perceived Concern: Initiative Fatigue and Longevity of GP 

Interviewees cited initiative fatigue as a major concern related to GP implementation, as well as 
the perception that GP is the current “flavor of the month” but will not be sustained over time. 
These perceptions were cited as leading to disengagement from the implementation effort for 
some, especially for those who have been in the system for a longer time and have cycled 
through previous reform efforts that have not lasted. College GP committee survey respondents 
also identified skepticism about the longevity of GP as a challenge they are facing, but there 
were disparities in this perception by role. Senior administrators and managers did not perceive 
skepticism about the longevity of GP as a significant challenge, while all other roles did. 

“This is another initiative brought through the state—another one on top of the 
numerous ones prior...I think that’s the hardest thing, a lot of these initiatives, 
faculty get excited, maybe they do all this work, and it gets shut down. Or they’ve 
done all this work, and there’s never been compensation for it, it’s just all extra, 
additional.” - Counseling Faculty 

GP Planning, Leadership, and Governance at the Colleges 
Nearly all of the case study colleges have set up a governance committee, and some have 
established work groups to lead targeted activities and engage diverse college constituencies. 
Students and adjunct faculty, however, are not as well represented as full-time faculty and staff. 
The governance structures appear to be evolving as the work moves to implementation (see 
sidebar, CCCCO Governance Continues to Evolve, for observations about the evolution of the 
CCCCO’s CCCGP governance structure). 

Almost All Colleges Have a Committee to Lead GP Planning and Implementation 

Eleven of the 12 case study colleges have established a GP committee, typically operating as a 
task force rather than as a formal part of the college’s standing governance structure. The 

Implementing Guided Pathways in the California Community Colleges: 
Findings from Spring 2019 College Visits 
EDUCATION INSIGHTS CENTER AT CALIFORNIA STATE UNIVERSITY, SACRAMENTO 20 



 

  
 

  
  

     
 

    
  

     
    

   
  

   

   
  

    
  

   
    

    

   
 

   
  

    
    

 
     

   
   

  
 

 
  

    
   

   
    

  
  

              

Implementing Guided Pathways in the California Community Colleges: 
Findings from Spring 2019 College Visits 
EDUCATION INSIGHTS CENTER AT CALIFORNIA STATE UNIVERSITY, SACRAMENTO 21 

remaining college has chosen to create a new administrator position to work in collaboration 
with several “faculty liaisons,” in lieu of a committee. In addition to the main GP committee, 
some colleges have developed work groups organized around areas or themes, or tied to the 
four pillars. These work groups are tasked with creating goals and work plans for specific areas 
such as meta majors, pathway-specific student supports, and campus communication about 
GP. Interviewees at colleges with work groups pointed to several advantages of this structure. 
They note that it facilitates collaboration across roles or divisions; helps with moving from 
discussion of GP to taking specific actions; and increases the number of people engaged with 
the work, which both distributes the workload and spreads awareness and understanding of GP 
more widely across the college. 

College GP committee survey findings were largely consistent with the case studies. Two-thirds 
(66%) of respondents reported that their college used a main GP committee with work groups to 
take on specific tasks. A single GP committee was the structure reported by 19 percent of 
respondents, while 10 percent said some other structure was in place and 3 percent indicated 
that their college did not have a formalized structure for GP planning. 

“I think our Vice President has done an excellent job of calling on our constituent 
groups…and getting them involved even if they’re reluctant to voice an opinion or 
a perspective, or volunteer to handle an activity. The expectation is that this is 
not a committee to come hang out and gather information and then take it back 
to your department. This is a working group. You will be assigned tasks and you 
will be accountable for deliverables.” - Dean 

Committee Leadership Is Typically Shared and Often Cross-functional 

Most GP committees at the 12 case study colleges are led by co-chairs or tri-chairs, often 
intentionally cross-functional to ensure representation of various college constituencies in the 
leadership structure. For example, several colleges have faculty and administrator co-chairs, 
though in some cases both chairs are faculty or both are administrators. A few colleges include 
a third committee chair, adding a classified staff person or a counselor to the leadership. Some 
colleges with work groups also use cross-functional co-chairs to lead the work of those groups. 

Regardless of the specific structure and leadership model, it was clear that serious 
consideration had been given at most colleges to balancing the needs and concerns of various 
constituencies as well as to addressing leadership and capacity issues. Some interviewees 
pointed to the importance of having faculty as the primary leaders of GP efforts in order to gain 
trust and legitimacy among that constituency, with some noting advantages to including as 
leaders faculty who had expressed some initial skepticism about GP. Others emphasized the 
importance of cross-functional leadership to message the importance of collaboration and to 
facilitate work across traditional silos. Still others believed it was critical to have someone 
assigned to lead GP full time, whatever their role, given the amount of time and effort needed to 
do the work effectively. Many interviewees commented on the importance of the president and 
other senior leadership indicating strong support for GP in order for the work to gain and 
maintain traction, through their communications about GP to the broader campus community 



 

  
  

             

 
 

  
   

 
     

          

   
      
   

     
   

    
  

  
 

    

   
 

 

 

 22 

 

and their involvement in setting up GP leadership structures and allocating appropriate 
resources to the effort. 

“I think being an administrator [co-chair] from the student services side of the 
house, with the faculty [co-chair] coming from the academic side, paints a picture 
to the campus of the partnership that needs to happen…Those two sides of the 
house don’t always play well together.” - Dean 

Committees Are Inclusive, but Students and Adjunct Faculty Not as Well Represented 

The size of GP committees varies, but generally ranges from 15 to 30 individuals at the case 
study colleges, with administrators and full-time faculty almost always included and adjunct 
faculty and students less frequently included. Interviewees generally assessed the cross-
functional representation on their GP committees and work groups as good or improving, 
though some noted a need for more participation from particular roles (classified staff, adjunct 
faculty, and students) or functional areas (such as student services or instruction). This finding 
was generally confirmed through the survey (see Figure 3). All, or nearly all, respondents 
reported that their GP governance structure includes instructional faculty (100%), counseling 
faculty (100%), managers (98%), classified staff (91%), and senior administrators (88%), while 
students and adjunct faculty are less often involved (61% and 46%, respectively). 

Figure 3. Students and Adjunct Faculty Are Less Well Represented on GP 
Committees Compared to Other Constituency Groups 

Yes No I don’t know 

Counseling faculty 100% 0% 0% 

Instructional faculty 100% 0% 0% 

Managers 
 (e.g., Deans, Directors) 98% 1% 1%

Classified staff 91% 7% 2% 

Senior administrators 
 (e.g., Presidents, VPs) 88% 7% 5%

Students 61% 27% 13% 

Part-time or adjunct faculty 46% 39% 15%
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Some interviewees indicated that having open committee meetings and widely distributed 
communications about them encouraged broad participation by interested individuals across 
constituencies. Others reported very intentional recruitment efforts involving targeted outreach 
to people in particular roles to serve on the GP committee or work groups, or said that open 
calls for participation evolved into more targeted efforts to recruit people in roles less often 
involved in college-wide reform efforts, or in roles with particular expertise that would be needed 
in order to design with implementation in mind. Academic Senates were often involved in efforts 
to garner faculty participation, while administrators were often tapped to identify appropriate 
classified staff members from their units. At most colleges, at least some faculty were granted 
(partial or full) release time for participation on GP committees, especially faculty serving as co-
chairs, but generally people in other roles were not compensated. 

“So everybody is selected for  a reason…The Guided Pathways work group is  
one of the few that has been strategically selected, because we knew that it  was  
going to be really hard work and it was going to be politically influenced.”              
- Vice President   

GP Committee Structures Continue to Evolve to Meet College Goals 

While it is relatively early in the GP planning process at most colleges, governance structures 
have already changed at many of the case study colleges. At some colleges, a larger, more 
open group was formed early on but has evolved to a smaller, more targeted group of people 
selected strategically based on college plans for the work. At other colleges, a smaller task force 
of mainly administrators that was formed to begin discussions about GP has evolved into a 
larger, more cross-functional group intended to broaden perspectives as planning gets 
underway. Some interviewees indicated that committee structures will likely continue to evolve 
according to the work that needs to be done (e.g., the addition of work groups to facilitate 
moving from discussion to action, or changing the assignment of work groups from a focus on 
design to a focus on implementation). Only one of the 12 colleges had begun real efforts to 
institutionalize the work of its GP committee into the regular governance structure of the college. 

”I don’t know if  [the Guided Pathways  governance structure] will be effective.  I believe if  
it’s not, we’ll change it. If we don’t make…progress [at  the college], we’ll change it. We  
have good people in the  group who really care about  making changes. I’m  optimistic.”      
- Dean  
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CCCCO Governance Continues to Evolve 
Based on our observations of  Guided P athways Advisory  Committee (GPAC)  meetings  
between March and August 2019, other selected  meetings and workshops, and review of  
relevant CCCGP  documents, the CCCCO’s leadership and governance of  the CCCGP  
continues to evolve.**  The CCCCO  experienced CCCGP  leadership changes,  the GPAC  was 
expanded to broaden its  representation, and new  meeting formats and planning efforts were  
adopted. Feedback from  GPAC members suggests, however, that additional clarity on the  
primary purposes of  the  committee and refinement of  meeting formats are needed.   

New EVC Appointed with Oversight of CCCGP 

In March 2019, the Chancellor announced the appointment of Marty J. Alvarado to the 
position of executive vice chancellor (EVC) for educational services and support, replacing 
Laura Hope who stepped down at the end of 2018. In her new role, EVC Alvarado has 
responsibility for CCCCO policies and programs related to student support, instructional 
delivery, and curriculum aimed at increasing student completion and closing opportunity gaps 
as outlined in the Vision. The role continues to have oversight responsibility for the CCCGP. 
In conjunction with this leadership transition, there have been additional changes to the 
composition of the CCCGP leadership team, as well as to the strategies for supporting 
colleges in implementing GP. For example, both the Vision Resource Center and the 
Regional Coordinator strategy are continuing to evolve under EVC Alvarado’s leadership. 

GPAC Has Expanded and Increased Its Representation from the Field 

In July 2018, at the time we conducted the survey of GPAC membership, only about a 
quarter of the membership was composed of college or district personnel, and only one 
student representative was included in the group. GPAC was primarily composed of staff 
from the CCCCO, the Foundation, and various partner organizations. GPAC members who 
responded to the 2018 survey wanted to see more representation from the field, including a 
broad mix of practitioners by role and function with direct responsibility for GP implementation 
at their colleges. The most recent GPAC roster, updated in August 2019, shows an expanded 
membership, with three-quarters of the membership composed of college representatives. 
The field is represented by 35 college personnel with a variety of roles, including classified 
staff, counseling and instructional faculty, and managers and senior administrators. In 
addition, eight student representatives are listed on the roster. Representatives from the 
CCCCO, the Foundation, and partner organizations now constitute a quarter of the 
membership, the reverse of the composition of the committee one year ago. The CCCCO 
has also made efforts to ensure that representatives from the field are able to attend 
meetings, by holding them in different locations around the state, by conducting polls to find 
dates when the majority of participants can attend, and by offering options for members to 
participate virtually via Zoom. 

**Our plans to conduct a survey of the GPAC membership, as a follow-up to our July 2018 survey, were 
postponed at the request of the CCCCO. 
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CCCCO Governance Continues to Evolve (continued) 
New Leadership Has Worked to Improve GPAC Meeting Planning 

The purpose of the reconstituted GPAC is described in meeting materials distributed in June 
2019 as follows: “The Guided Pathways Advisory Committee (GPAC) serves as a design 
collaborative that formulates ideas and makes recommendations to the Steering Committee 
that guide, support, and inform strategic implementation of Guided Pathways.” Beginning in 
June 2019, agendas have included meeting objectives and outcomes, which was not always 
the case in prior meetings. Desired meeting outcomes in June were focused on identifying 
the state-level enabling conditions for supporting colleges to make progress on their Scale of 
Adoption goals; designing the 2019-20 GPAC content arc and process for elevating learning; 
and developing inclusive meeting norms for the committee, including the opportunity to co-
create agendas. In August, the intended meeting outcomes included reviewing data to 
develop an awareness of the pace of GP implementation and desired college supports; 
drafting year-end milestones for the GPAC learning infrastructure; and making 
recommendations to improve the NOVA Scale of Adoption Assessment (SOAA) Training 
Webinar for fall 2019. A number of meeting practices to support members’ engagement and 
participation were utilized: meetings included professional facilitators; agendas, prereading 
and other materials were distributed in advance of meetings; and meeting summaries were 
distributed to participants following the meeting. The GPAC leadership has also 
communicated with GPAC members via email in between meetings to get additional input on 
issues such as proposed changes to the reporting timeline for the SOAA. 

GPAC Members Continue to Express a Lack of Clarity about Their Role and Impact 

Despite efforts to improve meeting preparation and follow-up as described above, some 
GPAC members continue to express concerns about their experiences on the committee. In 
our July 2018 survey, participants reported that they wanted priority given to agenda items 
that focused on helping the CCCCO get input from the field and understanding colleges’ 
needs for support. GPAC members continue to question whether the agenda items include 
the right content. Members have communicated during meetings that they find agenda topics 
abstract and that terms used include jargon that is difficult to grasp. Some expressed 
frustration that the group continues to have discussions about its purpose rather than 
providing feedback on specific plans affecting the colleges, such as the rollout of the SOAA. 
Some members, however, said they are not clear about the purpose of the group: is it to 
provide feedback on the rollout of specific plans or to function as a workgroup that is 
designing plans? Our meeting observations confirm that further clarity about the purposes of 
the committee and refinement of meeting format could improve members’ experiences. 

Preparing for Implementation 
As the colleges we visited appear to be in the pre-implementation phase of GP development, 
their main efforts focused on leadership structures, communications, and engagement. Many 
are also engaging in discussions and early work on meta majors and program maps, but only a 
few are ready to pilot them. Some are making progress toward pathways-based student 
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services. People said that GP development has led to increased collaboration across divisions 
and departments within colleges (and increased awareness of the need for such collaboration), 
but we found limited evidence of substantial collaboration across colleges (although many 
expressed a need for it). 

Colleges Focused on Setting up Structures, Communication, and Garnering Support 

Most of the colleges indicated that their primary focus to date has been on raising awareness 
and understanding of GP and garnering support across college constituencies. When we asked 
interviewees about their college’s biggest accomplishment to date, the most common responses 
were related to improving communication across the college, either specifically related to GP or 
more generally across divisions, departments, or constituency groups. Some focused on the 
efforts of their GP leads or of senior administrators to communicate effectively across the 
college about the purposes of GP and the college’s developing plans. Others pointed to 
improved communication across divisions and departments stemming from GP planning efforts. 
In addition to improved communication and engagement around GP, individuals at many of the 
colleges indicated that setting up an effective leadership structure for GP planning, and setting 
priorities or designing specific activities, represented significant accomplishments. 

“The thing I’ve been excited about is fostering more communication between 
instruction and counseling, and also between departments within instruction. I 
think [Guided Pathways  has] given us not only the excuse, but just the 
opportunity for  everyone  to talk and realize how we’re all related to one another.” 
- Instructional  Faculty   

“We have a design team, that’s an accomplishment. Seriously, I mean that is an 
accomplishment.” - Instructional Faculty 

Many Colleges Discussing Meta Majors and Program Maps, Only a Few Ready to Pilot 

In response to questions about their colleges’ accomplishments to date, interviewees at many of 
the colleges indicated that they have begun work on developing meta majors and program 
maps. Several colleges had used “card sorting” activities to get people engaged in the design of 
meta majors, with groups of faculty, administrators, staff, and students working together or 
separately to decide how college programs should be grouped together. Instructional faculty 
were working to develop program maps at most colleges and, in some cases, it was a 
collaborative effort with counselors. At two colleges, individuals suggested that the process of 
mapping programs and discussing meta majors had contributed to more effective course 
scheduling. Two colleges were nearing pilot implementation of their meta majors at the time of 
our visit, working to finalize their program maps, get the information reflected on student-facing 
websites, and ensure that counselors and staff were prepared to give proper guidance to 
students. 
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“I’m very proud of the new meta majors that are coming...and the way that those 
evolved. Because the faculty wanted to be sure that they were faculty-driven. We 
actually had a version of these a year ago, but we realized that we needed to 
take a step back and be sure that there was more buy-in. We really were 
intentional about getting...feedback from our students to inform those meta 
majors.” - President 

Some Colleges Making Progress toward Pathways-based Student Services 

Interviewees at some of the colleges described early progress toward the kind of pathway-
based student services envisioned as part of GP. An example we heard at four colleges 
involved efforts to revise “onboarding” processes to streamline the steps students must take to 
initially enroll, and to improve communication to students about college processes and available 
services. At one college, interviewees described efforts to create a comprehensive inventory of 
student services and early discussions of how to streamline those services and tie them to 
pathways as they are developed. Other examples included pilot efforts to embed counselors in 
particular programs and work to develop and implement cross-functional student success 
teams. 

“The student success teams would [comprise]...an embedded counselor, an 
educational advisor, a faculty lead, a peer mentor, and staff associated with 
supporting the [meta major]. All toward wanting to create [an] identity [around 
each meta major], so that the faculty would know...their programs of study [and 
the] pathways [in that  meta major]. Then those students could start to associate 
themselves with those pathways and majors and get more of an identity.” 
- Vice President   

More Collaboration across Instruction and Student Services Is Underway or Planned 

People at most of the colleges reported that GP efforts have led to increased collaboration 
across divisions and departments, or at least to an increased understanding of the need for 
such collaboration and discussions about how to achieve it. Some described GP as an 
opportunity for dialogue across traditionally siloed parts of the college, and as a chance to build 
a more inclusive and collaborative culture. Examples of ongoing collaboration included faculty 
and counselors working together to develop program maps, cross-functional participation in 
sorting activities to develop meta majors, and work to develop and implement student success 
teams. Those who described a greater understanding of the need for collaboration across 
instruction and student services generally focused on the benefits it would bring for students, 
and the greater satisfaction faculty, administrators, and staff would have in their work through 
helping more students succeed. 
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“[As a result of working on Guided Pathways], I’ve been able to really see how 
instruction and student services can work together, how as a faculty member I 
wasn’t aware of some of the things happening on campus that...could have 
helped so many students if I would have known about it. [I’m] seeing the 
importance of working together as a college, as an institution [to] help our 
students.” - Instructional Faculty 

Districtwide or Regional Collaboration Is Minimal to Date, but Some See It as Desirable 

According to what we learned from the case study colleges, there has been only limited 
collaboration on GP across colleges in the same district or the same region. A few of the case 
study colleges have sent their GP leads or other college personnel to visit other colleges that 
are further ahead in implementing GP, in California and in other states. Some interviewees 
discussed their attendance at a districtwide or regional meeting on GP, organized by a district 
office for its colleges, by a college for other colleges in its region, or planned jointly by GP leads 
across several colleges. In a few cases, interviewees said that their district office has identified 
a GP leader or set up a districtwide workgroup or committee, but they indicated few 
accomplishments so far out of those efforts. Some interviewees in multi-college districts 
reported ongoing conversations about whether district colleges might adopt the same meta 
majors or otherwise create alignment in their implementation of GP, discussions that were 
occurring at the leadership level or in districtwide committees, sometimes in the context of a 
district with one college participating in the California Guided Pathways Project (CAGP). People 
from such districts said that a meeting sponsored by the CCCCO for districts with one college in 
the CAGP, held earlier this year in San Diego, had initiated some conversations about GP 
across district colleges. 

While interviewees generally appreciated the opportunity for colleges to design GP to suit their 
needs, some expressed a desire for more collaboration across colleges. Some interviewees 
identified potential benefits of collaboration across colleges, and described the value that could 
be gained from some degree of alignment of GP across colleges that could arise if there were 
more collaboration. They said that colleges sharing their knowledge and experiences to learn 
from each other could avoid “reinventing the wheel.” They also saw significant potential benefits 
for students in having more alignment in GP approaches, to reduce the confusion that might 
arise when colleges use different terminology and offer different meta majors, particularly for the 
many students who enroll in multiple colleges. Survey results confirmed this finding, revealing 
broad interest in more alignment of GP across colleges (see Table 1 and Figure 4 in sidebar, 
More Alignment of GP Efforts across Colleges Desired). 

“If 50 percent of our students also go to this [other] college, then wouldn’t it be 
wise for the colleges to have the same [meta majors]?…Our first inkling wasn’t to 
do that. Not because we were trying to confuse the student, but because we’re 
still in that old way of thinking, ‘No, this is what we have done. This is what we’re 
going to do.’” - Vice President 
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More Alignment of GP Efforts across Colleges Desired 
Nearly two-thirds (64%) of survey respondents indicated that it is quite or extremely 
important to align GP efforts beyond the individual college level, with only 7 percent 
responding that such alignment was not at all important. Aligning technology platforms and 
the language used to communicate with students received the highest support, but a majority 
also supported aligning meta majors. 

Table 1. College Personnel Indicated Importance of Aligning GP Efforts 

Importance of Alignment across Colleges 
% of Respondents Who 

Selected Quite or Extremely 
Important 

GP efforts, generally 64% 

Technology platforms 76% 

Language used to communicate 
with students about GP 

74% 

Meta majors 53% 

Among respondents who believed that alignment across colleges was at least moderately 
important, majorities thought that technology platforms and the language used with students 
should be aligned across the entire CCC system. About a third said the same about meta 
majors, but more respondents saw district-level alignment as appropriate in that regard. 

Figure 4. College Personnel Indicated Technology and GP Language Should Be 
Aligned across CCC System 
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Coming Year Goals Often Remain Focused on Pre-implementation 

When asked about their goals over the next year related to planning and implementing GP, 
people had varying understanding of what the priorities were at their college. The most 
commonly mentioned plans were around developing, refining, or finalizing meta majors and/or 
program maps, with one college planning to implement its meta majors in fall 2019. Given the 
early stages of GP planning at most of the colleges, many people said their college would be 
focused on further inquiry and discussion of GP, setting some specific goals or areas to work 
on, improving campus communications about GP, and increasing engagement in college efforts, 
with a particular focus on getting more student engagement in the process. Some viewed 
professional development as a priority, particularly for faculty and often around equity issues. 
Others described plans for implementing student success teams or making other changes to 
student services. At several colleges that were somewhat further along in their GP planning, 
some people mentioned goals around determining what structural changes or reorganization 
might be needed at the college and having discussions about how to institutionalize their work. 

“I think [the goal is] exposure to more people. We’ve got to get away from the 
committee to get to the people. People need to understand what we’re doing and 
why we’re doing it, and what their roles are.” - Vice President 

Alignment with and Building on Other Efforts 
Many interviewees were interested in integrating their GP development with their planning for 
other statewide and college initiatives, and a few provided examples in that regard. For GP 
planning specifically, those at most colleges said that other efforts had informed their GP 
development, including participation in the CAGP and previous work on GP on their own. 
Interviewees considered prior experience with CAGP to be an advantage for this work. 

Interest in Integrated Planning, but Progress Is Early Stage 

When asked to describe any college efforts to align their various initiatives  and do integrated  
planning, many interviewees said they  recognized the importance of integrated planning and  
were having some exploratory conversations. Some interviewees provided specific examples of  
early movement  toward integrated planning, including looking across plans and goals to find 
connections, leveraging resources from  multiple sources  to support  GP planning, and combining 
some committees  or  ensuring overlapping membership across them to facilitate collaboration.  
Many interviewees noted the natural alignment of  AB 7055  and GP as an area where efforts  
toward integrated planning could arise.  One college recently  redesigned its governance 
structure to better align with its  strategic priorities,  which included  GP, and interviewees at  
several other colleges described having discussions of GP in the context of  revising college 
strategic plans.  

“We’re going through the process of putting our educational master plan in place, 
and our facilities master plan. We’re trying to build our facilities master plan 
around meta majors. We’re trying to build much of our educational master plan 
around Guided Pathways.” - President 
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Colleges with Existing GP Efforts Underway Perceived to Have an Advantage 

Several of the case study colleges had begun work on GP prior to the introduction of the 
systemwide CCCGP effort, either through the CAGP or through their own efforts. Interviewees 
at these colleges thought that their earlier start on GP had put them in a better position to adapt 
to the statewide effort. They had begun conversations among different constituencies about 
elements of GP, such as meta majors and pathways-based support services, putting them on a 
path toward wider and deeper discussions and planning across the college. They had set up a 
council or working group that could be adapted to serve as a planning committee for CCCGP. 
They had begun planning to revamp aspects of student services to lay a foundation for 
pathways-based support (such as adding a career assessment to the onboarding process), or to 
revise course sequencing and enrollment management processes to facilitate student progress 
through programs. 

Colleges in the CAGP were particularly positive about the advantages they gained through their 
participation, including the financial support, the individualized coaching, and the opportunity to 
learn from experts and from the experiences of other colleges through the multi-day institutes 
they attended with the other participating colleges. While they noted some logistical challenges 
with integrating their CAGP efforts with CCCGP, including confusion over differences in 
structure and reporting and the need to do repetitive or overlapping work that slowed their 
momentum, the colleges recognized their participation in CAGP as a huge advantage overall. 
They expressed appreciation for the CCCCO’s recent changes to better align the CCCGP 
model with the structure of the four pillars and anticipated even greater progress at their college 
with better integration of the two efforts. Interviewees at other colleges also pointed to the 
advantages the CAGP colleges had in making quick progress on GP, expressing particular 
interest in the individualized coaching. 

“I think the level of support is completely different, and I’m not just speaking 
about the financial support to be able to do some of this work early on…It’s been 
a beautiful experience to be part of [the CAGP]…I’m not sure what the other 
colleges are getting. Who’s their guide? Who are they referring to? What type of 
support are they getting? This support [through CAGP] has been perfect and 
timely, and it’s a huge resource.” - Vice President 

Colleges without Existing GP Efforts Often Built on Other Activities 

Many interviewees at colleges that had not previously engaged in GP pointed to other college 
programs or initiatives with elements that were aligned with the goals or structures of GP. Some 
noted that their CE programs function as pathways, often having introductory courses applicable 
to different certificate and degree programs, stackable credentials, and embedded student 
services. Others pointed to programs aimed at particular student populations, such as formerly 
incarcerated students or returning adult students, that incorporated supportive structures such 
as a cohort model, block scheduling across multiple terms, or wraparound support services. Still 
others mentioned efforts to add supports for basic needs (such as a food bank) or to expand 
their orientation services to more effectively introduce new students to the college and its 
services. Many interviewees noted their college’s efforts to implement AB 705 as contributing 
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to GP both directly, in terms of getting students on a pathway more quickly, and indirectly, by 
setting a foundation for wider efforts to reform existing structures and processes to better serve 
students. 

“[Guided Pathways] has really become a common reference point 
for...conversations [about AB 705 and proactive, high-touch student services]. 
These things were going on separately, and now our effort has to be to try to 
make them talk to each other and coordinate.” - Vice President 

“Our math and English faculty have done an amazing job working on AB 705 
implementation…That’s been huge, and that fits into the Guided Pathways.” 
- Classified Staff  

Key Challenges with GP Development for Colleges 
The  challenges  that personnel described in developing GP are consistent  with a pre-
implementation phase, and they  included  issues involving change management;  capacity;  
leadership; communications;  technology infrastructure  for aligning course scheduling,  
registration, and student  education plans; CCCCO priorities;  the tailoring of  GP to  various  
student populations; and collaboration  across t he system.***  While the importance of the  
challenges varied by  college,  most noted some type of concern in each area. This set  of  
challenges was also salient  for respondents from the  college GP committee survey.  

A Majority of Colleges Struggle with Managing Change Efforts 

Most interviewees cited difficulties with changing institutional culture or individual mindsets, 
especially addressing concerns about changing how things have always been done at a college 
or the way people do their jobs (e.g., changing the college to be student-ready, shifting teaching 
practices in the classroom). Although we heard that GP awareness was building across each 
college, there were still opportunities to engage more instructional and counseling faculty and to 
listen to their concerns about the unintended consequences of GP (e.g., limiting student choice, 
eliminating courses, breaking up departments). To implement GP, many interviewees 
mentioned the need to continue bridging silos between instruction and student services and to 
incorporate classified staff and counseling faculty as full partners in the design process. Others 
noted that implementing GP well requires additional time, resources, and a fundamental 
redesign of the college beyond the repackaging of existing courses and programs. 

***For the interviews and focus groups, we asked open-ended questions that allowed college personnel 
to surface their concerns. We also specifically probed to determine whether interviewees encountered 
challenges determining how to tailor GP to different student populations and to collaborating across the 
system, concerns raised in early interviews that we wanted to understand better in the context of all of 
the case study colleges. 
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“Changing that mindset [from students aren’t college ready] to, ‘No, you have to 
be ready for the student,’ and what support services are we going to put in place 
for the students,  I see as a really big obstacle to overcome.” 
- Instructional Faculty   

“We’re trying to do something new and almost revolutionary in an institution that’s 
wrapped up in 1,000 years of tradition and 65 years of bureaucracy. So we’re 
trying to turn a locomotive around, and that’s really hard. And we’re not built to be 
a nimble, learning, responsive institution.” - Dean 

Many Colleges Experience Significant Capacity Constraints to Work on GP 

Many interviewees cited the lack of capacity (e.g., time, resources, bandwidth) as a major 
challenge to GP design and implementation, particularly given the fatigue associated with 
multiple simultaneous implementation efforts. This was especially salient for those in small 
colleges, whose personnel lacked the bandwidth and time to balance GP redesign with the 
ongoing responsibilities of running the college. Interviewees also noted that oftentimes the same 
members serve on multiple committees, which leads to burnout and overload. Although we 
heard the desire to include more classified staff and adjunct faculty in the GP efforts, no 
compensation mechanisms were available to grant release time for their participation. As noted 
above, interviewees at multiple colleges observed that the integration of classified staff is 
particularly challenging, both in terms of covering their responsibilities when they are 
participating in GP activities and compensating them for that time. Many of the colleges rely 
heavily on adjunct faculty, but because adjunct faculty often teach at multiple community 
colleges, there may be significant scheduling constraints to engaging them fully as well as 
issues with compensating non-teaching activities. Others noted that more full-time staff may be 
needed in order to support GP changes, such as implementing a model that embeds counseling 
staff within pathways rather than in a general department. 

“[At] smaller colleges, you don’t have that many people…The same people that 
are involved in Guided Pathways are the same people that are involved in the 
Strategic Enrollment Management Academy, are the same people that are 
involved with the Institutional Effectiveness Partnership Initiative [IEPI]…At a 
certain point, folks are just fatigued.” - President 

“We just need time to do the work…Because when there’s so many initiatives 
coming in…after a while you’re up to your waist in compliance and plans and 
requirements and the work that you want to do is over there, you can barely see 
the work you wanted to accomplish with all this debris that’s around you.” 
- Vice President   

Many Colleges Cited Insufficient Leadership for Their GP Efforts 

Interviewees indicated gaps in leadership at various levels that made it difficult to move GP 
efforts forward, such as challenges with moving from discussion to action, leadership turnover, 
and lack of attention to the long-term institutionalization of GP. Interviewees at many of the 
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colleges mentioned that discussions in the GP committee meetings and workgroups were 
helpful but often did not produce clarity about the protocols for decisionmaking and execution of 
GP plans. Others expressed frustration that they were having the same meetings without a clear 
plan about where to start or how to move forward with GP design and implementation. There 
was also a lack of clarity about how the GP committee structures would allow for integrating the 
work into existing governance structures. The challenge of moving from discussion to action 
may be attributed, in part, to college personnel changes. Interviewees mentioned that both the 
colleges and the CCCCO had undergone several senior leadership turnovers within the last few 
years, leading to the loss of visible GP champions and/or the lack of transition plans to move 
GP efforts forward. Interviewees expressed that the need to onboard new leadership and restart 
processes given new priorities and visions can derail GP progress to date. There was variation 
across the colleges in the level and type of engagement of senior leadership with GP efforts, 
with some interviewees noting the importance of deep engagement for GP efforts to gain 
momentum and be sustained. 

“What I heard from the people in this group was they were really tired of meeting. 
That they felt like they were in a bad Groundhog Day movie, because they just 
kept on having the same meeting over and over again, and nothing was actually 
happening.” - Dean 

“This college has been through a lot of change lately, especially in executive-
level leadership. That’s happened without there really being any kind of 
overarching change management strategy. So I think that people are rocked 
back and that it’s resulted in some morale challenges that make it hard for people 
to be receptive to things.” - Dean 

Colleges Find It Difficult to Communicate about GP Broadly and Comprehensively 

While interviewees we spoke with were generally familiar with GP, we heard concerns about the 
level of understanding outside the GP committee. To date, interviewees often described 
discussions about GP plans and progress as happening within the GP committee but they 
struggled to communicate about GP efforts more broadly across the college. Several 
interviewees noted that discussions about GP have not yet gotten to more difficult issues such 
as the need to change institutional structures and processes or the possibility of limiting certain 
general education courses within some majors or programs. Interviewees anticipated additional 
communications challenges in the future as more fundamental restructuring efforts progress. 
Many spoke of the need for more intentional communications around GP, targeted in ways 
appropriate to various constituencies, to increase awareness and knowledge and to help college 
personnel at all levels understand how GP impacts their day-to-day work duties. Several 
interviewees described the need to develop a comprehensive or strategic communications plan 
about GP for their college. We also heard about the lack of capacity for marketing and branding, 
especially with revamping colleges’ student-facing websites. 
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“It comes back to that word communication…we’re not anywhere close to having 
the right communication tools that we need. Our students don’t know really 
where to look to understand what’s going on with the college…Our faculty don’t 
know where to look. We have become highly dependent on email to the point 
that email is inundated…Coming up with solutions to that—other means of 
communication or  other  ways of highlighting things that do a better job of drawing 
the attention of  folks  that you want to draw the attention of—[is a challenge].” 
- Counseling Faculty   

Colleges Lack Technology Infrastructure to Integrate Processes 

Interviewees cited the need for revised business processes and improved integration of 
technology systems in order to fully transform their institutions within the CCCGP framework. 
For example, we heard that colleges are struggling with integrating course scheduling, 
registration, and student education plans so that they can build a technological infrastructure to 
support and connect these processes. Many colleges were also dealing with outdated 
technology, lack of access to data, and disconnected data systems, which limit their ability to 
operate efficiently and effectively, and engage in fundamental redesign. Several interviewees 
also noted that their college lacked the staffing and expertise to manage various technological 
platforms and professional development opportunities to train faculty and staff about how to use 
new technology. Interviewees at multi-college districts observed that it was difficult to gain 
consensus about technology priorities, since technology is typically managed at the district level 
and district colleges were often at different stages of implementing GP or were making different 
choices about how to proceed. 

“There’s a disconnect I think with those who are working with our technological 
systems on campus and the practitioners who work with students every day. We 
have a team, a technology team that’s first of all at the district level, which makes 
things difficult because you have one college moving forward with a lot of this 
stuff and one college who’s not quite yet. Coming to agreements for simple 
things like changing our application, changing our registration system, changing 
the way students interact with our website has been such a slow-moving 
process.” - Counseling Faculty 

“Actually, my biggest concern moving forward with anything with community 
colleges is our level of technology and technology adoption…[We are] adding on 
additional applications and processes on a very thin and frail and antiquated 
model.” - President 

College Personnel Perceive Lack of Guidance and Clarity about CCCCO Expectations 

Interviewees noted a lack of clarity, guidance, and integration from the CCCCO regarding 
systemwide priorities and efforts. They expressed frustration with the CCCCO for the lack of 
clear timelines and conflicting reporting requirements. Having to navigate these constant 
changes in processes takes time and energy away from working on GP and implementing other 
CCCCO priorities. Some interviewees also mentioned that they did not have a clear 
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understanding of the system’s vision about the role of equity in GP, particularly how equity is 
conceptualized and operationalized within the CCCGP framework. 

One thing I’ve had problems with the Chancellor’s [Office] is that guidelines are 
always changing, unclear guidelines, guidelines changing, deadlines 
changing…It just adds  to a problem of distrust [of] the Chancellor’s Office.” 
- Instructional Faculty   

“If I could give the Chancellor’s Office any advice it would be to say [to the 
colleges], ‘Okay, now go work your plan for a year, and let us know.’ But not like 
updated every six months, because it’s like getting pecked to death by ducks. It’s 
difficult to keep moving forward when you have to stop, and write up your 
homework...The NOVA plan also came out, and the Vision for Success plan has 
to be okayed and go to the board. It’s very [plan heavy] right now and the equity 
plan is coming as well. It would be nice if they could [do] a little better [to] 
coordinate on that.” - Instructional Faculty 

Some Potential Challenges to Tailoring GP for Specific Student Populations 

When we asked interviewees whether they saw any potential challenges with implementing GP 
for specific student populations, many noted that the CCCGP framework could serve all 
students. However, some mentioned that the framework appeared to be developed for full-time 
students who matriculated directly from high school and that they could foresee challenges with 
modifying GP for non-traditional students such as part-time students, first-generation college 
students, and adult learners. Interviewees at some colleges also noted that there could be 
potential difficulties with tailoring GP for students in specific pathways such as science, 
technology, engineering, and math or liberal arts and for other unique student populations (e.g., 
at colleges with large dual-enrollment programs or for students who do not intend to transfer to 
a four-year university). 

“I would say that almost everybody that we talk to recognizes that the majority of 
our students are part-time, so everyone is well aware that we will need to create 
something that is useful for part-time students. That said, almost everyone 
realizes that the easiest way to start the designing is by thinking of [the] full-time 
student, and then we’ll stretch and condense and add things and subtract things 
based on different types of students…I think there’s general agreement that we 
need a kind of central structure and that that will not work for most of our 
students, but that’s where we’re starting.” - Instructional Faculty 

“A large part of our students go to school part time…It’s not just the first-year 
experience for the student who came out of high school, but it’s the first-year 
experience for the re-entry adult who is working. It’s the first-year experience for 
the adult with low literacy levels because that’s also very big in our community. 
And so that’s what I worry about, the under-prepared student, how do they get to 
those checkpoints along the way?” - Classified Staff 
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Colleges Described Obstacles in Collaborating Across the System 

For interviewees at multi-college districts, we asked whether there were any coordination or 
collaboration efforts around GP across the colleges, and they noted that there was minimal 
collaboration across colleges in their district to date. While many believed there should be some 
alignment of efforts, they pointed out challenges to the kind of collaboration that could lead to 
such alignment, including the traditional autonomy of individual colleges that has led to limited 
mechanisms for working together, and little experience with efforts to merge different visions 
across colleges that often have different cultures. Collaboration is further complicated by the 
fact that colleges have set up different structures for GP planning and are at different stages of 
the process, an issue that was emphasized by colleges in multi-college districts with one college 
participating in CAGP. We heard that the role districts should play in GP has not been made 
clear by the CCCCO, and that district leaders are hesitant to step in too strongly. While 
feedback from the college visits was somewhat mixed on the value of district, regional and/or 
systemwide coordination, the vast majority of respondents to the college GP committee survey 
wanted to see more GP alignment beyond the individual college level (see sidebar, More 
Alignment of GP Efforts across Colleges Desired, on page 29). 

“I think the challenges in a multi-college district, are that...even though there were 
very similar things that we all had to do, when you went around to each one of 
those colleges, it’s like, each one of these children has a different 
personality…We all live in the same house, but each one of them is going to 
respond differently to the same request to do something.” - President 

“It’s both a challenge and an opportunity, the way I see it. And having been in two 
districts, just a multi-college district in general is that way. Whether it’s in the 
context of Guided Pathways or in other ways. I think for Guided Pathways, 
because we went into [CAGP], and our sister college did not, it felt like we were 
moving because…we had deadlines and things to move forward on. And our 
sister college hadn’t quite gotten it. They hadn’t quite come to even, their why 
yet. They were still trying to find that. Each college is at different places in the 
journey.” - Dean 

Perceptions of Existing GP Supports in the Colleges 
Interviewees reported that they felt overwhelmed by trying to vet and assess the mix of CCCCO 
and non-CCCCO resources available to best support their GP efforts. However, they described 
the non-CCCCO supports as more useful, particularly these three elements: a sustained model 
that scaffolds learning over time; the ability to access a coach or content expert; and a cohort 
approach that supports peer-to-peer learning. 

Range of Current GP Supports Overwhelming for College Personnel 

College personnel reported that they lacked adequate bandwidth and had insufficient 
awareness of and guidance to access the wide range of available resources through both the 
CCCCO and non-CCCCO sources. The lack of integration and curation of these resources 
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results in college personnel being overwhelmed and not fully utilizing these existing resources to 
support their GP efforts. 

“We were just overwhelmed by which webinar. Is it the Chancellor’s Office, is it 
the Academic Senate, is it IEPI? And sorting through all that information is 
definitely overwhelming... even if we wanted to include the campus in a 
conversation, where do we find the different [professional development 
opportunities], how do we keep track of all the [professional development 
opportunities]?” - Classified Staff 

“We went from no training whatsoever to [being] awash in training. It is really 
difficult to know what’s important to watch, see, stay in touch with and keep up 
with…I think the Chancellor’s Office has begun to be aware of the fact that it was 
way too much to just digest.” - Vice President 

Mixed Perceptions about the Utility of Existing CCCCO Supports for GP Efforts 
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